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1. Introduction  

The Parents’ Integration through Partnership (PIP) was a 16 month project, led by Learning Unlimited, 
a London-based social enterprise, and funded through the GLA (Greater London Authority) using EIF 
(European Integration Fund) funding. It was delivered in partnership with the following primary school 
collaboratives/clusters in Haringey and Lambeth: 
 

Haringey Earlsmead Primary School and Children’s Centre, Welbourne Primary School and 
Children’s Centre and Seven Sisters Primary School/ South Grove Children’s Centre 

 

Lambeth Allen Edwards Primary School, Sunnyhill Primary School and Hill Mead Primary School 

The over-arching objectives of the PIP project were to engage and support 118 eligible non-EU national 
mothers/carers with beginner or Entry level English language skills to: 

 improve their skills in English  

 increase their involvement and participation in their children’s school and build meaningful links 
with school staff, other parents and local stakeholders 

 develop the skills, confidence and understanding to support their child’s learning at home and at 
school. 

An overview of the whole project is provided in Section 3 with inputs/outputs/project activities 
summarised in Section 4. 

The purpose of the research element within this project was to investigate the overall impact of the 
Parents Integration through Partnership (PIP) project. This qualitative research used a variety of 
methods and approaches to investigate perspectives about the project’s impact for learners, parent 
volunteers and partners: 

For PIP learners: To find out how participation in the PIP project has impacted on participants’ skills, 
knowledge and confidence in relation to: 

- their language skills 
- becoming more involved in their children’s school/Children’s Centre 
- supporting their children’s learning 
- anything else the learners wished to identify 

For partners and volunteers: To find out how participation in the PIP project had impacted on  
volunteers’ and partners’ skills, knowledge and confidence in relation to working with and supporting 
mothers/carers and families settling in the UK.  

The approach to this research was informed by previous research undertaken by the Learning 
Unlimited team on other EIF projects i.e. Welcome to the UK, Teaching and Learning English and Active 
Citizenship and English, as well as other current research which explores integration as a dynamic 
process which can be facilitated and explored through participatory approaches to language learning, 
such as Whose integration? Bryers D, Winstanley B and Cooke, M (2013) and Developing adult 
teaching and learning: practitioner guides: ESOL, Cooke, M. & Roberts, C. (2007) 

The outcomes and impact of the PIP project identified through the evaluation and research process 
are described in Section 5, and recommendations are summarised in Section 6.  

For further information about the Parents Integration through Partnership (PIP) project or this report, 
please contact Karen Dudley at Learning Unlimited (karen.dudley@learningunlimited.co). 

  

mailto:info@learningunlimited.co
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2. PIP project background and overview  

 

The boroughs of Haringey1 and Lambeth2 both have high numbers of migrant families living in some of 
the most deprived areas and wards in London. Although the demographics within each borough are 
quite distinct, all the partners engaged in the PIP project had identified a significant unmet need in 
relation to the language learning needs of migrant parents, and recognised that this impacted on the 
extent to which parents accessed services or support,  got involved with their children’s learning 
and/or engaged with staff and events at their setting.  

A holistic multi-strand project was agreed to engage and support mothers/main carers originating 
from non-EU settings3 and their children and the project was designed closely with partners in order to 
respond flexibly and creatively to their identified needs.  

The Learning Unlimited team led and managed the project and also appointed a part-time ESOL co-
ordinator to support the delivery of the project. Lambeth and Haringey partners each appointed a 
part-time borough-based PIP co-ordinator and Haringey additionally appointed a part time 
administrator.  Learning Unlimited also appointed, trained and supported ESOL tutors to deliver the 
PIP ESOL short course programme. 

The PIP ESOL tutor team were provided with a range of opportunities and support as part of their 

induction and during the project. These included: 

 PIP tutor induction training  

 Regular ideas sharing and support meetings 

 1:1 meetings and support 

 Input from an LU Family Learning specialist at a PIP tutor meeting and the opportunity to observe 

a Family learning class 

 Quality assurance/probationary class observations  for all newly-recruited PIP ESOL tutors  with 

follow up meetings to discuss any support issues 

 The opportunity to undertake peer observations 

 A Drop Box account was used to facilitate materials and ideas sharing as well as ensuring all the 

tutors had access to key documents and guidance 

Additional training opportunities for the PIP team included the Teaching Basic Literacy to ESOL 
learners course and workshops on the new English Speaking Board exams, Teaching Pronunciation and 
Working with Bi-lingual families.  

                                                           
1
 http://www.haringey.gov.uk/council-and-democracy/about-council/facts-and-figures/haringeys-borough-

profile 

2
 http://www.lambeth.gov.uk/sites/default/files/ec-lambeth-council-state-of-the-borough-2014_0.pdf 

3
 It is a requirement of European Integration Funding that the main beneficiaries are Third Country Nationals i.e. 

non-EU nationals. The Greater London Authority, lead partner, had identified mothers/female main carers as 

being the main target group for these projects which were all part of in the EIF funded project: ‘English: The key 

to integration in London’  (part of the London Schools Excellence Fund activity). 
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The PIP project had 6 main strands of activity: 

Strand 1: PIP ESOL short courses  

The main strand of the PIP project was a programme of topic-based ESOL short courses at partner 
centres, contextualised to meet the overarching aims of the project and respond to the interests and 
language learning needs of the target group at each setting. The programme was designed as a series 
of short topic-based modules to enable eligible mothers/main carers to join at different times within 
the project, subject to places being available, and to help ensure the programme could be flexible and 
responsive to changing priorities and/or opportunities arising at each setting. 

Strand 2: PIP Family Activity programme   

Another important priority for the programme was to ensure that PIP learners and their children could 
learn together, as well as experience new things, visit new places and build new connections and 
friendships with other families together. The Family Activity programme, including workshops, trips 
and events, was not prescribed in advance so that beneficiaries and partners could play an active role 
in agreeing what they wanted to include in their respective Family Activity programmes. 

Strand 3: PIP ‘Parents supporting parents’ volunteer programme   

Learning Unlimited has a successful track record of training and supporting volunteers and recognises 
the significant impact that volunteering can have, both for volunteers and those who are being 
supported. The PIP project therefore included a training and support programme to enable other 
parents (i.e. mostly non-PIP learners) from each school/children’s centre to support PIP parents in 
becoming more actively involved in each school or children’s centre, and in supporting their children’s 
learning, such as attending parents meetings and coffee mornings, volunteering in classes, joining in 
with the Family Activity programme, and helping out at school/children’s centre fund-raising and social 
events. 

Strand 4: PIP CPD workshop programme for primary school and children centre staff and volunteers   

In order to maximise the impact of the project across whole organisations, a free capacity building 
workshop strand was included to support staff and volunteers at partner settings in developing 
strategies for effective communication and engagement of the main target group.  

Strand 5: PIP good practice toolkit   

In order to support sustainability and share good practice, the project included the design and 
production of a free downloadable toolkit with ideas, materials, resources and lessons learned from 
the PIP project. 

Strand 6: PIP project impact assessment  

In addition to the SQW led external evaluation of all projects which formed the GLA’s English: The key 
to integration EIF programme, Learning Unlimited engaged learners, volunteers, partners and the 
project team in an on-going process of review and evaluation in order build up a detailed picture of the 
project’s impact. This process has served to evaluate the project and provide recommendations for the 
project partners, other providers and funders in relation to future work with the target group. This 
report is the output for the 6th project strand of activity. 
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3. PIP project delivery 

 

Strand 1: PIP ESOL short courses  

The PIP project target for this strand was to engage 118 learners in 9 different groups across the 
partner settings in Haringey and Lambeth. In total, between April 2014 and May 2015, 193 learners in 
9 groups were engaged on 51 PIP ESOL short courses at 6 partner settings. Of the learners engaged, 
125 mothers/main carers attended at least 80% of one short course or 10 sessions or more over two 
or more short courses. Of these, 108 learners attended 3 or more short courses. 
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Course content 

Each contextualised PIP ESOL short course was designed to run over 10 sessions during each half term 
(5 week) period. Each tutor was encouraged to negotiate and adapt the content for each course in 
discussion with learners and partners, to ensure the courses were responsive to the identified 
interests and learning needs at each setting.  

The main themes for the PIP ESOL short courses were as follows:  

 Introduction to primary school 

 Childhood in the UK 

 Education in the UK 

 Communicating confidently 

 Happy, healthy families 

 Supporting children’s learning 

Important underpinning skills and knowledge in relation to Early Years and primary education in the 
UK were embedded within the ESOL courses to enable the PIP learners to become more confident 
and empowered to support their children’s learning and get more involved at their children’s primary 
schools and/or children’s centres. Course content included, for example:  

 Understanding the primary school/children’s centre curriculum, language and maths 

 Games and activities to support children’s learning at home and in the park 

 Using book bags and/or reading with children 

 Language for learning, play  and praise 

 Speaking confidently  with school/children’s centre teaching and support staff and volunteers 

 Talking about children’s well-being, learning and progress 

 Expressing concerns and seeking support 

 Reading and understanding text message, letters and newsletters from the school/children’s 
centre and accessing and understanding its website 

 Filling in forms, such as forms about children’s health, diets and trips. 

 

Visitors and visits 

To enrich each PIP ESOL short course theme and topic, each course included visitors to the class and 
class visits, as relevant to the topic. These were important opportunities to build bridges and 
meaningful links for the learners with key staff and service providers at the setting or other local 
organisations and places of relevance to the overarching aims of the project, such as children’s 
centres, libraries, parks, leisure centres, museums, galleries, schools and colleges. 

 

A member of a primary school staff team gives                               
a presentation on the importance of play                                                
- followed by a play-dough making demonstration 
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Visitors to PIP classes included: 

 Head teachers and Deputy head teachers gave information about the primary schools and 
demonstrations about the school website 

 family learning specialists facilitated workshops on making activities to use with children at 
home 

 children's centre outreach officers talked about the importance of play  

 a SENCO or deputy head from each school talked about  children's school day  

 a Vitamin D specialist 

 

PIP class visits included: 

 CONEL, the local FE college in Haringey, 
including a tour of building and  
information about ESOL and vocational 
programmes  

 The local leisure centre including a  tour 
of the building  

 The primary school -  with Head teachers 
and Deputy head teachers giving tours of 
the building and  introducing PIP learners 
to different  classes and class teachers 

 Local libraries 

       

(1)                                       (2)                                            

PIP class trips for learners and their pre-school 
children (1) to a local park and                                                            

(2) a local library for a messy play session  

In addition, some of the Haringey PIP groups became very interested and involved in local campaigns 
regarding the proposed closure of some Haringey children's centres. They asked to cover this topic as 
part of their PIP ESOL class and went on to both attend and make representations at local meetings.  

The South Grove group PIP group were given the opportunity to take part in a participatory video 
project led by InsightShare4,  an organisation which  works with marginalized people to produce their 
own videos. Through ‘participatory’ approaches and activities, participants were supported to learn to 
use the video equipment, go through the stages of agreeing what they wanted their video to be about 
and storyboarding it, and recording and agreeing the footage.  The South Grove group decided to 
make their video about the importance and value of South Grove Children’s Centre to theirs and their 
children’s lives and to share their belief that it should not be closed as part of the proposed cuts.  

When their video was ready, the group issued a press release and organised a film premiere at 
Tottenham Town Hall and a post-project showing at a local primary school. Both events were very 
well attended,  with children’s centre users and other local families, partner and project staff, 
councillors, a parliamentary candidate, Haringey council staff and the GLA attending one or both 
screenings. A few of the South Grove PIP ESOL group were interviewed on breakfast television and 
some were also invited to make a representation to the Cabinet meeting at the Haringey Council 
offices. 

                                                           
4
 http://insightshare.org/ 

http://insightshare.org/
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 (1)  (2) 

 (3)  (4) 

(1) The post-project video screening at  Seven Sisters Primary School 

(2) PIP learners and volunteers introducing  the video screening 

(3) A parliamentary candidate responding to some of the issues raised in the South Grove video 

(4) Two PIP learners talking about their children’s centre on breakfast television. 

   

Evaluation, feedback and achievement 

In addition to the group goals agreed for each PIP ESOL short course, learners were also encouraged 
to identify  one or two individual learning goals that they wished to focus on over one or more short 
courses. Learners identified individual goals such as: 

          ‘Help with daughters reading.’ 

         ‘To be able to speak to doctor without my husband being there. To be able to read letters.’ 

Regular and meaningful learner evaluation and feedback were a priority for the PIP project in order to 
ensure that the PIP courses were meeting learners’ needs and interests – as well as the overarching 
aims and objectives of the project. Learners were asked to complete an individual evaluation/ 
feedback form at the end of each short course (see Appendix 3). However, PIP tutors also captured 
feedback in a range of ways – which did not always require learners to complete individual feedback 
forms. This included group discussions and kinaesthetic activities. 

      

(1)                                              (2)                                                     (3)  
(1) PIP learners reviewing topics as a whole group,  (2) giving feedback to the teacher using 

sentence strips and (3)giving feedback on what they considered to the be the best activities  
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On successful completion of each PIP ESOL short, learners received a ‘Certificate of Achievement’ (see 
Appendix 4). 

      

PIP learners in two different groups receiving their ‘Certificates of Achievement’ 

All learners attending the final PIP short courses were given the opportunity to take English Speaking 
Board (ESB) ESOL Speaking and Listening exams at the most appropriate level, i.e. Pre-Entry, Entry 1, 
Entry 2 or Entry 3. Out of 79 learners taking ESB exams 78 were successful, giving an overall project 
achievement rate for external accreditation of 99%. 

 

Strand 2: PIP Family Activity programme 

 

The PIP project target for this strand was for 67 PIP families to take part in 10 Family Activity 
workshops, trips or events. In total, between April 2014 and May 2015, 75 different families 
participated in 10 different Family Activity workshops, trips or events – with many families attending 
more than one. 

 Family Activity day at Welbourne Children’s Centre 

 A trip to Clissold Park in London with paddling pool and animal area 

 Christmas party at Earlsmead Children’s Centre 

 A family activity trip to the Docklands Museum  

 Museum of London x 2 trips 

 3 day trips to  the sea-side; Frinton-on-sea, Southend-on-sea and Brighton (+Sea-life 
centre) 

 Participatory video ‘film premiere’  at Tottenham Town Hall 

In addition, pre-school children joined their mothers with many other term time PIP class trips and 
activities. These included trips to local libraries for supported tours, enrolment, messy play workshops 
and story time, trips to local parks, the local college and to the Docklands Museum. 

  (1)     (2) 

 

(1) PIP Family Activity 
workshop at Welbourne 
Children’s Centre, summer 
2014 

 

(2) PIP trip to the Museum of 
London May 2015 
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Strand 3: PIP ‘Parents supporting parents’ volunteer programme   

 

The PIP project aimed to recruit, train and support 23 parent volunteers and this target was met 
across the PIP programmes in Haringey and Lambeth. Recruitment for parent volunteers in both 
Haringey and Lambeth was deferred from July to September 2014 when the PIP programmes were 
more established in each borough.   

A wide range of parents were engaged in the volunteering strand and all were required to go through 
DBS checks. All of the parent volunteers were speakers of other languages and most had the 
experience of settling in the UK themselves as adults. 

PIP  volunteers included: 

 3 PIP learners who also felt able to undertake volunteering,  

 single parents, parents with children with disabilities,  

 parents working full or part time,  

 some volunteers who were actively involved in community campaigns in their areas  

 parents who were studying/undertaking pre-vocational training, such as an MEd, childcare. 

In total, 3 PIP volunteer training courses took place; 1 in Haringey and 2 in Lambeth. The training 
programme included: 

 Introduction to the course and participants 

 Information about the project and the role of the parent volunteer 

 What schools expect from parents 

 Opportunities for involvement within life of the school 

 Literacy awareness 

 School culture in England to include: punctuality, attendance, behaviour and discipline, 
learning through play, child-centred learning, stages of education. How does this differ from 
other educational experiences? 

 Barriers to parental involvement in schools and how to overcome them  

 Calendar of dates for the year 

 Importance of confidentiality 

 Boundaries of role 

 Reporting any issues which suggest there may be a danger to an adult or child School  

 What does it feel like to be newly arrived in a country? 

 ESOL awareness – what does it feel like to have little access to the dominant language? 

 Effective communication – what makes for effective communication? 

 Planning first meeting with PIP learners 

 Signposting to local resources, agencies and community organisations 

 Problem solving 

 Evaluation 

Two Family Learning specialists were recruited from the Learning Unlimited team to co-ordinate and 
support the PIP parent volunteers and the volunteer strand following the successful completion of the 
training programme in each borough.  
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PIP parent volunteers supported the PIP learners and programmes in a wide range of ways and the 
volunteers themselves identified the following ways in which they were involved: 

- supporting some PIP classes 
- supporting class trips such as to the local library, college, leisure centre and park 
- supporting Family Activity workshops, events and trips 
- participating in the South Grove participatory video project and helped to facilitate the film 

premiere and screening 
- encouraging and supporting PIP participants to attend school events, meetings, class 

assemblies  
- supporting parents in feeling more part of the school community 
- supporting mums in trouble and encouraged them to access support through the children’s 

centres 
- encouraging participants to play and learn with their children 
- reassuring parents that it is good and important to speak their own language with their 

children 
- supporting with ESB exam preparation 
- helping  to facilitate conversation clubs in each Haringey setting and at Hill Mead Primary 

School in Lambeth 
 

 PIP volunteers support a visit to Brixton library April 2015 

 

The ‘Conversation Clubs’ were an opportunity for learners and volunteers to meet up informally to 
chat in general, about what they had been covering in the PIP classes, to have additional ESB exam 
practice and sometimes to host a visit from an external service producer. Conversation clubs in 
Haringey, for example, hosted visits from a dental nurse, the local domestic violence charity, an E 
safety trainer and the local volunteer bureau. 

Also in Haringey, some of the volunteers took an active part in the participatory video project with the 
South Grove learners. 
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Strand 4: PIP CPD capacity building workshop programme for schools  and 
children’s centres 

The target for this strand of the project was 8 capacity building workshops – and 8 workshops were 
held. The focus for each one was negotiated with the setting/collaborative where it was being held, in 
order to ensure it met identified needs and priorities. The following workshops were run: 

1. Language awareness (Part 1: South Grove Children’s Centre, Haringey) 
2. Communicating effectively (Part 2: South Grove Children’s Centre, Haringey) 
3. Language and literacy awareness (Hill Mead Primary School, Lambeth) 
4. Effective communication (Welbourne Primary School, Haringey) 
5. Skills for life awareness (Earlsmead Primary School, Haringey) 
6. Language and cultural awareness (Group 1 - Allen Edwards Primary School, Lambeth) 
7. Language and cultural awareness (Group 2 - Allen Edwards Primary School, Lambeth) 
8. Working with bi-lingual families (open to teaching and support staff and volunteers in 

Lambeth and Haringey, held at LU) 

 

Some partner settings chose to engage identified staff in more than one training session, and others 
to run the same session for more than one group. The final training session, Working with bi-lingual 
families, was open to staff and volunteers from all partner settings as well as other providers in 
Haringey and Lambeth working with the same target group. In total 48 participants attended one or 
more CPD workshops. 

 

Strand 5: PIP good practice toolkit 

As planned, LU created a good practice toolkit which is free to download from the Learning Unlimited 
website:  

http://www.learningunlimited.co/wp-content/uploads/2013/09/pip-project-toolkit-v6.pdf 

The toolkit is aimed at ESOL providers and staff at children’s centres and primary schools who would 
like to set up and run similar contextualised ESOL programmes to engage and support parents/main 
carers of children at their settings.  

 

The toolkit includes useful guidance on getting ready to run programmes 
including, for example, identifying the need, considerations regarding the 
venue and childcare, recruitment, approaches for planning the curriculum and 
family activities and with lessons learned and top tips. It also includes example 
topic-based course outlines with suggested language objectives, group goals, 
summative activities and resources as well as suggested visits, visitors and 
useful links for further information and other resources as well as guidance on 
recruiting, training and supporting parent volunteers.  The Appendices include 
a range of resources and activities. 

 

 

 

 

 

 

http://www.learningunlimited.co/projects/parents-integration-through-partnership#imageclose-1985
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Strand 6: PIP impact assessment   

This report is the output for the 6th strand, and evidences the evaluation of the  PIP project through a 
range of methods: 

Learners  On-going feedback; whole group feedback using kinaesthetic 
activities, flashcards and flipcharts; individual evaluation forms; focus 
groups; 1:1 interviews.  

Volunteers  On-going feedback; whole group feedback using kinaesthetic 
activities, flashcards and flipcharts; individual evaluation forms; focus 
groups; 1:1 interviews.  

PIP tutors  On-going feedback; quality assurance observations; teacher review 
meetings; focus groups 

Partners  On-going feedback; regular partner meetings; partner focus group 
and project review meeting. 

Partner staff attending 
PIP CPD workshops 

Individual evaluation forms; partner feedback 

LU team On-going review; team meetings; team review meeting. 
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4. PIP project impact 

 

Overall, the PIP project was very successful and met or exceeded all of its targets and outputs, within 
budget and on time. The evaluation process identified many critical success factors in relation to the 
PIP project’s impact for parents, their children, volunteers, partners and the project team. These are 
addressed separately in this section. 

Impact for parents 

Overall, at the end of the project, there were significant reported increases in confidence from PIP 
learners in relation to their skills in English, their role in supporting their children’s learning and their 
interaction with the setting. 

Progress/Skill 
% of learners reporting improvement/             

increased confidence in this area 

I help my child with homework 78.85% 

I read with my child or tell stories 76.92% 

I take my child to the park, leisure centre or library 88.46% 

I organise playdates with friends 84.62% 

I speak to my child’s teacher 75.00% 

I go to events at school and/or children’s centre 86.54% 

I speak to the office at the school/ children’s centre 78.85% 

I understand the school system 73.08% 

I help at my child’s school 69.23% 

I feel more involved in my child’s learning 73.08% 

My listening skills 86.54% 

My speaking skills 86.54% 

My reading skills 84.62% 

My writing skills 73.08% 

My confidence  88.46% 

Communicating with teacher(s)  84.62% 
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Course content and teacher input 

Learners’ feedback on each short course was mostly extremely positive and always reflected a positive 

shift in learners’ perceptions of their skills and confidence in relation to that short course topic.  

One of the first PIP ESOL short courses was ‘Education in the UK’. In Lambeth, for example, 100% of 

learners reported that they liked learning about primary school education in the UK, how they can 

support their children’s learning and that their lessons helped them become more confident in 

speaking English at school.  

In answer to the question ‘What do you like best about the PIP project/your ESOL classes’, learners 
highlighted a range of aspects including skills work in English, finding our more about education in the 
UK and supporting their children: 

‘1. My English is imrpoving 2. Learning about Primary shool in UK 3. Learning how I can help my 
chil with school.’                                                         

‘I like because learning I like the cass  becouse I am learning English.’ 

‘I like learning english because helps me for my childrens studies.’ 

On the ‘Communicating confidently’ short courses across all the centres,  60% learners reported they 

felt unhappy about communicating confidently at the beginning of their short course, and only 8% 

reported that they felt happy or very happy.  As expected during a short 5 week short course, the 

learners’ perceptions of their progress were realistic to what could be achieved within that time. By 

the end of the short course, only 6% still felt unhappy about their communicating confidently, 50% 

reported that they felt OK and 24% reported feeling happy or very happy.  

Feedback from learners indicated that they appreciated the wide-ranging content that was embedded 
within their PIP ESOL courses, which enabled them to develop their skills and support their children 
more: 

‘I like of the opportunities of learn more about grammar english, about education system in UK. 
I learned more ideas to play with my child to help in the school learning. Friendly group’. (PIP 
learner feedback form, Welbourne Children’s Centre) 

 
‘We need this kind of lesson in children’s centres to continue. When you stay at home, you 
don’t talk to nobody. Coming to ESOL classes, you have chances. We studied curriculum, about 
how we can help our children and about their levels at school. It’s helpful for me and it’s helpful 
for my children’. (PIP learner, Welbourne Children’s Centre) 
 
‘I feel more confident’. (PIP learner, Welbourne Children’s Centre) 
 
‘I like the project because help us to know about more the school…it helped us to help our 
children with their homework because its all about how you help the children. For us it very 
important for us because we don’t speak English.  With this project we improve with the 
children – the reading and the homework.’ (PIP learner, South Grove Children’s Centre ) 

PIP tutors identified that that most learners were very engaged and motivated and that the courses 
were meeting a genuine interest and need: 

‘Learners really appreciate the focus on supporting their children and find it engaging.’                    
(PIP ESOL tutor) 
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PIP learners making paper lamps 

 

The PIP tutors, with support from the project and borough co-ordinators, played a key role in the 
success of the project and learner feedback frequently made reference to the teacher as a person, 
their teaching style and the activities they included: 

‘It's good class, the teacher is very good and helpful.’  

‘Thank you my teacher you speak good in the class.’  

‘I like the teacher the way she teach us it's good subject.’  

(PIP learners, Welbourne Children’s Centre) 

‘I like the games, I like when we practice to listen, reading, writing.’  

‘[I enjoy] … the way the teacher explains thing to me. I am happy to be part of this class.’  

 ‘The way the teacher teach us very good – in groups. We have to speak English anyway 
because we are from different countries.’ 

(PIP learners, South Grove Children’s Centre) 

 

Social impact/Integration/reduced isolation 

The impact of the class in reducing social isolation and helping parents to create a new network of 
friends was a common theme in feedback: 

‘Before it was just a Hi and a ‘Bye …now I know them. We are like a family.’                                    

(PIP parent volunteer, Haringey) 

‘It’s good because now we have become like friends.’  

(PIP learner, South Grove Children’s  Centre ) 

 ‘In my world, it’s helped me a lot….We are less isolated – everything is just one big family… We 
are a lot now integration’.  

(PIP learner/volunteer South Grove Children’s Centre) 

 

PIP tutors observed parents building strong friendships and a strong sense of group support. Tutors 
reported that there was a ‘lovely, supportive dynamic’ in PIP groups with lots of speaking and 
interaction within the group. Increasingly the parents felt able to share their cultures, ideas, skills and 
experiences with other mothers – sharing, for example, recipes, food and music. In their oral and 
written feedback, learners frequently mentioned how much they enjoyed meeting each other and 
learning about each other’s cultures: ‘learning ways and friendly’.  
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PIP learners also benefited from the visits to their classes as well as the visits they made. They 
welcomed the opportunity to meet and interact directly with school staff such as Head teachers and 
Deputy Head teachers, EAL specialists and support staff, along with visiting professionals/specialists. A 
programme of visitors as well as visits around the schools and to local places of interest helped to 
make the PIP courses rich and dynamic:   

 ‘Guest speakers plus trips made a great package’. (PIP project co-ordinator) 

 

A member of the school staff team gives a presentation                       
to a PIP group on the importance of play followed by                           
a play-dough making demonstration 

 

 

Impact on mothers’ English  

The impact on learners’ English was captured in a range of ways including regular learner feedback in 
classes, end of short course feedback, focus groups, 1:1 interviews, tutor and partner feedback and the 
English Speaking Board (ESB) speaking and listening exams.  

‘Really enjoy speaking + feel that recently it's improved.’  

(PIP learner, South Grove Children’s Centre) 

English Speaking Board (ESB) was chosen as they most suitable awarding body for several reasons. 
There was no minimum number of learner registrations required, learners could be entered and 
assessed at different levels within each group, the exam content could be contextualised to some 
extent the setting/course focus. Learners were entered for assessment at the most appropriate ESOL 
level - Pre-Entry, Entry level 1, Entry level 2 or Entry level 3. The achievement rates for the ESB 
speaking and listening exams was extremely high with 78/79 mothers passing at the level they were 
entered for (i.e. 99% pass rate). The one learner who failed had ambitiously decided to try for the next 
level as she had previously taken and passed a speaking and listening exam at the level below. As she 
was still consolidating her skills at this level, she was unsuccessful. 

Feedback from the settings and staff working with the children of the learners clearly showed that 
mothers were able to communicate more effectively – both in relation to understanding spoken and 
written communication as well as communicating more clearly and confidently themselves:   
 

‘They are more vocal and ask questions.’ (Children’s Centre Manger, Haringey) 
 

The impact on learners’ English was also demonstrated through a wide range of activities and events 
that PIP learners were involved in such as engagement with visiting professionals and specialists at 
conversation clubs an trips and visits, making films and planning and running a film premiere, 
producing recipe books, planning and holding school assemblies, volunteering and supporting each 
other, lobbying against the closure of children’s centres and being invited to make representations at a 
Haringey cabinet meeting, actively participating in interviews and focus groups with internal and 
external researchers. 

One Haringey PIP group was specifically aimed at supporting learners who were beginner reader 
writers. Again, the impact on learners’ skills and confidence was significant. One PIP tutor described a 
learner who used to start shaking when people gave her a piece of paper who became able to manage 
short simple reading and writing tasks with a degree of confidence.  Another learner inspired by a very 
simple published short story about a mother overcoming a range of obstacles to become literate, 
decided to write her own life story.  
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Increased confidence and communication at settings and way from the setting 

Increased confidence for learners was a key positive change reported by learners, their teachers and 
partners. The majority of learners (88.5%) reported increases in confidence. Feedback from teachers 
and centre staff also highlighted  significant changes in learner confidence and communication:  

‘They are more relaxed, less anxious …It has been noticed and commented on by other staff 
members that some of the learners now make a concerted effort to say good morning and how 
are you?  ….. (they are) more confident and comfortable around the school and some members 
of staff’. (Family support worker, Sunnyhill Primary School)   

 
One PIP ESOL tutor reported that one of her learners had been to see a councillor who would not give 
her the time to explain what her concerns were. Following a lesson on confidence and assertiveness 
the learner said she wanted to go back to explain what she had wanted to say: ‘I’m ready to go back 
now’. 
 

The PIP class visits enabled to leaners to find out about local centres of interest and value to them and 
their children. For example, some leaners had not been to their local library before and did not know 
about the range of services it provided. All learners and their children were encouraged to and 
supported to become library members if they were not already. Likewise, some learners had not 
realised they had a park, leisure centre or college so close to their homes until they visited with their 
group. Some supported library visits were then organised with volunteers who reported that learners 
were clearly more confident in accessing and using library services. 
 
 
Parent participation in children’s centres and primary school settings 
 

The positive impact on mother’s involvement was identified in a number of ways. For example, 
settings reported increased parent participation in centre events and additional classes, e.g. parents’ 
meetings, parent workshops, school assemblies and class exhibitions. These all enabled learners to find 
out more about what their children are doing and develop the skills, knowledge and confidence to get 
more involved in different ways: 

‘I feel more part of the school now. I’m not afraid to be part of the school.’ (PIP learner, South 
Grove Children’s Centre) 

‘(The teacher) teach us we have to speak, and we don’t have to be afraid. That’s good for me 
because I want to be involved in my children’s school.’ (PIP learner, South Grove Children’s 
Centre) 

The Haringey Children’s Centre partners reported that as a consequence of the PIP programme, a lot 
more women who had not been to the Children’s Centre before were now regularly attending the 
centre and accessing a wide range of its services. This included, for example, accessing the CAB advice 
sessions, in addition to the PIP ESOL programme. They also reported that the PIP programme had 
helped strengthen the following: 

- community cohesion 
- stronger relationships across the school/children’s centre community 
- centre relationships with parents 
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Attendance and retention 

Some learners had excellent attendance, whereas others did not attend as regularly. In some cases this 
was due to family commitments and responsibilities such as children being ill, or learners being 
pregnant and having babies during the project’s lifespan(?) or their own health problems. Where 
retention was influenced by pre-school children appearing not to settle in the crèche, the mothers 
were contacted and encouraged to come back and spend time with their children in the crèche, 
helping them to settle and gradually attending more of each class until their child was settled.  

For some pre-school children and their mothers, this was identified by the partner staff as being a 
significant step which would greatly support these children in developing their confidence and social 
skills, their skills in English as well as future progression to nursery, reception and primary school. 

 
Progression for learners 
 
Supporting learners in exploring and taking up current and future progression opportunities was a 
priority for the PIP project.  Following a PIP trip to the local college, the College of North East London 
(CoNEL), one learner successfully applied for and was offered a place on a Business Administration 
course. As part of the project, some PIP learners participated in the PIP volunteer training and took an 
active role as volunteers. Some learners with no previous experience of work, identified some 
vocational goals and some learners with entry level jobs such as cleaning expressed different 
vocational goals such as becoming a bus driver.  

 
Parents taking a pro-active role at the setting 
 
An extremely significant outcome for the project was seeing the blossoming confidence of parents 
resulting in them taking on very pro-active roles in relation to their setting. For example, Hill Mead 
School planned to introduce modern foreign language learning into the school curriculum, and Spanish 
had been chosen as the language. The PIP group were invited to lead a school assembly and share 
their experience of language learning. The learners worked closely with one of their PIP ESOL tutors to 
plan and rehearse their assembly which included each mother briefly  introducing  themselves , saying 
a little about the country they come from and  then speaking briefly about the importance of language 
learning and the fact that they were learning a language, English, themselves. The mothers then taught 
the children a short song in Spanish.  
 
Feedback from the mothers clearly showed what an extremely positive experience if had been for 
them – as well as for their children - seeing their mothers on the stage at their school assembly.  
Additionally, the parents’ assembly highlighted the PIP programme for other teachers and school staff. 
 
Learners and volunteers at South Grove Children’s Centre took part in a participatory video project and 
made their own film about the importance and impact of children’s centres. 
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South Grove Children’s Centre case study 
 
The South Grove 2 tutor is an experienced participatory learning5 practitioner. She used a learner-
led approach to generate a collaborative approach to learning. South Grove Children’s Centre has 
been identified by Haringey Council as one of the Children’s Centres it plans to close or reduce its 
funding for. This was a great concern to the PIP group and they wanted to use their ESOL class to 
share their concerns and information. The tutor used this as the basis for participatory language 
learning. This process was very empowering for the mothers involved and resulted in the following 
outcomes which go far and beyond the usual parameters of more conventional ESOL classes. As 
part of and in addition to developing their skills in English, the participants were able to develop 
their skills in using video recording and sound equipment and very important team-working skills. 
Significant shifts in confidence were also reported. 
 
PIP South Grove 2 group also did the following: 

- lobbied councillors and attended demonstrations and meetings against the proposed cuts 
to children’s centre funding 

- used social media to highlight the issue 
- took part in participatory video project with InsightShare and produced a video about the 

importance of the children’s centres for them and their children (see 
http://www.learningunlimited.co/projects/parents-integration-through-
partnership#films)  

- organised and facilitated a film premiere at Tottenham Hall and a film showing at Seven 
Sisters Primary School, attended by other parents, children’s centre staff, Haringey 
Council staff, local councillors and the GLA 

- responded to an invitation from Haringey Council to make a representation to the 
Haringey Council Cabinet 

In addition, the participatory video project was covered in the local press and a few of the learners 
were interviewed on breakfast television. The video was also entered in the Haringey 50 short film 
competition.  

(1)  (2)   

PIP Participatory video (1) filming  and (2) screening Tottenham Town Hall May 2015 

 

 
 
 
 
 

                                                           
5 See: http://www.efalondon.org/what-we-do/teaching-methods 

 

http://www.learningunlimited.co/projects/parents-integration-through-partnership#films
http://www.learningunlimited.co/projects/parents-integration-through-partnership#films
http://www.efalondon.org/what-we-do/teaching-methods
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Impact for children  

The positive impact on participants’ children was identified in a range of ways.  

Participation of children with parents 

Parents and children learning together was an important part of the project. This was achieved 
through course content, volunteer support, trips, events and workshops.  Children joined their 
parents/carers at Family activity workshops and on a number of local and central London trips, as well 
as to the seaside. For some children, these were there their first experiences of, for example, a messy 
play session at the local library, or a trip to a big London park, a museum or the seaside. Children 
responded very positively to these new experiences and opportunities with their parents/carers and 
other families: 

 ‘It’s my best day ever’ (PIP learner’s child at the Mudlark Gallery, Docklands Museum) 
 

 

(1)                                                          (2)                                              (3) 

PIP class trips for learners and their pre-school children to (1) a local park,                                                              
(2) a local library for a messy play session and (3) the Docklands Museum  

 

Children benefitting from parents’ increased skills, knowledge and confidence 
 
Children benefited through their parents/carers’ increased skills, knowledge and confidence on a wide 
range of topics such as supporting children’s learning, using the school website, healthy families, oral 
health, supporting children with their homework and reading at home. The topics covered in the PIP 
ESOL classes were further developed and reinforced at conversation clubs and with the support and 
input of guest speakers such as family learning specialists, head teachers and family health workers as 
well as on trips.  
 
One important skills and topic was literacy – both opportunities for the parents to develop their own 
skills in reading and writing in English, and for parents to find out more about the importance of 
reading with their children at home.  Parents were able to discuss the importance and value of 
bilingualism and for many it was an important revelation to find out that reading in their first/fluent 
language is very important. They were encouraged to borrow children’s books in their home language 
from their local library. They were also reassured to find out that even if they did not yet have the 
literacy skills in English themselves to read and understand their children’s books in English, they could 
still ask questions and discuss stories and illustrations in either language as a valid and useful reading 
activity: 
 

‘It helped me to read.   I don’t a read a lot to them before. I read to them now in English. It’s 
good for me. They speak Spanish too.’  (South Grove learner) 
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Children also benefitted from parents developing the skills and confidence to make arrangements and 
playdates outside of school time. For example, one leaner who works part time at the Southbank 
complex organised a class trip for learners with their children to take part in a free family event. 
Another learner wanted to know how to invite someone over and so the tutor used the British Council 
ESOL NEXUS materials on making playdates with the whole class.  
 
Learning through play was another important theme and pre-school children joined their mothers on 
PIP class trips to play game that they had learned in their PIP class. 
 

‘She makes us to do a play (play games) – we learn how to play with our children…  Now the 
plays (games) are different.’ (South Grove learner) 

 
Children’s progress in primary school settings 
Children’s levels and progress were captured and recorded during the course of the project. However, 
for children whose parents joined in or after September 2014, their progress could only be measured 
against the standard school assessment reporting periods in November 2014 and March 2015. This  
provided a very narrow window during which any significant impact on children’s progress  could take 
place, be identified, recorded through school assessment processes and be clearly attributable to the 
parental engagement on PIP: 
 

‘Making progress towards  next targets. Working at expected standards for new curriculum. 
Has made equivalent to 1 sub level progress across all subjects.’ (Lambeth partner data) 

 
‘Joined Nursery with no English, now interacting with peers and staff.’ (Lambeth partner data) 
 
‘Very supportive mum, always chats to the teacher about (pupil).’ (Haringey partner data) 
 

Evidence  from primary and children’s centre partners indicates that teachers could see the impact of 
the parents engagement both through the children’s progress and parental engagement: 

 
‘In very early stages of learning English. Parent and child acquiring new language together.’ 
(Lambeth partner data) 
 
‘Good progress on speaking and phonics. On to stage 2. Clear evidence of improved parent 
engagement. Missed appointments for SALT last year but now reliable.’ (Lambeth partner 
data) 
 
Good progress- Measurable as in Yr 2 , Excellent family support.’ (Lambeth partner data) 
‘Steady  progress in all  areas. Mum is more confident in interacting over school issues.’ 
(Lambeth partner data) 

 
It is important to note that due to the changes to the primary curriculum, increased standards6 and 
different reporting descriptors, children may still have made significant progress although this may not 
be reflected in the higher bar set by the new standards. For example, one Lambeth pupil’s progress 
had risen by 2 sub levels although it did not meet the new higher standard: 

‘Making Progress towards next targets. Working below expected standards for new curriculum. 

Has made equivalent to 2 sub level progress across all subjects since parent has joined English 

classes.’ (Lambeth partner data) 

 

                                                           
6
 https://www.gov.uk/national-curriculum/key-stage-1-and-2 



26 
 

In the final data reports, some teachers also highlighted where there were still language and 
engagement barriers. These could clearly be addressed further in the future if there is the funding and 
opportunity for further engagement with the mothers/carers concerned: 
 

‘Higher ability. Bars to learning around lack of parental English.  Expected to complete Year 6 
at age appropriate levels.’ (Lambeth partner data) 
 
‘Good parental support. (Pupil) is still reluctant to use her English in class. Homework support is 
patchy.’ (Lambeth partner data) 
 
‘Has made progress particularly in English. Struggles with curriculum taught in English but can 
access with support. Parent does not always understand homework tasks.’ (Lambeth partner 
data) 
 
‘Parents came for meetings with the school, but don’t speak much English.’ (Haringey partner 

data) 

Interestingly, some feedback shows input from the PIP course was making a difference in relation to 
reading with children - and that reading together in the home language was much better than no 
reading at all, or the mother trying to support reading in English when she did not have the language 
or literacy skills in English to do this effectively: 
 

‘Child working well in a curriculum delivered in English Language. Some parental bars with 
shared reading in English. Clearly read to in Spanish. Gaining confidence in spoken English.’ 
(Lambeth partner data) 
 
‘Newly arrived with no English and limited schooling in home country due to age. Parent 
supports by reading to (pupil) in her home language.’ (Lambeth partner data) 

 
 Some PIP learners reported that their school-aged children enjoyed seeing them (the mothers) 
learning and doing their homework. Sometimes the PIP parents and their children now did their 
homework together which established an important common ground between the parents/carers and 
their children. 
 
Children’s participation in crèche/children’s centre programmes 
Feedback from crèche workers and centre staff at the participating children’s centres in Haringey 
underlined the significant observed impact on pre-school children participating in PIP crèches while 
their mothers were attending PIP ESOL short courses. The identified benefits included: 

- Young children having their first experience of childcare away from mum 
- Children having important social opportunities with other children and adults 
- Children benefitting from being in an English speaking environment 
- Children having new and different experiences of play and learning through play 

Particular examples included one young boy who had been extremely upset and tearful at first, 
gradually getting used to the crèche and then becoming one of its keenest attendees, greeting the 
centre staff happily in arrival and rushing into the crèche ready for his next session. 

The Haringey partners reported this aspect of the project as having ‘a huge impact’ (Haringey partner 
focus group). 
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Impact for volunteers 

The PIP parent volunteers programme was also an extremely successful strand of project activity. 
Feedback from the volunteer training programme shows that it supported volunteers in recognising 
and appreciating the challenges and barriers which some parents face, as well as the value of support: 

‘It has helped with the understanding of those women and how they felt the course has help 
with my confidence in talking/helping other women.’ (Parent volunteer, Allen Edwards Primary 
School) 

 

‘All aspects were very useful! Being more open and understanding towards people from 
different countries.’ (Parent volunteer, Allen Edwards Primary School) 

 

‘It helps them to feel more confident with their kids school works. To be able to communicate 
and share their opinion or feeling with their kids teachers. To know the important of kids being 
in school, school meetings and how to deals with issues that come or occur in school or their 
personal life.’ (Parent volunteer, South Grove Children’s Centre) 

 

‘It will get parents who do not speak alot of english involved in school activities and events. 
Make them more aware of what is available to them.’ (Parent volunteer, South Grove 
Children’s Centre) 

The trainee volunteers also appreciated the interactive, person-centred and participatory approaches 
used in the training programme and how these helped them to develop o their understanding of the 
different types of support they could provide: 

‘The practical activities were very good as you get a better understanding of being a learner…I 
will use the knowledge gained to support the community and also to help me in future work.’ 
(Parent volunteer, South Grove Children’s Centre) 

‘Talking, encourage parents, take parents to different places or activities. I learnt some way to 
resolve problems.’ (Hilda Maria, South Grove Children’s Centre) 

The benefits of the PIP volunteer training and the opportunity to undertake supported volunteering 
was identified as being a key impact within this strand. Opportunities and outcomes of being involved 
in the PIP parenting strand identified by the parent volunteers themselves included the following: 

 doing something new and interesting and with value for other people 

 building their own skills, knowledge and confidence in relation to supporting other parents 

 building their self-esteem and confidence in general 

 meeting new people 

 feeling less isolated 

 learning about and sharing experiences of different cultures 

 improving their own English (in some cases) 

 developing their own skills, knowledge and confidence in relation children’s learning and the 
value of bilingualism 

 sharing problems and support in relation to parenting 

 getting more involved in their child’s school or children’s centre 

 their children’s perceptions of them changing 

 developing important skills and experience which will help with current or future work, 
training or education.  
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Becoming a PIP volunteer provided other parents with the opportunity to do something new and 
interesting and which they perceived as having significant value for other people and develop their 
own skills, knowledge and confidence in relation to supporting other parents. 

The volunteers were able to observe the benefits of their support and the impact on the PIP 
participants and their children. They recognised that parents may want to get more involved in their 
child’s school or children’s centre but not know how to do this or may feel concerned at the possible 
expense of being more involved.  One example given was in relation to World Book Day when children 
are encouraged to go to school dressed as a favourite character from a book. This volunteer felt it was 
important that parents did not feel excluded by financial status: ‘They think they have to buy 
something.’ (Parent volunteer, Welbourne School and Children’s Centre). She was proud that she 
could share her skills and ideas in making outfits and props with little or no cost, such as making a 
Gruffalo outfit from a crisp box. 

One volunteer described the importance of parents attending their children’s class assemblies and the 
disappointment of the children whose parents are not there: ‘I see their sad faces’. She said she now 
reminds mums who are able to, to go to assemblies and to tell their children:  

‘I promise you, I’ll be there’. (Parent volunteer, Welbourne School and Children’s Centre).  

Volunteers also took a pro-active role in relation to Parent Teacher meetings: ‘We remember them to 
be there.’  

They identified how they were able to encourage mothers to play with their children, and learn 
together through play;  

‘There are many ways they can learn playing together…support them in a good way to enjoy.’ 
(Haringey volunteer)  

The value of the volunteer training and the support of the volunteer co-ordinators was very important 
in giving the volunteers confidence in themselves to carry out their role: 

‘We are more secure because we have more information... We give the right information the 
moment we needed. They help me to look for a number to call. We can rely on the project.’ 
(Haringey volunteer). 

Volunteering helped to build the volunteers’ self-esteem and confidence in general, as identified in the 
Haringey volunteer focus group:  

‘I feel proud of me’.  

‘I feel useful for others.’  

‘Now I am more confident to help in other ways – different kind of things. I can let them know 
different things.’  

The volunteers enjoyed the opportunity meet new people – PIP learners, teachers, other volunteers, 
PIP project staff, visiting specialists as well as getting to know the centre/school staff better. The 
reported how much they valued the opportunity to learn about and share experiences of different 
cultures through the different aspects of their volunteering role and activities. 

Many reported that being involved as a PIP volunteer had helped them develop their own skills and 
confidence in English. In addition, through the PIP volunteer training, the conversation clubs and 
supporting PIP classes, they developed their own skills, knowledge and confidence in relation 
children’s learning, the value of bilingualism and the importance of using their fluent language/mother 
tongue at home: 

‘In my country, we force children to speak English. Now I ‘m teaching my son Yoruba language.’ 
(Parent volunteer, Haringey) 
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Some volunteers reported that they had developed important skills, knowledge and confidence in 
relation to their own children’s learning: 

‘I learn how to play and enjoy with my son.’ (Parent volunteer, Haringey) 

The value of the training and the on-going support for and between the volunteers and learners at the 
conversation clubs had a wider impact for some volunteers in relation to their own parenting skills, 
knowledge and confidence. For example, one volunteer talked about problems she had been facing 
with her teenage daughter and how being involved in the PIP project had helped: 

‘In the conversation clubs other mums share about themselves. I learn a lot of things from 
them. I learn to be with her (daughter).’ (Parent volunteer, Haringey) 

Additionally, a Lambeth parent volunteer (and PIP learner) decided she felt able to give an informal 
presentation at the conversation club about  a Cook and Eat course she had been attending at the local 
Children’s Centre, sharing information about healthy food choices and showing visual images and 
examples of activities made.  She commented on how the informality of the group and space used had 
helped her feel confident enough to give the presentation. 

‘We are less isolated. We are a lot now integration.’ (Parent volunteers, Haringey) 

The continuation of conversation club post-PIP project was explored by one of the Lambeth 
volunteers, who took the initiative to approach the school reception staff to ask about room 
availability, days and times, and whether there would be a budget to purchase refreshments. The 
volunteer commented afterwards that she had not asked these types of questions before at a school 
reception and had not realised that parents could approach schools/reception staff with this type of 
enquiry. With the support and input from this volunteer, the conversations clubs are continuing until 
the end of the 2014/15 academic year and the same volunteer has since made enquiries at the school 
for the conversation club to continue long term i.e. during the next academic year 2015-16. 

‘Parents at the school now see me as a familiar face, they can approach me for help & 
information about the school and other community events. I feel more able to help arrange 
future activities and events with the help of the school.’ (Lambeth Parent Volunteer). 

‘PIP brought mums together, despite seeing one another in the playground we wouldn’t 
necessarily say Hello-PIP has been good to introduce us to one another.’ (Lambeth parent 
volunteer) 

Volunteers also felt that participation in the PIP project had helped them to get more involved with 
their child’s school or children’s centre. One parent volunteer reported that her child’s school now 
calls her regularly to go in and support the school in different ways. For this parent, and many others, 
volunteering also helped to reduce their previous sense of isolation:      

‘For me, it’s helped me a lot. Almost every day I’m out.’ (Haringey volunteer) 

The PIP project had a very empowering impact on some volunteers as well as learners particularly in 
relation to the proposed cuts to the children’s centres. They developed the knowledge, skills and 
confidence to express their concerns and opinions to different people in different settings including 
councillors. Some of the PIP volunteers and learners were invited to speak on breakfast television as 
well as address the Haringey Cabinet meeting:  

‘Now we are fighting for the children’s centres.’  

‘(The PIP project gave me the) confidence to go and speak to other people.’ 

Another more unexpected outcome for volunteers was how their volunteering role had changed their 
children’s perception of them. One volunteer reported that when someone asked their children about 
her, now instead of saying ‘She’s a cleaner’, they can also say, ‘She’s a volunteer.’(Haringey volunteer). 
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Some PIP learners and parent volunteers already have work and some have clear work related goals. 
The PIP volunteer training and experience was considered to be very useful in relation to building 
valuable employability skills and experience which would help with current or future work, training or 
education. One volunteer reported: 

‘In my world, it’s helped me a lot to practise English. I have to face people. I learned a lot of 
things – to be more polite and patience. It’s all good it has to continue.’ 

I have learnt how to help others.  It’s not just about collecting a salary at the end of the month. 

(Haringey parent volunteer). 

One volunteer successfully applied for and got a job as a Teaching Assistant. Another unexpected 
consequence of being involved in the PIP project was that some of the Haringey volunteers supported 
the local authority in to its 3 yearly statutory Childcare Sufficiency Survey which establishes how much 
and what sort of childcare is available in the borough and also gets feedback from parents on what 
childcare they have used and what their future needs will be.  As previously response rates had been 
poor, the parent volunteers were trained to administer the survey to other parents, both in the school 
and in the local area and they helped to contribute to a notably greater response level. As well as 
providing and interesting and valuable work experience opportunity which could enhance their CVs, 
this experience had a profound impact on their confidence and self-esteem: 

 ‘We feel so proud to say we were head-hunted.’ (Haringey volunteer) 

One Haringey volunteer compared herself to a plant and the PIP project nurturing this plant, like 
‘water to my roots.’ The volunteers also appreciated the different strands of the PIP project and being 
able to participate on workshops, trips and events; ‘Everything goes together.’ (Haringey volunteer). 
Overall the volunteers recognised and appreciated the value of the PIP project for learners as well as 
volunteers: 

‘I took things for granted.  I thought English was easy to learn.  I’ve learnt how difficult it is.’ 

‘It has to continue. More people have to have this.’  

‘It’s a door that’s been opened. This project is a breath of fresh air.’ 

‘It’s been a new lease of life for me. It has felt like a ray of light.  It gives you meaning.’ 
(Haringey volunteers) 

 

Impact for partners/centres 

Partner schools and children’s centres were very positive about the value that being part of the PIP 
project brought to their school community, values and priorities. From the very first PIP short course, 
centre staff gave positive feedback about the impact which was already noticeable. 

The PIP programme was identified as helping families to integrate better at the setting as well as in the 
local community.  

In the Haringey children’s centres, the PIP programme increased the number of centre users and 
engaged parents who otherwise would not have accessed children’s centre services before, being 
perceived as the most ‘hard to reach’. 

It’s been an incredibly successful project. The women are full of confidence. …astonishing 
outcome.’ (Haringey chair of governors/councillor) 
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The PIP programme was highlighted several times as being a positive part of the Children’s Centre 
offer in the South Grove Ofsted Inspection report, March 2015. As well as the benefits of the PIP ESOL 
programme meeting identified needs, the PIP parent volunteers were identified by Ofsted as adding 
value:  

‘The Parents in Partnership Project which has been externally evaluated is proving highly 
beneficial in helping the families involved to support their children’s learning at home.’ (Ofsted, 
South Grove Children’s Centre report, March 2015). 

In addition, the PIP project was shortlisted for and won the Supporting Sustainability Award at Haringey 
Council’s second Outstanding for All awards ceremony, 2014. 

          

 

Staff support and participation 

At some centres staff were very pro-active about getting involved and visiting the PIP groups in order 
to share ideas and information with the learners. At some other centres, building bridges from the PIP 
classes to the main building and staff needs to be maximised further. 

 

PIP CPD workshops 

The PIP CPD sessions received very positive feedback and were identified as helping to build the 
capacity of staff and volunteers in supporting the needs of families who are settling in the UK and do 
not have English as their first language. 

‘Really interesting.’ (Children’s Centre manager) 

‘…It was interesting to actually know what it would be like to not be able to speak another 
language. Made me more aware of children and adults who cannot speak English.’ (Staff 
member, Lambeth Primary School) 

 

  

http://www.learningunlimited.co/projects/parents-integration-through-partnership#image-1984
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Lambeth primary school case study 

This Lambeth primary school joined the PIP project as from September 2014. The Family Learning 
Support worker, who was the main point of contact for the project delivery, identified numerous 
examples of the impact for the project – both for parents and the school. For example, she 
identified that mothers were more confident about using English and much more confident about 
interacting with the school and opportunities at the school  

          ‘Their confidence at coming into school is so much improved. ..They feel welcome and safe   
within the school’. 

In relation to English, she identified parents who desperately needed to improve their English in 
order to be able to communicate effectively and makes sense of the world around them and their 
children, as well other parents who already had some English but did not have the confidence to 
sue it. She described one mother like this who had a noticeable change in her confidence:  ‘Now 
she talks all the time.’  She reported that there had been significant changes in the extent to which 
these parents interacted with school staff, attended parents’ evening and took up other 
opportunities for parents such as attending class assemblies, project open days and exhibitions 
and parents evening.  She also referred to children’s feelings about their mothers’ English; ‘They 
all say their children tell them off about their English’  and reported that it is significant that the 
PIP learners now feel more confident in relation to talking about the school, at school, in front of 
their children.  

The Family Learning Support worker encouraged the PIP learners to join the parents’ sewing 
group, which helps to make props and costumes for class and whole school performances, events 
and displays. She identified the PIP class as being instrumental in encouraging these parents to 
join: ‘I don’t think they would have come otherwise’. The sewing group became both an extension 
to the PIP ESOL class in which different topics were discussed further as well as becoming an 
informal support group. For example, in relation to parents evening, PIP parents started to ask 
each other ‘Have you had your meeting yet?’. It also gave them to the opportunity for further 
practise with language they had been practising in their class, such as numbers. 

The Family Learning support worker also reported increased attendance at open days relating to 
children’s school projects, parents being more pro-active about looking at book bags, reading and 
responding to information and invitations from the school, and generally becoming more aware 
and involved in what their children were doing at school. She also identified the positive impact on 
children to see their mothers learning and how this also helps to cascade a positive message about 
learning in general. 

‘It’s been a great success – for everybody, for us as a school, for parents, and I definitely 
think for their children…. These children know their mum is coming into school twice a 
week, to me that puts a value on education…these children know they know their parents 
think learning a new language and educating themselves in important’ 

 
The PIP programme was also identified as supporting integration across the school in general and 
in helping the school  achieve its own organisational objective in relation to Family Learning – as it 
is now part of the new Home School Agreement that all parents are encouraged to sign up for 
some Family Learning activity: 

‘It’s been very good for us. This is now playing a very big role in our Family learning 
programme. It’s been a really important link with the ESOL families.’ 

In relation to sustaining the contact, she planned to continue with a weekly conversation group 
plus the sewing group. They will be relaunching the Family Learning programme in September and 
intend to make sure ESOL for parents is an important part of this.       
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Impact for PIP team 

PIP tutors reported that they enjoyed being part of the project and seeing the parents flourish and 
grow in confidence.  

In relation to the different settings, PIP tutors reported there was a noticeable difference teaching in 
children’s centres compared to primary schools as if felt a lot easier to build a positive working 
relationship with the centre staff in a smaller, more intimate setting.  

Primary schools and children’s centres have very different constraints regarding parent access and use 
of the buildings.  This therefore made a difference, to some extent, to how much tutors felt able to 
build relationships with different staff at their setting and create or use different opportunities at each 
setting.  Where there were key people at a setting who took an active interest in the programme, 
there were more noticeable opportunities for learners. At one primary school in Lambeth, for 
example, one of the Deputy Head teachers gave the PIP class a tour of the school including meeting 
each class in the school. She also encouraged and supported the PIP class running a school assembly. 
Reception staff from that school also took an active part in the PIP classes by going in and talking about 
communication with the school and role playing different conversations with the learners. In Haringey, 
the Head teacher from the partner primary school visited the PIP class at the children’s centre to talk 
about the school and the children’s transition from the children’s centre to the school.  

Some settings were keen for PIP tutors to use different resources from the settings in their classes and 
made these readily available. Again, this made a big difference for all concerned. Also, some settings 
were happy to include the PIP tutors in the school messaging service so tutors knew of upcoming 
events and could incorporate these messages to parents from the schools in the PIP short courses. 

Overall, the PIP tutors found the centres and classrooms generally ‘lovely’ with centres providing good 
facilities, good support and a friendly welcome.  
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5. Recommendations  

 

The following recommendations are intended to help inform similar projects, programmes or 
interventions with a similar target group, i.e. parents/main carers of children in primary school and 
children’s centre settings.  

For learners 

a. Learners greatly value the opportunity to develop their skills in English and frequently ask for 
more contact than is being provided. It is important to work with funders and providers to try 
and identify how much contact is possible (through tutors as well as volunteer support such as 
in conversation clubs), within the budget available and informed by learners’ availability. 

b. Crèche /child-minder support for pre-school children is essential to be fully inclusive and allow 
all parents the opportunity to attend classes. 

c. Participatory approaches in classes are very successful in establishing what learners are 
interested in and want to focus on, making lessons learner-centred and building confidence 

d. It is important that there are similar programmes which can include EU nationals as well as 
fathers as they share similar needs. 

Courses, content and delivery 

a. Graded termly courses enable learners at each centre to be placed according to level 
maximising their learning and achievement. 

b. Resourcing skills sharing/ co-teaching between ESOL and Family learning specialists is very 
effective. 

c. Tutors to meet, plan, make and share resources together in preparation for each course. 
d. Inviting staff, volunteers and visitors into the classes as appropriate as well as arranging trips 

around the school/centre, to see specific areas, resources etc. and to participate in events 
being held at the setting enriches the programme at each setting. 

Partners 

a. It is important that partner settings commit to providing input and opportunities in order to 
maximise parents’ learning, such as making tutors aware of what is expected from parents at 
the school (e.g. signing their child’s reading log each week, attending parent teacher meetings, 
coming to watch their child in a monthly class assembly), copying ESOL tutors into text 
messages to parents, providing key dates for the school/children’s centre, enabling parents to 
get actively involved e.g. planning and leading school assemblies  

b. All staff at the centre should be introduced to the project, its objectives and its team, before it 
starts to get maximum buy in, input and feedback 

c. ‘Awareness raising’ opportunities such as parents taking school assemblies should  be 
introduced as early as possible within a project to help build awareness of the programme and 
build bridges with teachers and other school staff 
 

Centres 

a. It is important for visiting tutors to receive through centre inductions which include 
information about facilities, resources (including school based resources such as bi-lingual 
readers), storage,  ICT equipment, log in, printing, photocopying  at each centre and that they 
are made aware in advance of any room changes and/or IT issues affecting centres where they 
are timetabled to  teach (including INSET days) 

b. Where possible, a display board/space should made available at each setting 
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Tutors  

 
a. It is important to keep project record-keeping and reporting to a minimum. 
b. Quality assurance probationary class observations with follow-up meetings to discuss any 

support issues are important to ensure all newly recruited ESOL tutors understand the aims, 
objectives, approaches and opportunities for the programme. 

c. Opportunities for tutors to meet and share ideas and develop resources together are 
important and Dropbox can be a useful tool for sharing resources. 

Volunteering 

a. It is important to find ways to engage, train and support parents as volunteers to support 
parents learning English parents.  They can have a huge contribution to make which are hugely 
beneficial to parent volunteers, parent learners, the project or programme and the setting as a 
whole. 
 
 

6. Conclusions 

 

The PIP project was a very successful project which met and/or exceeded all of its targets. It engaged 
193 learners, 24 parent volunteers and 48 staff and volunteers at primary school and children’s centre 
settings in Lambeth and Haringey. The impact for participants, volunteers and partners was identified 
as being significant.  

PIP learners came from a wide range of non-EU countries across the world, and had varying degrees of 
previous education ranging from little or no previous formal education to a few learners having 
degrees or other professional qualifications. For many, their current lives in the UK present wide-
ranging challenges such as having up to three part time jobs in order to make ends meet, being single 
parents with up to 10 children, having children with learning and/or physical disabilities and having 
accommodation problems. Learners, volunteers and partners all acknowledged the value and  impact 
of the project for these learners in reducing isolation, building skills and confidence, awareness-raising, 
providing support and advice, and both sign-posting to and learner take up of, centre-based and 
externally provided services e.g. class assemblies, CAB surgeries.  

Feedback from learners clearly illustrated the significant and positive impact of the PIP programme in 
their progress in English, their confidence and well-being, and their increased involvement and support 
with their children’s learning. In addition, the impact of the project in reducing social isolation and 
enabling PIP learners, and volunteers, to build new friendships and social networks was significant.   

The multi-strand elements of the PIP project were very successful in maximising the impact of the 
project, and creating and/or building important links between partners/volunteers, school and 
children’s centre staff and other service providers. 

 
The main challenge initially was the recruitment of learners who could meet the eligibility criteria and 
provide all of the required evidence for funders. This resulted in a delayed start to the parent 
volunteering and CPD strands of the project thus possibly minimising some of the potential impact of 
these stands. In addition, two new partner schools from outside the initial collaborative had to be 
identified in Lambeth (Sunnyhill and Hill Mead). 

Despite these challenges, the initial PIP ESOL short courses that did run were successful and provided a 
valuable pilot for the subsequent courses. PIP tutors and partners actively engaged with the 
overarching aims and objectives of the project and used a range of creative and effective approaches 
to course content and delivery.   
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Most leaners expressed a desire for more than two classes per week and concern about how they 
could continue to learn English when the PIP project finished. The provision of childcare/crèche was 
essential in order to remove a key barrier for participation. 
 

The borough co-ordinators had a key role in supporting the delivery of the classes and the outcomes in 
each borough also reflected the opportunities they identified and supported. 

Partners recognised the value of the project in engaging ‘hard to reach’ and marginalised families, and 
supporting them in developing their skills, knowledge and confidence  and in accessing services, 
support and opportunities they had not previously known of and/or accessed. The positive impact of 
the project was also recognised more widely, for example by  Ofsted in its inspection of South Grove 
Children’s Centre and by Haringey Council when the PIP project received a ‘Supporting sustainability’ 
award in its ‘Outstanding for all’ 2014 award ceremony. 

All stakeholders were actively involved in reviewing and evaluating the PIP project and this process has 
resulted in suggestions and recommendations for future work with ESOL learners in primary schools 
and children’s centres thus maximising the project’s sustainability and impact. 

Sustainability and progression for learners was a priority for the project and has been achieved in 
several ways: 

- The parent volunteer training and support has left a low-cost model for volunteer input and 
support as well as conversation clubs which partners can use and replicate with little or no 
budget.  

- The free PIP CPD workshops for centre staff developed skills, knowledge and confidence in 
relation to communication and support for target families.  

- The PIP toolkit is a valuable resource for partner settings as well as any other providers wishing to 
set up and run ESOL for migrant parents with a similar aim of supporting children’s learning and 
becoming more actively involved in the setting.  

- In relation to sustaining ESOL programmes at PIP settings, the Haringey consortium successfully 
applied for some funding from Haringey LEA to continue 3 ESOL classes until the end of the 14/15 
academic year. LU also met partners to discuss and explore other possible funding and whether 
partner settings have the budget to commission LU directly to deliver ESOL as from September 
2015. 

 

Karen Dudley, Learning Unlimited        July 2015 
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APPENDIX 1: PIP project research questions summary 

 

Aims 

For PIP learners:  

To find out how participation in the PIP project has impacted on participants’ skills, knowledge 
and confidence in relation to: 

- their language skills 
- becoming more involved in their children’s school/Children’s Centre 
- supporting their children’s learning 

 For partners and volunteers: 

To find out how participation in the PIP project has impacted on participants’ skills, knowledge 
and confidence in relation to working with and supporting mothers/carers who are settling in 
the UK.  

 

PIP learners:  

 What did you like most about the PIP project? 

 Do you feel your language skills (reading, writing, listening, speaking) have changed? 
If so, how much? How?(Record/note specific examples) 

 Do you feel more part of this school/Children’s Centre? If so, how much? 
How?(Record/note specific examples) 

 Do you feel more confident about supporting your children’s learning? If so, how 
much? How? (Record/note specific examples) 

 What else have you learned or done as part of PIP? 

 What difference have these (PIP) classes made to you? What has changed? What has 
been the most significant/ biggest change? (Record/note specific examples) 

 Is there anything else that could have helped? If we run a programme like this in the 
future, have you got any ideas about how we could make it better? 

 Is there anything else you would like to add? 

PIP tutors:  

 What did you like most about the PIP project? 

 What difference has being part of PIP made to your teaching?  

 Do you feel more able to support mums/carers in feeling more part of their 
children’s school/Children’s Centre?  

 Do you feel more able to support mums/carers in feeling more confident about 
supporting their children’s learning?  

 How has PIP helped that process?  

 Is there anything else that could have helped? If we run a programme like this in 
the future, have you got any ideas about how we could make it better? 

 Is there anything else you would like to add? 
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PIP partners:  

 What did you like most about the PIP project? 

 Do you feel your organisation has become more able to: 
- support the integration of mums/carers are settling in the UK?  
- support mums/carers in feeling more part of this school/ Children’s Centre?  
- support mums/carers in feeling more confident about supporting their 

children’s learning?  

 How has PIP helped that process?  

 Is there anything else that could have helped? If we run a programme like this in 
the future, have you got any ideas about how we could make it better? 

 What difference has being part of PIP made to your organisation? What has been 
the most significant change? 

 Which elements, if any will you be able to continue? What other plans do you have 
re sustainability? 

 Is there anything else you would like to add? 
  

PIP volunteers:  

 What did you like most about the PIP project? 

 Do you feel more able to: 
- support the integration of mums/carers are settling in the UK?  
- support mums/carers in feeling more part of this school/ Children’s Centre?  
- support mums/carers in feeling more confident about supporting their 

children’s learning? If so, how? 

 How has volunteering on the PIP project helped that process?  

 Is there anything else that could have helped? If we run a programme like this in 
the future, have you got any ideas about how we could make it better? 

 What has been the most significant change for you through being part of the PIP 
project?  

 Is there anything else you would like to add?  

Other school/children’s centre  professionals:  

 What difference has this course/workshop made to your work?  

 Do you feel more able to: 
-  support the integration of mums/carers are settling in the UK?  
- support mums/carers in feeling more part of this school/ Children’s Centre?  

 How has PIP helped that process?  

 What else could have helped if it had been available?  

 

Format: Case studies; data collection – draft outline below for interviews/possible 
interviewers and interviewees. 
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APPENDIX 2: PIP project research consent form 

 

Research consent form 
We would like to invite you to take part in our research about the ‘Parents’ Integration through 
partnership’ (PIP) project.  

 

Your views are very important.  

 We want to find out if the PIP project has been useful for you – and how.  

 We would like you to take part in a group discussion and/or interview and talk about your 
experiences of the project.  

 Your views and opinions may be filmed or audio recorded.  

 Afterwards, we will write a report and an article. 

 

If you are happy to take part, please read and tick () the statements, and sign below. 

I understand and agree that: 

I am happy to take part in the research. 
 

the group discussion or interview may be filmed or audio recorded. 
 
what I say, in a group discussion or 1:1 interview, will be anonymous and confidential. 
 
what I say may be used in a report or article. 

 
you can take my photograph and use it as part of the research report or publicity. 

 
if I change my mind about the researchers using my contribution, I need to let Karen Dudley or 
Sarah Sheldon know before 26th May 2015. 

 

Name (BLOCK CAPITALS): ........................................................................................................ 

 

Signature: ................................................................................................................................. 

 

Date: ...........................................................  Centre.................................................................. 

 

As the research team, we confirm that we have explained to the participant named above the nature 
and purpose of the research to be undertaken. 

LU researcher(s):  .......................................................................................................................  

 

Signature: ……………………..………………………………………   Date: ..................................................... 

 

     



                    

Appendix 3: PIP project: Learning plan and feedback 

       
 

Name: Tutor:  School or Children’s Centre: 

Course:   Communicating confidently From:   To:  

Beginning of course: 

How do I feel about this? 
What will I learn on this course? 

End of course: 

How do I feel about this? 

   
 

   
 

    

 

Understand information from the 

school/children’s centre 

    

    

 
Fill in a school or children’s centre form 

    

    

  
Speak to teachers or office about my child 

    

    

 

Visit the Museum of London with our children 
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My personal goals     

1. 

 

    

2. 

 

    

What did you like best? 
 
 

What would make the class better? 
 

Notes 
 
 

 

Student signature……………………………………….………………    Tutor signature ……………………….………………………………   Date …………………. 
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Appendix 4: PIP Certificate of Achievement 

 

 

Certificate of Achievement 

_________________________________________________________ 

successfully completed a 5 week ESOL course  

“INTRODUCTION TO PRIMARY SCHOOL” 

as part of the Parents’ Integration through Partnership (PIP) project 

 
Signature: ____________________________ 

 

Name:  ____________________________ 

  PIP ESOL tutor Learning Unlimited 

  

Date:  ____________________________   

 

Learning Unlimited 
Institute of Education 

20 Bedford Way 
London WC1H 0AL 
Tel: 020 7911 5561 

General email: info@learningunlimited.co 
Web: www.learningunlimited.co 

 

mailto:info@learningunlimited.co
http://www.learningunlimited.co/


                    

 


