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1  Scope and purpose of this research 

The research element of this project is a small but key part of the whole project. Information 

about the whole project is provided in Appendix 1. The stated intention of the research is to 

assess and evaluate the impact of the project.  A research proposal was submitted to London 

South Bank University‟s ethics committee in line with standard research procedures in the 

Higher Education sector and was agreed.  

Aim and objectives 

Research the impact of the programme „Welcome to the UK (WttUK)‟ for the participants 

involved, in order to be able to use this research to inform future work on this project, in tandem 

with the results from the external evaluation.   

 

1. Welcome to the UK (WttUK) programme in the UK: 

 whether and how the programme of courses and befriending has facilitated learners‟ 

processes of integration, where integration is defined as the meanings that learners‟ 

give to the notion 

 whether and how approaches to content, including resources and approaches, have 

facilitated the process 

 

2. Preparing for life in the UK (PLUK) programme in Bangladesh for spouses, fiancés and  

family dependents coming to the UK: 

 whether and how the programme has impacted on participants‟ experiences of the 

transition period prior to coming to the UK  

 whether and how approaches to content, including resources and approaches, have 

facilitated the process 

 

3. Teaching Basic Literacy to ESOL Learners course for staff in organisations working with 

the profile group of learners: 

 which approaches have the teachers who attended the course used with learners 

from the target group as a result of being on the course, in particular, ways of  

approaching contextualisation 
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We view this research and the external evaluation as two parts of the review process of the first 

year of the project. As this is a small scale piece of research, we tailored it in order to ensure 

that we used the resources allocated to it in the most valuable way, and so that we did not 

duplicate the results of the external evaluation.  The external evaluators gathered and analysed 

valuable data on the befriending element of the project and in order to complement, rather than 

duplicate their analysis, the „Welcome to the UK (WttUK)‟ element of this research has focussed 

in particular on how the courses have facilitated learners‟ processes of integration, where 

integration is defined as the meanings that learners‟ give to the notion. We have viewed this 

exploration as particularly important because learners‟ meanings are crucial for the thinking that 

would be used to guide this project in its future work. The project is committed to a 

developmental approach and will therefore be looking closely at the results of this research, in 

tandem with the results of the external evaluation, for the future work of the project. 

 

The research team from LLU+, London South Bank University: 

Pauline Moon 

Beth Kelly 

Karen Dudley 

Efisia Tranza 

Julia McGerty 

Tessa Giffin 

 

The volunteers who carried out interviews in Bangladesh: 

Salema Begum 

Afroza Akthar Ali 

Amina Ali 

 

 

For further information about this report please contact Karen Dudley at Learning Unlimited 

www.learningunlimited.co  020 7911 5561 info@learningunlimited.co 

 

 

 

 

http://www.learningunlimited.co/
mailto:info@learningunlimited.co


5 

 

2  Background to the research  

This is a very small scale research project in which participants‟ experience have been the 

central focus of investigation.   

 

The UK element of this project is situated within a policy context in which the notion of 

„integration‟, in relation to people who have come to the UK, is the subject of debate. It is 

variously defined, and analysed, and indicators figure frequently in these analyses.  The notion 

of „integration‟ is frequently used in a way which signals an assumed shared understanding and 

set of „common sense‟ beliefs.   

 

The stated purpose of the EIF includes: 

... “to support the efforts of Member States to enable third country nationals to fulfil the 

conditions of residence and to facilitate their integration into European societies, in accordance 

with the Common Basic Principles for immigrant integration policy in the European Union.” 

 

These Common Basic Principles for immigrant integration policy in the European Union are 

recorded in http://www.enaro.eu/dsip/download/eu-Common-Basic-Principles.pdf and point out 

that “ Integration is a dynamic, two-way process of mutual accommodation by all immigrants  

and residents of Member States”. The central themes are identified as the need for “immigrants” 

to “adapt”, and the “receiving society” to provide “the opportunities for the immigrants‟ full 

economic, social, cultural, and political participation”.  

 

The following quotations point to the Home Office perspective: 

 

The Home Office UK Border Agency website defines integration as follows in its glossary 

(accessed Oct 29th 2010 http://www.ukba.homeoffice.gov.uk/glossary?letter=I): 

“The process of building a life in the United Kingdom and becoming fully established as a 

member of our society.” 

 

The news section of the Home Office website reported (21st Sept 2010) on the Home 

Secretary‟s (Teresa May) speech at a reception to mark Eid, to an “audience of influential 

British Muslims” (accessed Oct 29th 2010 http://www.homeoffice.gov.uk/media-centre/news/eid-

festival-speech): 

 

http://www.enaro.eu/dsip/download/eu-Common-Basic-Principles.pdf
http://www.ukba.homeoffice.gov.uk/glossary?letter=I
http://www.homeoffice.gov.uk/media-centre/news/eid-festival-speech
http://www.homeoffice.gov.uk/media-centre/news/eid-festival-speech
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“Integration is key  

Ms May explained that integration is another important aspect of the government's 

agenda: 'We believe in people throughout our country, from all communities, coming together, 

working together, supporting and trusting each other'. Part of the drive for integration, she 

asserted, is challenging extremists 'who oppose this and want to drive us apart'.” 

 

This statement demonstrates the coupling of „integration‟ with government drives that are 

concerned with “challenging extremism”. 

 

For the Bangladesh element of the programme, the additional significant aspect of policy is that 

from November 2010, spouses have had to evidence an A1 level of English (in relation to the 

Common European Framework) prior to arrival.  (This is now under consultation and may be 

subject to change.)  The research focused on the experiences of people in the transition period 

prior to coming to the UK. 

 

Typically, the voices and the meanings of people who have moved to the UK, or are about to 

move, are not central in governmental debates about the notion of integration.  This research, 

which is related to the notion of integration, has been structured so that their voices and 

meanings are central. It has aimed to capture and research the voices of participants in the 

Welcome to the UK (WttUK) project in order to find out about the meanings that they attach to 

their integration processes, where integration is defined as the meanings that learners give to 

the notion. Additionally, we asked if there have been any ways in which the project has 

facilitated these processes. We used “ethnographic ways of exploring the existing perceptions 

and experience” ... “that take account of the lifeworld of these learners.” (Street et al, 2006) 

 

To this end, we drew on a transformative – emancipatory approach (Mertens, 2003). We did this 

firstly, by recognising that this research is situated in a context of cultural and socio-economic 

diversity in the UK, where injustice is related to this diversity, and is situated within debates 

relating to diversity, inclusion, social inequality and social justice.  Within this context, we aimed 

to recognise the importance of „values‟ related to the notion of  „integration‟, and that multiple 

perspectives are used to interpret this notion. Secondly, we aimed to situate learners‟ meanings 

in relation to the notion of „integration‟ centrally in the research by exploring the range of 

viewpoints that participants expressed about their social realities, both in Bangladesh and in the 

UK; these viewpoints reflect political, cultural, historical and economic viewpoints. As 
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researchers we have tried to recognise the need to have an awareness of privileging 

perspectives. 
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3   Research design, findings and recommendations 

The research findings present the views of the research participants and use their voices to 

present key points wherever possible.  

 

The findings give a glimpse into how people‟s social situations, histories, experiences, including 

the courses/workshops, and knowledge, are pivotal in shaping views.  In the case of the 

learners in the UK, this has been significant for shaping the meanings attached to becoming 

part of life in the UK. For participants in Bangladesh, this has been significant for shaping views 

of what life in the UK might be like. For teachers on the Teaching Basic Literacy to ESOL 

learners course, this has been significant for shaping their views about teaching and learning 

practices.  
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3.1  Welcome to the UK programme (WttUK) 
 

3.1.1  Research design 

This part of the research is a small scale, qualitative, piece of research which aimed to explore 

learners‟ experience of the impact of the programme „Welcome to the UK‟ (WttUK) in the UK, 

and in particular, whether and how it has facilitated learners‟ processes of integration, where 

integration is defined as the meanings that learners‟ give to the notion.   Semi-structured 

interviews with learners (who agreed to be part of the research process) were central to the 

research approach, which was designed with the aim of providing learners with an opportunity 

to express their own views and ideas within the territory of the research, i.e. to provide data 

relevant to the overall aim of the research while not overly constraining the learners‟ choice of 

which ideas and views that they wish to discuss.  We asked learners for their views about their 

life in the UK, what becoming part of life in the UK meant to them, and how the programme had 

facilitated this. We used interpreters where necessary to obtain a full picture of learners‟ views 

and ideas. Seven learners were interviewed. Their levels were: Entry 1 – Entry 3 (beginners to 

intermediate) and their countries of origin are: The Republic of Guinea, Turkey, The Philippines, 

China, Morocco, Bangladesh and Algeria. 

 

We have also drawn on learners‟ words from the film made by the Entry 3 class, which was 

facilitated by InsightShare, as a participatory video project, and their evaluations of the 

experience. 

 

3.1.2  Findings 

"this course is so important for people like me, this is our chance, our chance, our hope 

.... they plan to integrate us in life, if they don't, in the future they must take care of us, 

they must pay all of us, terrible situation, I don't want this kind of life, this kind of benefit, 

never ever, it‟s not my style, but I know in the future people who are not integrated in life 

didn‟t get job, didn‟t get confident, they money from governments, they have to support 

this kind of course, this kind of actions for their future, not just my future” 

 

In this statement, A explains why she believes programmes like this are important, and what the 

impact on people‟s lives would be of not providing them. In this strand of the research we look 

at the role this type of programme plays in the lives of people who have recently moved to the 
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UK.  We asked a small group of learners about their lives in London and about being part of life 

in London, and the impact of this type of programme. Learners told us some of their thoughts 

and concerns. We have used learners‟ own words extensively because they capture the 

richness of their thinking and experience. 

 

What the learners talked about in response to general questions about their lives in London and 

being part of the life in the UK signals what they consider particularly relevant to this process. 

Clearly we do not know the extent to which learners told us things that they thought they ought 

to tell us. However, the very individual and personalised nature of what learners said suggests 

that they told us things that are meaningful for them. 

 

As this is a very small research project, we have not traced the development of learners‟ ideas, 

and we have not investigated them in relation to learners‟ social positions. What we have been 

primarily interested in is learners‟ current ideas and how they talk about them. We intend to use 

these to inform teachers‟ practice. We identified some significant ways in which learners 

phrased what they said, and we followed up on them in the interviews. This led to some 

significant information and explanations of what they thought about their lives.  For example, C 

used the word “comfortable” several times to describe her life in a way that signalled some 

interesting underpinning meanings. When asked "what do you think makes life comfortable? 

What are the important things for life to be comfortable?" she explained that for her it is about 

having a suitable job, support within the family and the more equitable gender roles in UK: she 

explained that the experience that she could bring to childcare work makes it suitable work for 

her, and also said "my husband is very nice man, he always help me, children, or any other 

thing, he works in ..., but if he got time he always help me, or any other thing, so I feel this 

country is not hard for me, this country is comfortable, because our country, women working 

everything, men work outside in a job, but this country man and woman are similar, so it is very 

comfortable, and I like this one". 

 

The learners we talked to have been making their lives in the UK, and we heard some of their 

insightful thoughts about their lives, for example, C, above.  Some learners made some 

comparisons with their life in their country of origin. They did not simply say that life was better 

there or here – most people do not generally present a comparison in such stark one 

dimensional terms – rather, they presented comparisons which co-exist. For example, B, who 

told us about how she values the freedom in London, (see below), also said “London is very 
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expensive because I am not working” and “In my country I was living more comfortable than 

here".   

 

Learners‟ comments demonstrate that the process of making their life in the UK involves seeing 

this process as a meaningful one, which will be valuable, and which includes analyses of life, 

hopes and aspirations.  This is evident in C‟s emphasis on the word “comfortable” and her 

explanation of what this means (above), in which she talks about her ideas for future work, and 

the value she ascribes to how she perceives gender roles in the UK “this country man and 

woman are similar so it is very comfortable and I like this one”. 

 

The following themes have emerged from our analysis of what learners told us, and signal what 

living in London and being part of life in London means to them, and involves. 

 

The experience of difference on arrival, and then becoming more familiar with practices 

and cultures in the UK over time. 

„Cultures,‟ rather than „culture‟, is used here because, as several learners pointed out, London is 

a very multicultural city. B said “you see the world here”. 

 

It is hardly surprising that „difference‟ was a key feature of people‟s points about their 

experience of arriving in the UK. People expressed this difference in different ways. Some 

people focussed on culture.  D said that on arrival in the UK she thought “it‟s like different world 

for me, and I feel strange about the culture and at first I feel nervous when I came here”.  She 

took stock of where she is now in relation to gaining familiarity and said “Basically, the main 

thing is I adapt the culture here, but not 100%, but I‟m confidently say I can adapt the culture in 

this country, and I can relate to other people.” 

 

By contrast, E said that her first response was to the visual world she encountered. She said 

she noticed that the houses were not coloured and it was cold and foggy. 

 

B talked about differences, what she left behind and emphasizes how huge the experience is, of 

moving to a new country: “I wasn't very happy, I was feeling alone a new country, I left all my 

family and my friends my job, I left everything, I started a new life completely, 80% changed all 

my life, I left it there, my family my friends my job... start from the beginning here".  Now she is 

optimistic about future possibilities, as discussed below. 
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In the film made by the Entry 3 class, which was facilitated by InsightShare, as a participatory 

video project, two learners also talked about what they left behind when they moved to the UK: 

 

 “When I came here I felt excited because my husband working here and I had family I was a 

little bit upset because when I came here I lost my job and good friends and a little bit nervous 

because my English not very well.” 

 

“When I first came to London I felt very nervous because I left my parents in Bangladesh I was 

also happy because I wanted to see my husband‟s family and at that time I was scared because 

I came by myself.” 

 

Also in the film, another learner, looking back, recalls feeling the challenges, but with the benefit 

of hindsight, points out how things get easier: 

 

“When I move here before I know it is going to be a big challenge but as long as you learn 

English and stay here more your life will be better and you are going to have more confidence.” 

 

Learning English 

Learners positioned learning English very centrally in what they told us. However this is not 

surprising as they were investing time in an ESOL class each week, and were being interviewed 

because they were members of one of the ESOL classes, by an interviewer who was one of the 

ESOL teachers.   

 

It is evident from what learners told us that they do not simply see improvements in their English 

as comprising increased technical skills. Rather, learners appear to value improvements when 

they can see changes in how their English works for them in their life, and particularly in relation 

to what is important to them.  It appears that a lot is pinned on improving their English, for 

example, identity and economic opportunities, as discussed below.  

 

Learning English is therefore hugely imbued with wider meanings.   

 

Learning English and changing stances to people and living in London 

D joined up her statements on her improved English with statements about her changing stance 

to living in London and people in London. She used words which signal connections and 

positions (underlined below). She talked about being able to face London and face people.  She 
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talked about reaching people and in particular, people who have been in London for a long time, 

and relating to them.  Although she considered her improved ability to understand people and 

speak as causal, it is not this actual improvement in her English that she focused on, but rather, 

the changes that resulted. This was her changed stance to living in London and people in 

London:  “because of the help of studying English like ESOL, so now I feel confident and I can 

face London confidently”.... “I can reach people who are from, who are, who live here for long 

time, so I feel I‟m in a part of this country, I can relate to other people, I can understand what 

are they talking about and most of all I can speak English now than before... I can face people 

like chatting.” 

 

Another learner, E, talked about conversations with her neighbour which happen now, and she 

is more able to engage with. When asked "when you go around London do you feel that you are 

from London now?", E said “sometimes”, and explained that, for example, when she goes for a 

walk and comes back her neighbour says hallo, and sometimes asks her about herself. She 

indicated that this type of chat is possible now because she has learnt some English; she said 

that when she first arrived she couldn‟t understand anything. 

 

A learner on the programme (who was not one of the learners interviewed for this research) 

made a very important point in a class when she was comparing her experience of living in a 

city outside London with her experience of living in London.  She said she is more comfortable 

in multicultural London than she was in the previous place where she lived which she said was 

not as multicultural. Her view is that her life is easier when people around her are used to living 

in a multicultural world; she feels they are likely to be more accepting of her.  She said that she 

had arrived at this conclusion after being on the receiving end of racism in the other city. Other 

learners said they agreed with her point. The causes of racism are the subject of debate; 

regardless of the causes, this learners‟ point, and the racism she received, underlines the 

importance of viewing the experience of people who move to the UK as the responsibility of the 

whole population. That is, as a two way process, with the onus on the whole society to ensure 

that the experience is an inclusive one, and in line with equality legislation. 

 

Learning English and identity: gaining or regaining a voice 

For A, her level of English impacts on how she feels about herself in her life in London. Her 

barometer is described in vivid terms “I don‟t want to watch life” (underlined below). She sees 

her level of English as the key to leaving this experience behind.  She said “to be happy belongs 

to my English level, when I improve my English, I am sure I‟m going to better than now..... I am 
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a intelligent people, I have a lot of things inside, I know a lot of things, but I don‟t explain and I 

don‟t communicate in cultural life, it‟s important for me because this is important for,  I don‟t 

want to watch life, I don‟t live in the life.... I want to go cinema, I want to go opera, I want to go 

meeting and say my opinion, it‟s important, it‟s belong to my personality but my English is not 

suitable for now, in future I will go. ...explain my opinion, it‟s difficult to, I need to, more English 

to explain how I feel, what I think.” A‟s points underline how important it is for people to be able 

to put across the fullness of their ideas “I know a lot of things, I can argue a lot of topics, but it‟s 

all inside. This is a terrible stage.” 

 

Learning English and gaining independence 

People signalled that they valued the programme for supporting  them in gaining  more 

independence. 

 

F attributed her independence to her improved English and explained it in relation to support 

that she had previously needed: “I don't need my friend to help, I am free, I can go I can 

manage my life alone”.  

 

C said that learning English has helped her to be able to get on with everyday life tasks. She 

said that her husband works shifts so he isn't always available to do things and this made her 

really aware of needing English.  She feels that she has improved her English through attending 

English courses: "Now I am easy this country live".  

 

E spoke of the importance of learning English and she recounted how she studies English both 

in and outside of the classroom and is working hard. She said that when she came to London 

she could not understand anything but can now do things she couldn‟t do before. In particular, 

she talked about a role she is now able to take on, which involves providing some support for a 

family member who is in hospital. She said that she is now able to provide some interpreting 

help with English because her English has improved. 

 

In the film made by the Entry 3 class, which was facilitated by InsightShare, learners also 

indicated their increased independence when they talked about changes in how they feel about 

their life, and their increased self-reliance: 

 

“I feel more confident now because I am learning English and I can leave my son at the nursery 

I can catch the bus alone I can go alone and see the GP now I am happy.” 
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“We are more confident because we are going outside without being afraid because we can 

speak English and understand what people said.” 

 

Identity and freedom to express your own ideas  

Bonnie Norton (2006 ) explains that “Most researchers note that identity constructs and is 

constructed by language” and “Most researchers note that identity construction must be 

understood with respect to larger social processes, marked by relations of power that can be 

either coercive or collaborative.” 

 

The learners we talked to provided valuable exemplification of Norton‟s points about identity. 

They expressed the issues in their own ways, and their own words, and it is their own words 

which allows us a glimpse of significant aspects of their lives in London.  

 

As A said, in the quote above, she doesn‟t want to watch life, she wants to be part of it, and to 

be part of it she needs to be able to express her ideas.  A sees the level of her English as 

pivotal for her to be able to do this, and therefore crucial for her identity. Other learners also 

spoke of the importance of being able to express their views but appear to see „place‟ as more 

or equally pivotal, and freedom as the issue.  

 

In relation to freedom, B said: "you can do many things you can't do it in your country, for 

example to say what you want... if you don't like something you can say, say I don't like this, it‟s 

very important to have your freedom, to feel like human”.  She said that when she told her 

family that she had led the chant at a demonstration against the cuts to ESOL funding, they 

were surprised, impressed and supportive. She reported that they said: “we know you, you are 

very shy, scared, you don't do this, this is true, I am not very easy with people, I am a little bit 

shy, and I don't know what this happened, I was very confident, feeling very comfortable". She 

said that the other learners "encouraged me”, and “I was shouting in the microphone, I felt 

freedom, in my country you can't do that, because if I do that, it's very difficult,  but here it is 

completely different, you have lots of freedom”.  

 

New possibilities: economic opportunities, identity, freedom  

F emphasized that some of the difficulties that face people in London are the same for people 

everywhere. She said: "it is new life, if someone not have work in all the world, not just London, 

if he not have work, he not have money, how he can manage". She talked about her own work 
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aspirations: to study more, including English, in order to become an architect, which she 

qualified in, in her country of origin. She has not worked in this field yet. She said that being part 

of the life in London means learning English and getting a job “I want to find in future job and I 

want to change my life”. She also particularly emphasized her hopes for her children: that they 

would be able to realise their ambitions.   

 

Several of the learners also raised the issue of economic opportunities and discussed these in 

relation to new possibilities which are underpinned by identity and/or freedom.  

 

As noted above, C said that she considers a suitable type of job, support within the family and 

the more equitable gender roles in UK to be important for a comfortable life in the UK.  For C, 

the new economic possibilities are related to identity issues, constructed through gender roles: 

“our country women working everything, men work outside in a job, but this country man and 

woman are similar, so it is very comfortable and I like this one". 

 

B identified economic opportunity as one strand of the new possibilities of identity, which she 

expressed as “in London you can have your own personality”. For her, the other strand of 

„having your own personality‟ is freedom. She has great belief in these possibilities.  She said 

that she has already felt freedom, and gives the demonstration as an example (see above). She 

is confident that she will be able to access economic opportunities, because she believes that 

the key to them is education.  This belief is not surprising because her work background is in 

education.  She taught Arabic in a private school in her country of origin and teaches Arabic to 

children voluntarily in London. She says of education "you can learn, if you learn good you can 

have a good job ... you can find work, very important for anyone". She said that the economic 

opportunities in her country of origin and London are completely different.  She is proud of her 

achievements as a teacher in the UK. “I am so proud of myself and I am happy to see that they 

learn".  

 

Impact of the programme 

It is evident from what the learners have told us that the programme has had an impact in 

relation to:  

 changing stances to people and living in London 

 identity: gaining or regaining a voice 

 gaining independence 
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 identity and freedom to express your own ideas 

 new possibilities: economic opportunities, identity, freedom 

 

The exact impact is impossible to measure precisely, because it is the whole of people‟s 

everyday lives which shape their future lives, and the programme is only one aspect.  Some of 

the very specific aspects of the impact of the programme that learners talked about are 

recorded in this section. 

 

As noted in the quote at the start of these findings, A said that she thinks this type of 

programme is very important: “they plan to integrate us in life, if they don't, in the future they 

must take care of us, they must pay all of us, terrible situation, I don't want this kind of life this 

kind of benefit, never ever, it‟s not my style”. She appears certain that there would be a 

significant impact if this type of programme were not available. 

 

G is also clear that the programme has been crucial for her life “If I improve my…if you come to 

school, you read, writing, you plus facil [easier] your life in London. Is not…if you stay at home, 

just stay at home you don‟t prove your life good”. She cited a lot of complications in her life, for 

example, housing and getting child benefit but also felt that learning English had resulted in 

some everyday things becoming easier now, for example going around London using transport, 

directions and bus information, and using the doctors.  

 

Impact on confidence  

F said that the positive feedback from her teacher has been very valuable and supported a 

growth in her confidence. She said "I like to be confident and I never know one day that I be 

confident like this day". Of her teacher, she said "She want to make us good women I think”. 

 

Impact on aspirations 

D is using her befriender for the benefit of her family, rather than for practicalities of life, to help 

her work towards her aspirations and her son to follow his interests. She said “she invite me to 

have a coffee, like that and she helped me to find my son‟s football club, like that. ... I‟m asking 

her about culinary school, if she knows anything that, because I‟m interesting in cooking, even 

my husband said „You need to go to culinary‟, like that, so I asked her.”  
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Impact on independence. 

F attributed her independence to her improved English “I don't need my friend to help, I am free, 

I can go, I can manage my life alone”.  

 

B said that when she arrived “I was very scared, very shy, not confident at all". However, she 

explained the ways that her confidence had grown and she felt that the opportunity to learn 

English had played a pivotal role, alongside her willingness to try things out in the supported 

way that the programme had offered. She had been concerned about using the underground 

but after using it in the class, she went alone to her brother‟s house, which is the other side of 

London. She said she was a bit uncertain but she did it and now she uses the underground 

alone. She emphasized: " the person must be encouraged and must not be afraid of things ...try 

to do it because if you don't try to do it you can never do it, so try to do it, if you can't at the first 

time, do it the second time".   

 

Impact of the social aspects of the programme  

B said "when I came to class, I forget everything, for example my life or my problems, I feel very 

happy, very good with my friends, and enjoyed the time we learn, and enjoy at the same time, 

this is very very nice " 

 

D said “this class is very, it‟s my very first friend here in UK”. 

 

In the film made by the Entry 3 class, which was facilitated by InsightShare, learners talked 

about the impact of the social aspects of the programme. It is evident from learners‟ reports 

about the experience of making the film, that it was a very rewarding, memorable and bonding 

experience. In the following quotes, learners refer to their new friends from the class, alongside 

other positive benefits of the programme: 

  

“I feel more confident now because I speak better English, I have lot of friends from different 

countries, I confidently speak English.”  

 

“We have lots of friends now ... we help each other, we feel more confident together.” 
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Impact of the content of the ESOL courses.   

C spoke of the different emphases in the lessons between her country of origin and the UK. In 

the former, there was a big emphasis on grammar, reading and writing and she said she 

appreciates the focus on speaking in English courses in the UK. 

 

A emphasized that she needs the language and she hadn‟t needed the functional guidance, but 

recognised that others did: “I really like your grammar lesson, you, I understand easily when you 

explain something, I understand and click, and I think this is useful for the other people, about 

giving  travel advice, giving the other advice, it is not useful for me but it‟s useful, my friends, 

they need it, because I could travel everywhere before this course, ... but my point was to learn 

grammar, English, and speak to English and it‟s so helpful for me.”  Clearly she feels that she is 

not learning English to help her with functional aspects of her everyday life. However, while she 

may appear to be emphasizing technical skills of language, it is evident that she actually had 

„identity‟ in mind.  She is the learner who, as noted above, said “to be happy belongs to my 

English level, when I improve my English, I am sure I‟m going to better than now..... I am a 

intelligent people, I have a lot of things inside, I know a lot of things, but I don‟t explain and I 

don‟t communicate in cultural life, it‟s important for me because this is important for  I don‟t want 

to watch life... I want to go meeting and say my opinion.....explain my opinion, it‟s difficult to, I 

need to, more English to explain how I feel, what I think. “ 

 

The learners who were involved in the InsightShare participatory video project were very 

positive about the experience and their feedback demonstrates that it had a significant impact.  

While learners fed back that they had learnt the technical skill of becoming able to use a video 

camera, what is also particularly interesting is how they evaluated the more personal impact.   

All the learners signalled an impact on one or more of: their confidence, social relationships 

within the group and a sense of achievement. This demonstrates the value of incorporating into 

ESOL an interesting project which has potential to be a bonding experience and one which 

engenders a real sense of achievement, which includes, but is not limited to, the achievement of 

improving their English. A few of the learners‟ comments are recorded below: 

 

“I achieved working  within a group and how to use cameras.” 

 

“I learnt how to use a camera.” 

 

 “We got to know each other more.” 
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“I achieved working  within a group and how to use camera.... It was wonderful experience. We 

reported our experience about our lives in the UK to women.   

 

 “I enjoyed so much with my friends. ... In conclusion  I achieved as a group that we care about 

each other and we made a very nice relationships.” 

 

“As a group we achieved how to make a movie and how to share ideas with each other.” 

 

“I hope I will do another course like this.” 

 

The learners‟ positive experiences were complemented by the feedback from the people who 

came to the film premiere.  In the evaluation, 20 out of 20 respondents rated the film as “great”. 

It is apparent that they recognised how important making the film was for the learners because 

comments included: 

 

“I loved how involved everyone in the film appeared – they all seemed to like each other very 

much, and were genuinely interested in helping others learn.” (friend/family) 

 

“I liked how you could see that the women had made friends and were not alone and that they 

had lots of support so that they could feel free to be themselves.” (friend/family) 

 

“The confidence it gave to both the women making it and the women watching  it.” 

 

Integration 

A learner talking in the film summarises the changes for her as a result of the programme, and 

she captures a lot in a few words: 

 

 “I am happy because I can speak English more than before I feel more confident when I 

am shopping and travelling I feel positive about the future and I try to find a job.” 

 

However  a learner‟s level of English is externally interpreted (Entry 1, 2 3 etc), and whatever 

the outcome of any exam they sit, it is evident from learners‟ views, that their own 

interpretations of their levels of English are derived from what they can do with their English.  It 

would appear, therefore, that the learners we talked to are using a social practices perspective 

(Barton, 2007) and an identity driven view (Norton, 2006) of their English. Their views are 
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underpinned by perspectives which are different to those which underpin many of the external 

judgements that ESOL teachers are required to make when „auditing levels‟. 

 

As discussed above, the issues that the learners raised indicate the extent to which learning 

English is hugely imbued with wider meanings.  In this small piece of research we have shown 

that these wider meanings include: 

 changing stances to people and living in London 

 identity: gaining or regaining a voice 

 gaining independence 

 identity and freedom to express your own ideas 

 new possibilities: economic opportunities, identity, freedom 

 

 Learning and using English is part of the discourses about integration in the UK today. 

However, whose concepts of integration should we use? Is there a singular concept of 

integration?   

 

Integration is generally presented as a dynamic external concept that sometimes includes quite 

a complicated measuring system, and it is the subject of debate. Such notions and analyses of 

integration attempt to bring meaning to how people live together in society, and are frequently 

used by policy makers. However, discussions with ESOL learners signal that they do not in the 

main use these external notions to decide how they feel about their lives in London, because 

they know what living in London means to them. It is their lived experience of the moment. Their 

own interpretations are underpinned and shaped by what is important to them, and these are 

socially situated.  ESOL learners‟ concerns and beliefs about what is important are typically 

diverse, as are those of the wider population of the UK that they are part of, and include  

personally charged interpretations of the meanings of life in the UK and what is important. 

 

Therefore, it seems that learners‟ interpretations are both personal and socially situated, and 

may or may not line up with interpretations derived from external notions of integration.   

Ultimately, it is the person themself who decides on the meanings of what happens in their life.  

However, it is the responsibility of the whole population and the whole society to ensure that the 

experience of people who move to the UK is an inclusive one, and in line with equality 

legislation. 
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3.1.3 Recommendations  

It would be valuable for teachers working with learners in years 2 & 3 of the „Welcome to the UK 

(WttUK)‟ courses to take account of the learners‟ interpretations of their lives in the UK that 

have been captured in this research, and provide opportunities for discussion on wide ranging 

issues such as identity, freedom, independence, gaining and regaining a voice etc.  This work 

can be integrated with the more functional elements of ESOL courses (e.g. systems in the UK) 

as it will enable learners to reflect on what their increasing knowledge of English and the UK 

means for their lives.  Learners‟ interpretations of their lives and the more functional elements 

are also both regarded as aspects of Citizenship.  Experienced ESOL teachers are likely to be 

familiar with many of the issues that learners have raised, from their own work with learners and 

from their own reading, (e.g. on issues relating to identity), however, the learners‟ own words, 

and ways of presenting their views, could be valuable as prompts for discussions with learners 

on some of these issues.   
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3.2   Preparing for life in the UK (PLUK) programme in Bangladesh  
for spouses, fiancés and family dependents coming to the UK 

 

3.2.1 Research design 

This part of the research aimed to explore participants‟ experiences of the impact of the 

programme „Preparing for life in the UK‟ (PLUK) in Bangladesh, on their transition period prior to 

coming to the UK, and in particular, whether and how it has facilitated the experience for the 

participants.  The programme in Bangladesh has been run by volunteers who have worked in 

conjunction with trained teachers.  It has been a bilingual programme which has used Syhleti (a 

variety of Bengali) and English. 

 

The research for this aspect of the project was undertaken in Bangladesh. It aimed to capture 

the participants‟ view of both the content and the approaches used in the PLUK workshops prior 

to their arriving in the UK and to identify whether and how they had facilitated the transition 

experience. The data collected was both qualitative and quantitative, collected by a range of 

people involved with the project.  Sylheti and/or English have been used for the interviews.  

Data gathered in languages other than English was translated into English. While the focus of 

the research was to capture the participants „voice‟, the final collation of the feedback is 

inevitably an interpretation of the participant‟s perspectives captured through several different 

sources.  

 

The qualitative data was collected through semi-structured interviews and the quantitative data 

collection through feedback sheets. This allows for some cross referencing of the findings in the 

analysis . The quantitative data was collected in Bangladesh by PLUK workshop teachers, 

managers and the UK volunteers who delivered the workshops. The qualitative data was 

collected by the UK volunteers and a student studying on a doctorate programme in the UK who 

was also contributing to the initial training for the  PLUK teachers in Bangladesh. The method of 

collection in Bangladesh was through one to one interviews and with focus groups of 

participants. The quantitative data was collected via feedback sheets, after some group 

discussion about the content.  

 

The volunteers from the UK undertook some training on using a guided questionnaire and 

undertaking semi-structured interviews in the UK prior to conducting the Bangladesh strand of 
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the research. All of the volunteers had some experience of living, holidaying or working both in 

the UK and Bangladesh. One volunteer had experience of teaching ESOL. 

 

The data was collected from 80 participants who attended workshops in Sylet, Goalabazar, 

Bishwanath or Beanibazar. Sylet is a regional capital in the north east of Bangladesh, the other 

centres were rural towns in that region. Although the original intention was to conduct one to 

one interviews with workshop participants, in response to requests from the workshop 

participants, the constraints in the volunteers‟ time and the number of participants involved, 

focus groups were used to investigate and evaluate the responses of the women. Altogether 80 

women gave feedback on the workshops and 34 gave written responses to questions on the 

toolkit.  

 

3.2.2 Findings  

Volunteers observations 

The volunteers kept diaries, wrote up notes during the interviews and summarised the findings 

on responses to the question whether and how the programme has impacted on the women„s  

experiences of the transition period prior to coming to the UK. The volunteers identified that 

participants knew very little about UK life prior the workshops. The women participants 

expressed fears and concerns about their level of English, one participant was particularly 

scared of coming to UK as she had no confidence in speaking and learning English. According 

to the feedback from the volunteers participants had some awareness of the English speaking 

requirements for entry to the UK. Other concerns identified were leaving loved ones, moving to 

an unknown place, and learning to live independently. 

 

They also observed that the women participants who attended the workshops had a variety of 

skills, some were attending English classes and others had little English. One woman was 

studying at the local Madrasa completing her HSC; others had very little formal education. One 

volunteer stated in her report „how much the role of education plays in women‟s understanding 

of their place in society. As we saw the more educated learners were the better understanding 

they had of UK life, and also wanted to expand their horizons by working and developing 

professionally. Whereas some of their counterparts were satisfied with being a home manager 

and a mother/wife etc‟  
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Feedback from the PLUK workshops 

In the written feedback there were four possible outcomes; great, good, ok and poor. For most 

of the analysis of responses great and good were classified as positive, ok and poor as 

negative.   

 

After the workshops the feedback collated identified that most participants felt the programme 

had helped in building their confidence (97%), knowledge and understanding of life in the UK 

(95%) and volunteers also commented that the participants‟ stated they felt more positive about 

life in the UK.  The lowest satisfaction score was 81% for a question referring to „developing 

reading/writing in English‟. This response is still overwhelmingly positive, even though the 

materials were not initially aimed at developing reading and writing skills. 

Items that participants really enjoyed ranged from approaches used such as speaking, role play 

and games, to specific items such as medicine names, body part, underground, household jobs 

and names.   

 

When asked what they might change, most indicated more speaking English and more topics. 

When asked what they would like to learn next, the most often mentioned was jobs and work 

and the Life in the UK test. Other topics mentioned were banking, driving, transport, 

environment, immigration and health.   

 

One participant told the volunteers that she felt the workshops were helpful in identifying very 

practical things she would need to know about living in the UK.  When asked for examples she 

stated „learning how to join a GP surgery, making appointment, and learning how to use public 

transport‟.  

 

They particularly enjoyed the interactive nature of the programme especially the matching 

activities and the role-play conversations. 

One report from the volunteers stated “they did not know much about UK.  They did know 

names of a few places in London due to relatives staying there, and knew a few names like bus, 

underground etc.  It helped to attend these sessions as a lot of (it) is new information.” 

 

PLUK Resources 

When discussing the content of the workshops, content and approaches used the volunteers 

stated the participants found the the programme as a whole was useful, they identified the 

following topics as very useful: money and shopping, travelling to the UK, health, transport and 
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time. It is useful to be aware that some topic based units of the PLUK resources pack were 

made available during the pilot phase. This approach was used to enable the resource 

production to respond to any issues or topics that developed during the pilot phase and for 

volunteers and trainers to contribute to the development.   

 

From the written feedback the topic Health got very positive feedback, with 100% of the 

responses being categorised as positive when related to the attractive nature of the resources, 

clear instructions, for learning about life in the UK, developing confidence, learning ne 

information, developing speaking and listening and learning new words and grammar. The 

comments included „I think duration of class is very short. It needs a longer time‟. However it 

was also stated that this topic was „ attractive and applied for real life in the UK‟ and there was a 

suggestion „Using multimedia projector, some practical event could be shown.‟ 

 

The topic using Libraries was well received although comments were slightly inconsistent one 

participant said „ Very informative. Will be useful for finding their way once in UK. Topics were 

integrated with language learning. This should help participants with their ESOL test.‟ Another 

said „From the point of view of participants - more focus on language learning would be helpful.‟  

 

On the topic Money and Shopping there was a lot of very positive feedback. Questions about 

learning new words, clear instructions and developing words and grammar received 100% 

ratings as either good or great. The lowest positive response (58%) was for developing reading 

and writing, which again the topic was not really intended to do. The comments were very 

positive on learning new words and about UK money notes and coins.   

 

The topic Journey to the UK received only one response but this was very positive. The 

comment was „ All about my journey to the UK.‟. and „We can add more activities.‟ 

 

The topic Public Transport received 16 responses. Most were very positive the comments 

included “I learn about transport. It's very helpful for all learner. It makes our transport easy.‟  

However on the feedback scores the lowest positive satisfaction score (60%) was on the 

question about developing confidence. This might be due to the raising of awareness of the 

possibility of using a complex urban transport system by themselves, something not possible for 

women in Bangladesh.   
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Interestingly another participant wrote „ I think this activity is enough for a new learner to 

prepare herself for life in the UK. If she practices herself by following this activity it will help her 

to face ESOL test confidently. I think this activity is very much related to ESOL. This activity will 

help the learner to face the new life style in the UK.‟  

 

According to the volunteer feedback one participant said „All of this information is new and 

useful for me, I just hope I am allowed to come‟.  

 

Interventions developed through the programme  

Some new resources were developed during the programme. These included the development 

of vocabulary sheets to support the introduction of a new topic and encourage practice at home, 

as well as developing more English conversation opportunities as participants very much valued 

this element of the programme, and enjoyed the interaction with the teachers and volunteers.  

 

One participants mentioned she has been improving her English by using a programme called 

“BBC Janala” and that she was keen for the others to try as well. This was as a consequence of 

the project  making contact with the BBC Janala project and inviting them to work with a group 

of PLUK participants as part of their pilot phase for setting up learning circles (i.e. groups of 

adults wanting to learn English using the BBC resources in newspapers, through a tv series and 

using mobile learning. 

 

The volunteers identified another participant who felt that practising English in the workshops 

has been really useful, and she would continue to do so with her husband and other workshop 

participants.  She was keeping a notebook to note down action points.   

 

A majority of the participants expressed a wish to keep in touch with UKBET once they have 

arrived in the UK. One did not know her exact addresses in the UK but would leave her UK 

address when her visa has been finalized.   

All of the participants appreciated the involvement of the volunteers and were appreciative of 

their efforts. They also felt they had learnt a lot about life in the UK from discussions with them.  

 

Analysis of two interviews undertaken in Bangladesh with women who had lived in the 

UK and in Bangladesh. 

The interviews undertaken were semi structured with two teachers on the pilot programme in 

Bangladesh being trained to deliver the PLUK workshops. They discussed their experiences of 
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transferring between Bangladesh and UK society. Central to the interviews was the notion of 

integration, and the interviews were structured so that the women‟s voices and meanings are 

central. 

 

These interviews were not originally built into the original research plan but were undertaken by 

a student on a doctoral programme working with the PLUK trainer. This research was included 

in the evidence gathering for the PLUK programme as it included discussions on notions of 

integration and difference between UK and Bangladeshi society.  

 

Integration 

Both women were asked what integration meant to them.  They spoke of the ability to move into 

a different culture; understand the different ways of that culture; to be able to mix with people;  

live alongside people with their customs and traditions; live with different cultures and different 

ways. They spoke of as being exciting but also presenting challenges.  

When discussing aspects of integration one interviewee who moved to the UK from Bangladesh 

spoke of the politeness in the UK and the respect shown to women. The other interviewee 

spoke about integration in Bangladesh and described how she felt she mixed well with the 

family, and the extended family, and was respectful to her elders. She was aware of her duties 

as a daughter-in-law and felt she fulfilled the role well, for example making tea when guests 

come to the family home. One interviewee went further and described how her being involved in 

education in the UK had helped the process of integration. 

 

Differences in UK and Bangladesh societies 

Both teachers were asked what the overall differences were between the two societies and they 

both spoke of freedoms to do certain things in the UK, i.e. window-shopping, in comparison with 

life in Bangladesh where permission had to be sought for such activities. One of the 

interviewees spoke of a „lack of discrimination‟ against women in the UK.  

Another difference identified between the two cultures was the role of the family. In Bangladesh 

the extended family lived together and daughter-in-laws had clear roles and duties. In Britain the 

families were „very separated‟. 

 

One interviewee described her life in Britain as „a secure life supported by organisations.‟ The 

other spoke of „life is very good in Bangladesh, the family bonds are very strong and they take 

good care of you, financially and keep you in good comfort‟.  In England you have „your own life, 



29 

 

your own business. There is independence for women and not everyone is interfering. In 

England people understand you need to do things for yourself.‟ 

 

Impact of attending the PLUK training. 

Both teachers thought attending the PLUK training would be useful as‟ usually the women had 

an image that everything was wonderful in the UK and the workshops would give them more 

information.‟ The other spoke of the importance of learning in a group and attending the 

workshops which would give the participants who attend the workshops  „more confidence‟ and 

„a vision to go ( to the UK) with‟. 

 

Suggestions of what might be added to the PLUK programme. 

The suggestions included giving practical examples of how to use an electric kettle efficiently, 

how to not boil a whole kettle and save on bills, energy and global warming.  

Also being told about the weather, as often young women did not understand how cold it would 

get. She knew one woman who during the winter had to wear 3 jumpers inside the house, even 

with central heating. Often the women were not dressed properly for the trip to the UK. 

 

Another suggestion was to tell the learners about the varying length of days. In Bangladesh they 

are virtually the same length all year around. They should be told about the short winter days 

and the long summer days. This is particularly important when fasting in the summer, when they 

have long days with no food or water. 

They also suggested including raising awareness about the agencies women can go to for in 

the UK for help including the police or a doctor. 

 

Both women thought the training for the PLUK workshops was excellent and felt that if offered 

the opportunity to become a PLUK trainer they could bring their first hand experience of living in 

the UK to the PLUK training.  

 

3.2.3  Recommendations 

1. On discussion with the volunteers it became apparent that the teachers trained to deliver the 

PLUK workshops sometimes relied heavily upon the volunteers when delivering the workshops. 

It is recommended that  
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a) The excellent work undertaken in the workshops be developed further, learning from this 

initial pilot in order to further develop the training and delivery by Bangladeshi teachers 

involved in helping to deliver PLUK workshops. This would enable them to feel more 

confident planning and delivering workshops in partnership with UK volunteers:  

developing resources, using the new published PLUK resources and establishing more 

balanced workshop delivery working with the volunteers. 

 

b) Further training on materials development for volunteers and teachers in Bangladesh, 

using the resources bought for the project, including laminator, camera, film camera, 

spiral binder, laptops with Internet access, with the aim of developing and enhancing 

people‟s skills and confidence in using them.  

 

c) Further research to be undertaken to investigate: 

 why teachers involved in the training did or did not undertake training for the PLUK 

workshops 

 how the Bangladeshi teachers and the UK volunteer roles can be developed in order 

that they are fully able to make their unique contribution to the PLUK training 

 

2. In addition, it would be valuable for future research to capture the voice of the workshop 

participants in Bangladesh in relation to their planned transition: what they think and feel about 

it, plus their hopes and what they‟ve heard from others. 
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3.3  Teaching Basic Literacy to ESOL learners course 

 

3.3.1 Research design 

We ran the Teaching Basic Literacy to ESOL Learners course as part of this project in order to 

provide capacity building for staff in other organisations who work with the same target group of 

learners.  This part of the research used a focus group to find out which approaches the 

teachers who attended the course used with learners as a result of being on the course, in 

particular, ways of approaching contextualisation. 

 

3.3.2 Findings  

The Teaching Basic Literacy to ESOL Learners course was first developed by LLU+ in 2000/1. 

Its key objective was to support teachers in developing an understanding of the theories and 

methodologies behind literacy development. It aimed to facilitate the development of teachers‟ 

skills, knowledge and attitudes to work effectively with learners who may have little or no print 

literacy in their other languages. Initial ESOL teacher training courses, at the time, tended not to 

focus on the needs of these learners. However, despite the expansion and development of 

national standards and training courses for ESOL specialists, the demand for the Teaching 

Basic Literacy to ESOL Learners course continues and ESOL teachers often report that they do 

not feel confident and/or sufficiently prepared for the challenges of teaching basic literacy 

despite improved initial teacher training.  

 

The course has developed over the years and has been run in many different parts of the UK. 

Our experience of recruitment highlighted two key issues that resulted in a Teaching Basic 

Literacy to ESOL Learners course being run as part of the Welcome to the UK project: - (1) we 

found that it is often community and voluntary sector organisations that cater for learners 

satisfying EIF criteria, particularly recently arrived spouses who are unable to access 

mainstream funding (2) teachers in community and voluntary sector organisations are usually 

unable to get support in terms of funding in order to attend professional development courses.  

The objective for running this course as part of the Welcome to the UK is to build capacity by 

developing teachers‟ skills and knowledge in providing for those new arrivals to the UK who are 

basic literacy learners.  
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Twelve ESOL teachers were funded through EIF to attend the course. They were required to 

meet 2 criteria (i) employment in community and voluntary sector institutions and (ii) working 

with learners satisfying EIF criteria. Approximately half of the teachers worked in London and 

surrounding areas while half came from further afield e.g. Sheffield, Portsmouth and Chester. At 

the end of the course the teachers were invited to attend a focus group meeting (5 teachers 

attended). 

 

Teachers were asked to identify what strategies and teaching approaches they had 

incorporated into their teaching or wider practice. All teachers gave examples of the ways in 

which they had expanded and developed their practice as a result of what they had learnt:  

 

“I‟ve tried some of the reading techniques that we saw on video” 

 

Some were able to describe the impact that this had on the learners:  

 

“I started to use the structured questions. I don‟t know if I would have used it before or not, but I 

don‟t think I would have done it properly. But when I did it in here I thought this might help this 

learner or that learner. The following week we were doing a newsletter and they had to write 

and the learners said “oh I can‟t write”, but you know, they can physically write, they just don‟t 

know what to write. So I asked them at the end “did that help?” and it was just so much easier 

for them.” 

 

The teachers felt that the design of the course i.e. the explicit links between theory and practice 

was particularly helpful for their development: 

 

 “ I think, for me, it‟s having that theory attached to the practice which could tell me why I am 

doing it; and if it didn‟t work .. I could adapt it because I know the overarching theory …” 

“I‟ve found the practical really, really useful. Doing it in here, so we know that it feels like and 

then going back to the class and being able to do it there.” 

 

Several teachers identified changes in institutional practice as a result of the course content. 

For example, three of the teachers felt that the input on diagnostic assessment had had an 

impact on their thinking and this had been fed back within institutions: 
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“there was a video of a teacher doing a diagnostic assessment ... It‟s actually very useful 

because normally .. you don‟t get learners to read aloud and you think maybe people will read it 

to themselves. … When you have classes sometimes you forget that learners actually do need 

some one on one time. And it is better to organise it like that rather than having a class full of 

people and trying to take people out one at a time. It reminds you to try to plan that kind of thing 

in.” 

 

“The diagnostic test, up until now we have used the Skills for Life Test because they wanted to 

standardise it. But what I have found from here is what you record, or the information you want 

is more important and .. you can perhaps devise your own. So for us the test has been the 

standardisation but I think the information you record should be the standardisation and you can 

then get it in different ways.” 

 

“I‟m very lucky because .. I have been asked to develop something we can use in our 

organisation a bit more. …. if we don‟t use the Skills for Life materials then we have to show 

something else that we are using … So I‟m able to go back now and develop something with my 

organisation.” 

 

One teacher described changes planned for provision: 

 

“I‟m actually setting up a special class just for non readers and writers .. because ….I think they 

still need that hour or two hours a week just for them where they all come together, where 

they‟re not intimidated by other people who can  read or write better than them. And they don‟t 

have to say “I can‟t read” because everybody in the class is in the same situation.” 

 

Similar to teachers on past courses, the teachers all highlighted the impact that the experiential 

type activities had had on their thinking and had made them reflect on current practice.  

 

“I would definitely not get a beginner learner to copy from the board – and I would never have 

thought of that before.” 

 

“just realising that I need be a bit kinder to learners because it‟s quite personal the way you 

learn spelling and how stressful it can be. I mean I was quite stressed having to learn seven 

days in Hungarian. So realising you need to allow learners some time to share the strategies 

they use, because everyone is different. Also going back to the look, say, cover, write, check 
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method. I don‟t spend long enough getting learners to look at the word. So that is something I 

will definitely do” 

 

“I think I have learned how slow it can be, and not to get disheartened. Because I have had a 

learner in my class for 2 terms…. it made me realise that she is starting to be able to recognise 

words and before I wouldn‟t have thought that….I was getting… not impatient, but beginning to 

feel that maybe I wasn‟t doing something right. It‟s given me more confidence now to see that 

she is actually following that pattern …”. 

 

“today doing a class with different literacy levels, that was really useful. Just having to get your 

head around how you would manage the class and when you would be with different learners, 

that to me is really useful because it is realistic….”  

 

One of the key areas we wanted to examine in the focus group was ways of approaching 

contextualisation. This was an aspect of the course that had been adapted to cater more for 

teachers working with the target learner group. Teachers reported that a contextualised 

approach was, in fact, one that they felt unpinned their practice and were already convinced of 

its benefits. However, attendance on the course had caused teachers to rethink their practice in 

relation to contexts of use and to think about contexts that are particularly relevant to new 

arrivals:  

 

“I think I have always done things in context, but I wasn‟t really sure that was the right way to do 

it but it just seemed to me that was the right way. But now I know that is the most useful way, to 

have meaning in what they are learning. Then I will make more of an effort to find out more 

about what they are interested in. I think also I tend to go for a general theme that most people 

will be interested in, but there might be the odd person who isn‟t interested in the same things. 

For instance I‟ve got in a class, one person who doesn‟t have children and we sometimes use 

child based themes and it made me think about whether I should adapt something a bit different 

for her, because I think it might be an issue for her that she does not have children..” 

 

“Yes I think before I came I was expecting to learn how to teach phonics, as in you do these 

letters first then you do these. I think that is what I was expecting because I didn‟t know where 

to start and I thought „do I go back to primary school resources?‟. But I am not going to touch on 

phonics in that way, and it‟s about getting the topic that the learners are interested in …”  
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“using learners‟ own stories, …. you never quite get the right material because each group is so 

different- and actually getting it from them is really really good.” 

 

“.. there are people who have only lived here a year, and they‟re a bit shocked about where they 

are. Even if they are part of settled communities and they have come over as spouses, they are 

still a little bit lost. The idea of finding stories and texts that are relevant to them, and make them 

feel comfortable, relaxes them. And that‟s been really helpful to think about what they might be 

interested in trying to read and work with.” 

 

Finally, we asked members of the focus group to tell us whether there were any improvements 

they could suggest that would enable the course to better support teachers working with 

new arrivals who are beginner reader/writers. The teachers could not identify improvements 

to the course but interestingly felt that it was a matter of concern that managers and curriculum 

leaders are often ignorant of the needs of basic literacy learners. They also felt strongly that 

initial teacher training content did not cover this area sufficiently:  

 

“The only thing can think of is to deliver it, or make some sort of thing available to managers so 

that they realise how much time is needed for these learners- and not only managers but 

funding bodies.” 

 

“ I think there needs to be an awareness of what basic literacy really is …I think there is a really 

poor awareness. There are a lot of people who also need to know it who might not be teachers 

but might make the decisions that we have to follow.” 

 

“I think some of the sort of things we have done on this course need to be embedded in to the 

initial teacher training for ESOL teachers as well. I did a PGcert with ESOL specialism but I 

didn‟t learn any practical strategies for teaching basic literacy learners at all. … I am getting new 

learners all the time who have got no literacy because of the places they are coming from, such 

as Afghanistan where women might never have been to school.” 

 

3.3.3  Recommendations 

The research has underlined the importance of providing free places on the Teaching Basic 

Literacy to ESOL Learners course, through this programme, to teachers who work in voluntary 

and community organisations who would otherwise be unable to access the course. 
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4  Recommendations 

The project is committed to taking forward the recommendations in this report in years 2 & 3, 

and undertaking further research. The recommendations listed in the previous section are also 

listed below. 

 

4.1 Welcome to the UK (WttUK) programme in the UK  

It would be valuable for teachers working with learners in years 2 & 3 of the „Welcome to the UK 

(WttUK)‟ courses to take account of the learners‟ interpretations of their lives in the UK that 

have been captured in this research, and provide opportunities for discussion on wide ranging 

issues such as identity, freedom, independence, gaining and regaining a voice etc.  This work 

can be integrated with the more functional elements of ESOL courses (e.g. systems in the UK) 

as it will enable learners to reflect on what their increasing knowledge of English and the UK 

means for their lives.  Learners‟ interpretations of their lives and the more functional elements 

are both part of Citizenship.  Experienced ESOL teachers are likely to be familiar with many of 

the issues that learners have raised, from their own work with learners and from their own 

reading, (e.g. on issues relating to identity), however, the learners own words and ways of 

presenting their views could be valuable as prompts for discussions with learners on some of 

these issues On discussion with the volunteers it became apparent that the teachers trained to 

deliver the PLUK workshops sometimes relied heavily upon the volunteers when delivering the 

workshops. 

 

4.2 Preparing for life in the UK (PLUK) programme in Bangladesh for 

spouses, fiancés and family dependents coming to the UK 

1. On discussion with the volunteers it became apparent that the teachers trained to deliver the 

PLUK workshops sometimes relied heavily upon the volunteers when delivering the workshops. 

It is recommended that  

 

d) The excellent work undertaken in the workshops be developed further, learning from this 

initial pilot in order to further develop the training and delivery by Bangladeshi teachers 

involved in helping to deliver PLUK workshops. This would enable them to feel more 

confident planning and delivering workshops in partnership with UK volunteers:  

developing resources, using the new published PLUK resources and establishing more 

balanced workshop delivery working with the volunteers. 
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e) Further training on materials development for volunteers and teachers in Bangladesh, 

using the resources bought for the project, including laminator, camera, film camera, 

spiral binder, laptops with Internet access, with the aim of developing and enhancing 

people‟s skills and confidence in using them.  

 

f) Further research to be undertaken to investigate: 

 why teachers involved in the training did or did not undertake training for the PLUK 

workshops 

 how the Bangladeshi teachers and the UK volunteer roles can be developed in order 

that they are fully able to make their unique contribution to the PLUK training 

 

2. In addition, it would be valuable for future research to capture the voice of the workshop 

participants in Bangladesh in relation to their planned transition: what they think and feel about 

it, plus their hopes and what they‟ve heard from others. 

 

4.3 Teaching Basic Literacy to ESOL Learners course for staff in 

organisations working with the profile group of learners 

 The research has underlined the importance of providing free places on the Teaching Basic 

Literacy to ESOL Learners course, through this programme to teachers who work in voluntary 

and community organisations who would otherwise be unable to access the course 
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Appendix 1 

Information about the project.  

 

This is an extract from a leaflet about the project. Logos and contact details are 

not included in the extract. 
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Welcome to the UK 
 

 

 

This exciting 3 year project, led by LLU+ at London South Bank University and delivered in partnership 
with London Borough of Southwark, BRAC UK and the UK Bangladesh Education Trust, aims to use a 
range of innovative approaches to teaching and learning to support the successful integration of third 
country national women (TCN)* to the UK.   

 

This project has 2 main strands of activity: Welcome to the UK and Preparing for life in the UK. 

 

Welcome to the UK  

Welcome to the UK is a multi-strand project working with partners in the UK to support the successful 
integration of TCN women in the UK.   This strand includes a range of free courses, training programmes 
and materials toolkits: 

 

1. Welcome to the UK - a modular programme for TCN women which 
includes: 
 

 A thorough skills check, initial assessment and 1:1 interview 

 Welcome to the UK courses  

 Wider family learning programmes  including Family health, Best start for toddlers and Helping 
my child with reading and writing 

 Support from a volunteer befriender 

 Half term workshops, class trips and events 

 Free Oyster cards and childcare (crèche or childminders) 

2. Training programmes for volunteers: 
 
Volunteer befrienders (UK) 

 Recruitment of adult volunteers wanting to become befrienders 

 An 18 hour Volunteer befriender training programme 

 Free full CRB checks  

 Befriender/learner matching 

 Termly workshops, regular visits, phone calls and outings with 1-3 Welcome to the UK learners 
 
Volunteers for Preparing for life in the UK project (Bangladesh) 

 Recruitment of British Bangladeshi volunteers wishing to volunteer on the project in Bangladesh 

 A 5 day Preparing for life in the UK Volunteer training programme 

 8 – 12 week placement in Bangladesh with free full CRB checks, air fares, accommodation, 
health insurance, visas, basic subsistence and volunteer‟s allowance  

 In country and UK support 
 

*To be eligible to join the programme TCN women must either be in a third country and be complying 
with specific  pre-departure measures leading to migration and settlement in the UK OR  be newly 
arrived in the UK  (i.e. under 10 years) and in a category which may lead to settlement 
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3. Capacity building for FE colleges, Local Authorities and community and 
voluntary organisations which includes: 
 Free Welcome to the UK dissemination events and materials toolkits to promote support for  TCN 

women who are planning to settle in the UK 

 Free capacity building training, including training for providers wanting to run Welcome to the UK 
and Volunteer befriender programmes,  and Teaching Basic Literacy to ESOL learners training 
for ESOL teachers working with TCN women in community settings 

 

4. Toolkits - the development, piloting and production of three toolkits: 

- Welcome to the UK 
- Preparing for life in the UK  
- Befriender training 

 

Preparing for life in the UK  
Preparing for life in the UK is delivered in Bangladesh in partnership with BRAC UK and UKBET.  It 
aims to support women who are planning to settle in the UK to prepare for migration and successful 
integration in the UK.   Preparing for life in the UK offers: 
-  A training programme in Bangladesh for local secondary school teachers,  on working with trained 

UK volunteers in the delivery of Preparing  for life in the UK workshops in Bangladesh 
- Preparing for life in the UK workshops, including 1:1 initial assessments and interviews, for 

Bangladeshi women planning to settle in the UK  
 

 
Summary of annual project objectives 

 
Year 

1 

 

 Develop and pilot Welcome to the UK programme at LLU+ 

 Develop, pilot and produce Welcome to the UK, Preparing for life in the UK 
and Befriender training materials toolkits 

 Develop and pilot training programmes and materials for volunteers and 
befrienders 

 Develop and pilot Preparing for life in the UK teacher training, workshops and 
toolkit materials in Sylhet, Bangladesh 

 Run capacity building training and dissemination events 
 

 
Year 

2 

 

 Continue the  Welcome to the UK learner programme at Morley College and 
Preparing for life in the UK workshops In Bangladesh                 

 Continue training programmes volunteers and befrienders in the UK (details tbc) 
and for teachers in Bangladesh  

 Second group of UK volunteers placed in Bangladesh 

 Run Preparing for life in the UK in additional districts in Sylhet   

 Distribute the Welcome to the UK, Preparing for life in the UK  and 
Befriender training materials toolkits                                                 

 Run capacity building training and dissemination events 
 

 
Year 

3 

 

 Run Welcome to the UK programme in the UK and Preparing for life in the 
UK workshops In Bangladesh                 

 Continue training programmes volunteers and befrienders in the UK (details tbc) 
and for teachers in Bangladesh  

 Cascade all strands of the Preparing for life in the UK and Welcome to the 
UK to providers in UK and EU countries.  
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Appendix 2 
Information leaflets for participants in the research and agreement forms 
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UK learners 

Welcome to the UK (WttUK) programme 
Research study: information sheet 

 
We invite you to take part in a research study. Here is some information to help you decide if you would 
like to agree to take part. Thank you for reading this. 
 
What is the research study and why have I been chosen? 
We want to find out if your classes, and working with a befriender, are useful for your life in the UK.  Your 
views are very important.  We will finish the research by June 30th 2011.   
 
If I agree, what will I be asked to do? 
We will interview you for about 45 minutes and ask you some questions about the classes and the 
befriending. We would also like to use your work from the class.  
 
What will happen to the results of the research?  
We will write a report. We will send you a copy. If we publish an article, we will send you a copy.  You will 
not be identified by name. 
 
Will what I say, and my work, be anonymous and confidential? 
Yes. We will not use your real name in any report or article.  We will record the interview and it will be 
stored in a safe place which is locked when it is not being used. Only the research team will listen to the 
recording. 
 
Do I have to agree to being part of the research?  
You choose if you want to be interviewed, and if we can use your work for the research. If you agree, we 
will ask you to sign an agreement form.  If you do not agree, this will not be a problem.  If you say 
something during the interview and you don‟t want this information to go in a report or an article, tell us 
before 30th May 2011. If you don‟t want us to use some of your work from the programme, tell us before 
30th May 2011. 
 
If I agree, can I change my mind later? 
Yes, you can change your mind at any time before 30th May 2011, and you do not have to say why.  It 
will not be a problem. 
 
Will this research be useful for me? 
We think that it is important for people who have always lived in the UK to hear the views of people who 
have moved to the UK, i.e. what makes your life easier and more difficult.  If you would like to be part of 
this research project, we hope that you will find it interesting. 
 
What if something goes wrong? 
If you have a complaint about the conduct of the research, you can contact the Chair of the University 
Research Ethics Committee at London South Bank University www.lsbu.ac.uk . 
 
Who has approved and funded the study? 
The London South Bank University‟s Research Ethics Committee has approved it and it is funded by the 
European Integration Fund. 
 
If you have questions or would like more information, please ask us. Thank you very much for 
reading this and for thinking about taking part. 
 
We attach a consent form to sign, if you agree to take part. 
Pauline Moon, Karen Dudley, Efisia Tranza, Judith Kirsh, Foufou Savitzky and Sallyann Freer 
Date 2011 

http://www.lsbu.ac.uk/
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UK learners 

 
Research consent form 
 
Research study: What is the impact of the project „Welcome to the UK (WttUK)‟? 
 

 I have read the information sheet on the research. I have a copy to keep. 
 

 I have asked questions if I wanted more information. 
 

 My class teacher has explained the research, and its purpose. I think I understand it. 
 

 My class teacher has explained that the interview will be recorded (audio digitally or on 
tape) 
 

 I understand that what I say, and my work, will be anonymous and confidential. 
 

 I understand how the researchers will use the interview and my work from the course. 
 

 I understand that I can change my mind, at any time before 30th May 2011, about the 
researchers using my interview and my work. I know that I do not have to give a reason if 
I change my mind. 
 

 I freely agree to be part of the research. 
 

 
Participant‟s Name (Block Capitals): ..................................................................................... 
 
 
Participant‟s Signature: .......................................................................................................... 
 
 
Date: ...................................................................................................................................... 
 
 
As the investigators responsible for this investigation we confirm that we have explained to the 
participant named above the nature and purpose of the research to be undertaken. 
 
 
Investigators‟ Names: ............................................................................................................ 
 
 
Investigators‟ Signatures: ....................................................................................................... 
 
 
Date: ...................................................................................................................................... 
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Participants in Bangladesh 

Welcome to the UK (WttUK) programme 
Research study: information sheet 

 
We invite you to take part in a research study. Here is some information to help you decide if you would 
like to agree to take part. Thank you for reading this. 
 
What is the research study and why have I been chosen? 
We want to find out if your programme has been useful for moving to the UK.  Your views are very 
important.  We will finish the research by June 30th 2011.   
 
If I agree, what will I be asked to do? 
We will interview you for about 45 minutes and ask you some questions about the programme. We 
would also like to use your work from the programme.  
 
What will happen to the results of the research?  
We will write a report. We will send you a copy. If we publish an article, we will send you a copy. You will 
not be identified by name. 
 
Will what I say, and my work, be anonymous and confidential? 
Yes. We will not use your real name in any report or article.  We will record the interview and it will be 
stored in a safe place which is locked when it is not being used.  Only the research team will listen to the 
recording. 
 
Do I have to agree to being part of the research?  
You choose if you want to be interviewed, and if we can use your work for the research. If you agree, we 
will ask you to sign an agreement form.  If you do not agree, this will not be a problem.  If you say 
something during the interview and you don‟t want this information to go in a report or an article, tell us 
before 30th May 2011. If you don‟t want us to use some of your work from the programme, tell us, before 
30th May 2011. 
 
If I agree, can I change my mind later? 
Yes, you can change your mind at any time before 30th May 2011, and you do not have to say why.  It 
will not be a problem. 
 
Are there any risks? 
We want the interviews to be comfortable. You decide if you want to answer a question or not. 
 
Will this research be useful for me? 
We think that it is important for people who have always lived in the UK to hear the views of people who 
are moving to the UK, i.e. what makes this easier and more difficult.  If you would like to be part of this 
research project, we hope that you will find it interesting. 
 
What if something goes wrong? 
If you have a complaint about the conduct of the research, you can contact the Chair of the University 
Research Ethics Committee at London South Bank University www.lsbu.ac.uk 
 
Who has approved and funded the study? 
The London South Bank University‟s Research Ethics Committee has approved it and it is funded by the 
European Integration Fund.   
 
If you have questions or would like more information, please ask us. Thank you very much for 
reading this and for thinking about taking part. 
 
We attach a consent form to sign, if you agree to take part. 
Karen Dudley, Beth Kelly, Tessa Giffin  Date 2011 

Participants in Bangladesh 

http://www.lsbu.ac.uk/
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Research consent form 
 
Research study: What is the impact of the project „Welcome to the UK (WttUK)‟? 
 

 I have read the information sheet on the research. I have a copy to keep. 
 

 I have asked questions if I wanted more information. 
 

 The researcher has explained the research, and its purpose. I think I understand it. 
 

 The researcher has explained that the interview will be recorded (audio digitally or on 
tape) 
 

 I understand that what I say, and my work, will be anonymous and confidential. 
 

 I understand how the researchers will use the interview and my work from the 
programme. 
 

 I understand that I can change my mind, at any time, before 30th May 2011, about the 
researchers using my interview and my work. I know that I do not have to give a reason if 
I change my mind. 
 

 I freely agree to be part of the research. 
 

 
Participant‟s Name (Block Capitals): ...................................................................................... 
 
 
Participant‟s Signature: .......................................................................................................... 
 
 
Date: ...................................................................................................................................... 
 
 
As the investigators responsible for this investigation we confirm that we have explained to the 
participant named above the nature and purpose of the research to be undertaken. 
 
 
Investigators‟ Names: ............................................................................................................ 
 
 
Investigators‟ Signatures: ....................................................................................................... 
 
 
Date: ...................................................................................................................................... 
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Bangladesh volunteers and teachers 
 

Welcome to the UK (WttUK) programme 
Research study: participant information sheet 

 
We invite you to take part in a research study. Before you decide, it is important that you understand why 
we are doing the research and what it will involve.  Please read this information carefully. You can 
discuss it with other people too, if you wish.  Ask us if anything is not clear or if you would like further 
information. Take time to decide whether or not you agree to take part.  Thank you for reading this. 
 
What is the title of the research study? 
To research the impact of the project „Welcome to the UK (WttUK)‟. 
 
What is the purpose of the research? 
We would like to find out whether and how the programme has impacted on spouses‟ and family 
dependents‟ experiences of the transition period before coming to the UK from Bangladesh. We also 
want to find out what approaches and content, including resources, have been useful.  We will complete 
the research by June 30th 2011. 
 
Why have I been chosen? 
Because you are working on the programme, and we are very interested in your views. 
 
What type of research is this? 
This is a small research project. We are interested in the views of the people who are involved in the 
project.  We will interview you in a focus group, and we will use what you tell us, and what the 
participants tell us. 
 
If I agree, what would be involved? 
You will be invited to one to one focus group of one hour maximum.  We will ask the group some 
questions and invite you to tell us your views. We would like to record the focus group, so that we can 
gain the most from it. We will also ask the volunteers to keep some notes/diaries about the effectiveness 
of the programme. 
 
What will happen to the results of the research?  
We will write a report. We will send you a copy. If we publish an article, we will send you a copy. You will 
not be identified by name. 
 
What measures will be taken to protect and maintain my anonymity/confidentiality? 
We will not use your real name in any reports or published articles.  We plan to make a digital recording 
of the focus group, and this electronic data will be stored in password protected areas.  The locations 
where data will be stored will be locked when not occupied.  The data will only be available to the 
researchers. The data will be archived at the end of the study. 
 
Do I have to take part, and if I give my consent to be interviewed, can I withdraw my consent 
later? 
It is up to you whether or not you take part. If you agree, we will ask you to sign a consent form. You are 
still free to withdraw at any time before 30th May 2011, without giving a reason.  If you do not agree to 
be involved, or you decide to withdraw, this will not affect in any way your work on the project. Consent 
will be an ongoing negotation. For example, if you tell us something during the focus group and decide 
that you don‟t want this information to appear in a published article,  please inform us before 30th May 
2011. 
 
Are there any risks of taking part? 
We fully intend that our questions in the focus group will not be intrusive.  During the focus group, it is 
completely your choice as to whether and how you contribute. 

Bangladesh volunteers and teachers contd. 
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What are the potential benefits of taking part? 
We would hope that you will find it interesting to reflect on your work as a befriender, and that these 
reflections will be useful for any similar type of work that you do in the future. 
 
What if something goes wrong? 
If you have a complaint about the conduct of the research, you can contact the Chair of the University 
Research Ethics Committee at London South Bank University www.lsbu.ac.uk 
 
Who has approved and funded the study? 
The London South Bank University‟s Research Ethics Committee has approved it and it is funded by the 
European Integration Fund. 
 
 
If anything is unclear, or you would like further information, please contact us. 
 
Thank you very much for taking the time to read this and for considering whether to take part in the 
research study. 
 
We attach a consent form to sign, if you agree to take part. 
 
Beth Kelly, Karen Dudley and Tessa Giffin 
Date 2011 

http://www.lsbu.ac.uk/
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Bangladesh volunteers and teachers 
 

Research consent form 
 
Research study: What is the impact of the project „Welcome to the UK (WttUK)‟? 
 

 I have read the attached information sheet on the research in which I have been asked to 
participate and have been give a copy to keep. I have had the opportunity to discuss the 
details and ask questions about this information. 
 

 The investigator has explained the nature and the purpose of the research, and I believe 
that I understand what is being proposed. 

 

 I have been informed that the focus group will be recorded (audio digitally or on tape) 
 

 I understand that my personal involvement and my particular data from this study will 
remain strictly confidential 

 

 I have been informed about what the data collected in this investigation will be used for, 
to whom it may be disclosed, and how long it will be retained. 

 

 I understand that I am free to withdraw from this study at any time, before 30th May 2011, 
without giving a reason for withdrawing. 

 

 I hereby fully and freely consent to participate in the study. 
 
 
Participant‟s Name (Block Capitals): ...................................................................................... 
 
 
Participant‟s Signature: .......................................................................................................... 
 
 
Date: ...................................................................................................................................... 
 
 
As the investigators responsible for this investigation we confirm that we have explained to the 
participant named above the nature and purpose of the research to be undertaken. 
 
 
Investigators‟ Names: ............................................................................................................ 
 
 
Investigators‟ Signatures: ....................................................................................................... 
 
 
Date: ...................................................................................................................................... 
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Teachers on the Teaching Basic Literacy to ESOL learners course  

 
Welcome to the UK (WttUK) programme 

Research study: participant information sheet 
 
You are being invited to take part in a research study. Before you decide, it is important for you to 
understand why the research is being done and what it will involve.  Please take the time to read the 
following information carefully and discuss it with others if you wish.  Ask us if there is anything that is not 
clear or if you would like further information. Take time to decide whether or not you wish to take part. 
Thank you for reading this. 
 
What is the title of the research study? 
To research the impact of the project „Welcome to the UK (WttUK)‟. 
 
Your place on the Teaching Basic Literacy to ESOL learners course has been funded as part of the 
Welcome to the UK (WttUK) project. 
 
What is the purpose of the research? 
We would like to find out which approaches you have used with learners as a result of being on the 
course, in particular, ways of approaching contextualisation.  We will complete the research by June 30th 
2011. 
 
Why have I been chosen? 
Because your place on the Teaching Basic Literacy to ESOL learners course has been funded as part of 
the Welcome to the UK (WttUK) project. 
 
What type of research is this? 
This will be a small scale, qualitative research project in which participants‟ meanings and experiences 
will be the central focus of investigation.  We will interview you in a focus group, and then we will analyse 
the data and draw out themes. 
 
If I agree, what would be involved? 
Attendance and contribution to one focus group of one hour maximum, facilitated by the course tutor.  
We will ask the group some questions and invite contributions from the participants.  We would like to 
record the focus group, as this will enable us to gain the most from it.  
 
Will the results of the research be published? 
This is our intention. We will provide you with a copy of any published article and report. You will not be 
identified by name. 
 
What measures will be taken to protect and maintain my anonymity/confidentiality? 
We will not use your real name in any reports or published articles.  We plan to make a digital recording 
of the focus group, and this electronic data will be stored in password protected areas.  The locations 
where data will be stored will be locked when not occupied.  The data will only be available to the 
researchers. The data will be archived at the end of the study. 
 
Do I have to take part, and if I give my consent to be interviewed, can I withdraw my consent 
later? 
It is up to you whether or not to take part. If you agree, you will be asked to sign a consent form, and you 
are still free to withdraw at any time without giving a reason, before 30th May 2011.  If you do not agree 
to be involved, or you decide to withdraw, this will not affect in any way the outcome of your course of 
study at LLU+, London South Bank University.  Consent will be an ongoing negotation. For example, if 
you tell us something during the focus group and decide that you don‟t want this information to appear in 
a published article,  please inform us, before 30th May 2011. 
 

Teachers on the Teaching Basic Literacy to ESOL learners course contd. 
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Are there any risks of taking part? 
We fully intend that our questions in the focus group will not be intrusive.  During the focus group, it is 
completely your choice as to whether and how you contribute. 
 
What are the potential benefits of taking part? 
We would hope that the opportunity to reflect on the approaches you have used with learners as a result 
of being on the course would also be useful to you, and support your professional development. 
 
What if something goes wrong? 
If you have a complaint about the conduct of the research, you can contact the Chair of the University 
Research Ethics Committee at London South Bank University www.lsbu.ac.uk 
 
Who has approved and funded the study? 
The London South Bank University‟s Research Ethics Committee has approved it and it is funded by the 
European Integration Fund. 
 
 
If anything is not clear, or if you would like further information, please contact us. 
 
Thank you very much for taking the time to read this and for considering whether to take part in the 
research study. 
 
We attach a consent form, should you be willing to be take part. 
 
Efisia Tranza  
7th February 2011 

http://www.lsbu.ac.uk/
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Teachers on the Teaching Basic Literacy to ESOL learners course  

 
Research consent form 
 
Research study: What is the impact of the project „Welcome to the UK (WttUK)‟? 
 

 I have read the attached information sheet on the research in which I have been asked to 
participate and have been give a copy to keep. I have had the opportunity to discuss the 
details and ask questions about this information. 
 

 The investigator has explained the nature and the purpose of the research, and I believe 
that I understand what is being proposed. 

 

 I have been informed that the focus group will be recorded (audio digitally or on tape) 
 

 I understand that my personal involvement and my particular data from this study will 
remain strictly confidential 

 

 I have been informed about what the data collected in this investigation will be used for, 
to whom it may be disclosed, and how long it will be retained. 

 

 I understand that I am free to withdraw from this study at any time, before 30th May 2011, 
without giving a reason for withdrawing. 

 

 I hereby fully and freely consent to participate in the study. 
 
 
Participant‟s Name (Block Capitals): ...................................................................................... 
 
 
Participant‟s Signature: .......................................................................................................... 
 
 
Date: ...................................................................................................................................... 
 
 
As the investigators responsible for this investigation we confirm that we have explained to the 
participant named above the nature and purpose of the research to be undertaken. 
 
 
Investigators‟ Names: ............................................................................................................ 
 
 
Investigators‟ Signatures: ...................................................................................................... 
 
 
Date: ...................................................................................................................................... 
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Semi-structured interviewing – for the interviews and focus groups 
 

Info about semi-structured interviewing from Dornyei 
 (Dornyei, Z (2007) Research methods in applied linguistics. OUP) 
 

Structured (we are not intending to use this as an overall approach) 

 get the interviewee to focus tightly on answering the questions 

 little room for flexibility in how questions are asked 

 little room for spontaneity in responses 
 

 
Semi-structured (we are intending to use this approach) 
 

 a compromise between structured and unstructured 

 pre-prepared guiding questions and prompts 

 open-ended because the interviewer provides guidance and 
direction but is also keen to follow up interesting 
developments and to let the interviewee elaborate on 
certain issues 

 

 
a bit like a social 
conversation when you 
want/need to find 
something out but do not 
wish to behave like a 
formal interviewer 
 
 

Unstructured (we are not intending to use this as an overall approach) 

 maximum flexibility to follow the interviewee in unpredictable directions 

 minimal interference from the interviewer  

 interviewer may have a few opening questions 
 

 
2 of the possible patterns in semi-structured interviewing – decisions needed by the 
interviewer 
 

 
                                     Interviewer asks question 
 
 
 

Interviewee responds with answer 
that relates more or less completely 
to the question 
 

Interviewee responds with answer that covers some of 
what the interviewer is asking about 
 
and also talks about other related (possibly unpredicted 
issues) that are very interesting  
 
and the interviewer thinks it would be useful to find out 
more 
 

Interviewer may ask a follow up 
question if they want to know more  
 
or may move onto a different 
question 
 

Interviewer has at least two options 
 

a)  ask a question related to the original question 
and make a mental/written note follow up on the 
other related issues later 

b) ask a follow up question about the other related 
issues, and make a mental/written note to follow 
up on the original question later 

c)  
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Interview guidelines
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UK 

Possible questions 
Do reformulate/supplement/explain the questions 
as necessary      

What we’re trying to 
find out  
yellow=key things 

What is living in London like? 
 

What is easy and difficult about living in 
London? 
Follow up question(s) to find out about strategies to 
deal with any aspects of life in London that are 
difficult  
 

Can you tell me about becoming part of life in 
London - getting involved in London life. 
This will need follow up questions that are led by 
what the learner says... to find out what learners feel 
„being part of life in London‟ means to them.  
 

How has life changed for you since you 
arrived? What are your future plans? 
 
How does your level of English affect your life 
in London? 

 the experience of moving to the UK 
and getting involved in UK society 

 what ‘getting and being involved 
in UK society’ means, and 
learners’ social networks 

 the meanings that learners 
attach to the notion of 
integration  

 changes over time and anticipated 
changes in the future in relation to 
the above 

 strategies for managing the 
challenges in relation to the above 

 barriers to managing the challenges 
and strategies for dealing with them 

 the role of English in this process & 
the experience of learning English  

 

 

How has the class made a difference for your 
life in London? 
 
How have the things we have done in class 
been useful for your life in London? 
And follow up questions to find out which activities, 
resources have been useful and in what way – 
relating learners responses to what they have said 
about  getting/being involved in life in London 
 

How has the befriending been useful for your 
life in London? 
And follow up questions to find out what has been 
useful and in what way – relating learners responses 
to what they have said about getting/being involved in 
life in London 
 

Do you want to do another English class next 
year?  Why? 
 

 

 whether and how the programme 
(course and befriending) has 
facilitated the process of getting 
involved in UK society, and 
managing the challenges and 
dealing with barriers – and 
reasons  

 

 which topics, activities and 
materials used on the programme 
have been useful/not useful – and 
reasons 

NB  we should ask questions that enable follow up of interesting issues that participants raise, 
that could not have been predicted beforehand, and appear relevant  
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Bangladesh 

Possible questions 
Do reformulate/supplement/explain the questions as 
necessary      

What we’re 
trying to find 
out  
yellow=key things 

Before attending the PLUK workshops how did you 
feel about life in the UK? 
 
 
 
What is easy and difficult about preparing for life in the 
UK? 
Follow up question(s) to find out about any strategies they are 
using to prepare. Do follow up on anything they say that seems 
interesting/relevant 
 

The workshops  
Did the workshops meet your expectations and address 
those issues?  How?  
This will need follow up questions that are led by what the learner 
says...  to find out more about the „how‟ & why/why not 

 
Do you have any fears or concerns about living in the 
UK that the workshops did not address?  If so, what are 
they? 
 
 
After attending the workshops, how do you feel about 
life in the UK?  
 
What do you expect your life in the UK to be like? 
This is likely to be a tricky question to answer but it could produce 
some interesting responses so you could ask it and see what the 
learner‟s response is ....and follow up on anything they say that 
seems interesting/relevant 

 
Are there any particular points/workshops you have 
enjoyed more than others?  If so what did you like about 
it and how was it useful? 
 
How have the activities and resources in the workshops 
been useful for your life in the UK? 
This question focuses particularly on the activities and resources. 
Use follow up questions to find out which activities, resources 
have been useful and in what way – relating learners responses 
to what they have previously said about preparing for life in 

 

 spouse’s experiences 
of the transition 
period prior to moving 
to the UK  

 

 ideas about what 
„getting and being 
involved in UK society‟ 
means and will involve, 
and anticipated social 
networks in the UK 

 

 strategies for 
managing the 
challenges during the 
transition period  

 

 the role of English in 
this process & the 
experience of learning 
English 

 

 whether and how the 
programme has 
facilitated the 
transition period – and 
reasons 

 

 which topics, 
activities and 
materials used on the 
programme have been 
useful/not useful – 
and reasons 

 



59 

 

London, including any fears/concerns  
 

Have you been keeping a note book with all the action 
points? If so, how are you going to use it? 
 
Have the workshops helped you to improve your 
English? 
 
Would you like to be in contact with the project once you 
are in the UK? If so, are you willing to leave your UK 
contact details at UKBET office in Sylhet?  (in order for 
the project to provide you with information regarding 
your nearest ESOL/adult education centres in UK) 
And follow up questions to find out what has been useful and in 
what way – relating the learner‟s responses to what they have 
said about getting/being involved in life in London 
 

Would you allow us to contact you if we need to ask for 
your feedback for future evaluation of this project? 
 
Is there anything else you would have liked from the 
project or programme? 
 
Is there anything else you would like to know about the 
project or workshops? 

 

 

NB  we should ask questions that enable follow up of interesting issues that participants raise, 
that could not have been predicted beforehand, and appear relevant  
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