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1. Scope and purpose of this research 

Welcome to the UK (WUK) was a three-year project funded by the European Commission’s 

European Integration Fund (EIF). The over-arching aim of the WUK project was to support the 

successful integration of third country national women to the UK (i.e. women originating from, 

and with citizenship of, countries outside the EU) through direct teaching, capacity building 

training for teachers and volunteers, volunteer support, materials development and research 

both in the UK and Bangladesh. The two main strands were: ‘Preparing for Life in the UK’ 

(PLUK) in Bangladesh and ‘Welcome to the UK’ programme (WUK) in the UK. An overview of 

the whole project is provided in Appendix 1.  

In Year 1 the project’s organisational lead was LLU+ at London South Bank University. For 

Years 2 and 3, the lead organisation was Learning Unlimited (LU), a social enterprise that is 

taking forward the work of LLU+. The project manager, individual associates and researchers 

remained the same throughout the project. Match-funding and delivery partners over the 3 

year period were: 

- Blackfriars Settlement (match-funding and delivery partner Year 3) 

- BRAC1 (match-funding and delivery partner Year 1) 

- British Council (match-funding partner Year 3) 

- InsightShare (delivery partner Years 1, 2 and 3) 

- Institute of Education (match-funding partner Years 1, 2 and 3) 

- London Borough of Southwark (match-funding partner Years 1 and 2) 

- London South Bank University (match-funding partner Year 1) 

- Morley College (match-funding and delivery partner Year 3) 

- UKBET(delivery partner Years 1 and 2, match-funding and delivery partner Year 3)  

Year 1 of the research for this project was undertaken in accordance with the ethical 

standards laid down in the Code of Practice at London South Bank University and received 

approval from the Ethics Committee in November 2010. In Years 2 and 3, Learning Unlimited 

continued to abide by these ethical guidelines and those laid down by the British Education 

Research Association (BERA) upholding the principles of autonomy, beneficence, non-

malfeasance and justice. Learning Unlimited continued to ensure that internal quality systems 

for this research project and individuals named on the project were guided by these ethical 

standards and were externally validated by an appropriate regulatory body, in this case the 

NRDC, at the Institute of Education, London.  

                                                           
1
 BRAC – an international NGO which originated in Bangladesh 
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Aim and objectives  

The purpose of the research element in the final year of the project was to investigate the 

overall impact of the Welcome to the UK (WUK) project on participants and stakeholders.  

Through a number of case studies, this qualitative research used a variety of perspectives to 

investigate the project’s impact for learners, volunteers and teachers. 

Case studies include: 

1. Two learners who participated in the WUK programme in the UK – one newly arrived 

and the other progressing within the programme. 

2. One learner/befriender pair involved in the befriending process (WUK) 

3. The befriender co-ordinator (WUK) 

4. Two volunteers who undertook placements on the Preparing for Life in the UK (PLUK) 

programme in Bangladesh (one new volunteer, one volunteer who made two visits). 

5. Three PLUK participants - two in Bangladesh and a former PLUK participant now in 

the UK. 

6. Three teachers involved in capacity building training and support:  

- one involved in the PLUK programme in Bangladesh 

- one involved in the WUK programme and the Teaching Basic Literacy to ESOL 

learners (TBLEL) course in the UK 

- one who attended a Welcome to the UK workshop in the UK. 

7. Three language centre directors/teachers involved in the PLUK programme in 

Bangladesh. 

8. Two partner organisations – UKBET (Bangladesh) and Blackfriars Settlement (UK). 

The research team comprised:  

Beth Kelly, Judith Kirsh, Karen Dudley, and Julia McGerty from Learning Unlimited, Afroza 

Akthar Ali (PLUK volunteer), and Md Eahtasham Karim and Fahmida Sultana (UK Bangladesh 

Education Trust – UKBET), who supported data collection in Bangladesh. 

 For further information about the Welcome to the UK project or this report, please contact 

Karen Dudley at Learning Unlimited (www.learningunlimited.co Tel. 020 7911 5562, 

karen.dudley@learningunlimited.co). 

mailto:info@learningunlimited.co
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2. Background  

The Welcome to the UK project aimed to use a range of innovative approaches to teaching 

and learning to support the successful integration of third country national women (TCN) to the 

UK. The project had 2 main strands of activity: Welcome to the UK in the UK and Preparing 

for life in the UK in Bangladesh. 

The Welcome to the UK programme in the UK included a range of free ESOL courses for 

eligible women from many different countries, training programmes for volunteers and 

teachers and the development of materials toolkits. There were two different volunteer training 

programmes: training for volunteer befrienders to support WUK learners in the UK, and 

training for British-Bangladeshi volunteers from the UK to help run pre-departure programmes 

in Bangladesh. 

In the UK, learners were eligible for funding towards free travel and childcare (crèche or 

childminders). In addition to the core integration-focused ESOL programme, a programme of 

half term workshops, class trips and events were put on for learners, their families and 

befrienders and their children. 

In Bangladesh, local teachers of English received training prior to the arrival of the volunteers 

from the UK and, subsequently, with the volunteers from the UK, focusing on the development 

and delivery of bi-lingual topic-based pre-departure workshops for Bangladeshi women who 

were preparing to join husbands, fiancés or family settled in the UK. The volunteers from the 

UK were able to contribute specialist knowledge of life in the UK and the Bangladeshi 

teachers of English were able to support workshop participants in practising English linked to 

each topic covered.  Importantly, this ‘intercultural dialogue’ and skills exchange fostered 

cooperation between all those involved, which contributed to the European Union’s ongoing 

policy development on culture and external relations.2  

The UK Bangladesh Education Trust, an educational charity and NGO based in Sylhet, was 

responsible for the recruitment of local teachers, the organisation and running of the pre-

departure PLUK workshops and supporting the volunteers during their placements. 

                                                           
2
 EU policy development on Culture and External Relations http://ec.europa.eu/culture/our-policy-

development/culture-in-eu-external-relations_en.htm  

http://ec.europa.eu/culture/our-policy-development/culture-in-eu-external-relations_en.htm
http://ec.europa.eu/culture/our-policy-development/culture-in-eu-external-relations_en.htm
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Capacity-building in the UK and Bangladesh was an important principle underpinning the 

project’s aims and design. In addition to the teacher and volunteer training in Bangladesh, 

ESOL teachers in the UK were able to attend free CPD3 workshops based on approaches to 

supporting integration developed through the WUK project.  

At EU policy level4, lack of literacy and low level literacy are recognised as being a major 

barrier to integration:  

‘Since illiteracy and low literacy have proved to be major barriers to the labour market, 

basic literacy skills have become a key focus of adult education policies and 

programmes, as outlined in the European Agenda on Adult Learning . Under the 

strategic objective "promoting equity, social cohesion and active citizenship through 

adult learning", the Agenda prioritises providing adults with a second-chance route to 

learning and life opportunities, with immediate focus on improving literacy and 

numeracy skills, developing digital literacy and other forms of literacy needed to 

participate in modern society.’ 

Consequently, in response to the recognised need within the sector for teacher training 

opportunities explicitly addressing teaching basic literacy to ESOL learners, and the fact that 

many Third Country National5 (TCN) women have little or no basic literacy in their first 

language and/or Roman script, Learning Unlimited offered free places to ESOL teachers 

working with the target group on its unique Teaching Basic Literacy to ESOL learners (TBLEL) 

course. An additional feature of capacity building took place though annual dissemination 

events in in the UK and Bangladesh. 

To both support the teaching and training strands of the WUK project as well as capacity-

building and sharing good practice, three materials toolkits were developed, piloted, produced 

and made freely available as hard copies, CD roms and as authorable, downloadable 

resources on the Learning Unlimited website    

(http://www.learningunlimited.co/LUorganisationsprojectsWttUK.html):  

- Welcome to the UK 

- Preparing for life in the UK  

- Befriender training 

                                                           
3
 CPD – Continuing professional development 

4
 http://ec.europa.eu/education/literacy/what-eu/literacy-eu/literacy-adult-education_en.htm  

5
 TCN – an EU term for a person whose nationality is from a country outside the EU 

http://www.learningunlimited.co/LUorganisationsprojectsWttUK.html
http://ec.europa.eu/education/literacy/what-eu/literacy-eu/literacy-adult-education_en.htm
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The Welcome to the UK project’s Year 1 impact report began to unpick what integration meant 

to project participants in the UK and Bangladesh either through their experiences of living in 

the UK or preparing for that transition from Bangladesh.  It is evident that there are a range of 

meanings attached to the notion of integration, as indicated by Ager and Strang’s (2008) 

observation that ‘the concept of integration is used with widely differing meanings’ and 

Robinson’s view (1998) that integration is a ‘chaotic concept’ ….. ‘a word used by many but 

understood differently by most’. (Welcome to the UK, Year 2 Impact report (2012) P.5) 

During Year 2, the theme of integration continued to be explored with a particular focus on the 

impact of the two main strands of the Welcome to the UK project. Strand one focused on 

supporting integration in the UK through pre-departure work in Bangladesh and strand two on 

the role of befrienders in the UK. The voices of those involved in the project were central to 

the research for the impact report. 

The impact report for Year 2 reported ‘evidence that the second year of the PLUK programme 

in Bangladesh had a positive impact on the women’s knowledge, skills and confidence in 

relation to their imminent move to the UK and the processes of integration that they are about 

to embark on.’    

The research for the report also identified a range of issues and concerns related to 

integration which included ‘knowledge about life in the UK, social aspects about life in the UK, 

the role of learning English, dependency and independence, and feelings about their new life.’ 

In Years 1, 2 and 3, the project included innovative new developments such as the 

participatory video work with WUK learners in the UK and PLUK participants in Bangladesh. 

The research also found the ‘positive impact of the PLUK programme has reached beyond the 

participants, to the teachers in Bangladesh, and the volunteers from the UK who worked with 

the teachers.’ (Welcome to the UK, Year 2 Impact report, 2012, p.57) 

The impact report for Year 3 builds on research already undertaken in Years 1 and 2 and 

seeks to explore, examine and focus on the ‘most significant change’ experienced by those 

involved in different strands of the project: the PLUK programme in Bangladesh, the WUK 

programme in the UK, including the befriending strand, and the TBLEL course in the UK. 

A variety of methods of data collection was utilised: participatory video workshops with WUK 

learners in the UK, participatory workshops and focus groups with PLUK participants and 

teachers in Bangladesh and TBLEL course participants in the UK, and semi-structured 

interviews with stakeholders.  
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3. Executive Summary 

 

 The research carried out for this report is based on a number of case studies which 

represent the voices of learners, volunteers, teachers and other stakeholders involved in 

all strands of the Welcome to the UK project – PLUK, WUK and the TBLEL course. 

 The PLUK case studies clearly illustrate the positive impact of the workshops on the 

participants. As a direct result of their involvement in the project, participants identified a 

number of ‘significant changes’ such as feeling less dependent/more independent, and 

increased confidence, skills and knowledge in relation to travelling to the UK and their 

future lives in the UK.  

 For teachers, volunteers and stakeholders in Bangladesh, the training provided by the 

project led to gains in knowledge, confidence and skills. Involvement in the PLUK 

programme opened up horizons and new opportunities for all those involved. 

 The WUK case studies evidence the positive impacts of the project on the learners and 

their families. As well as developing their English language skills, learners talked about 

improvements in confidence, greater independence and increased knowledge about 

important aspects of everyday life, and the benefits to them and their families of having a 

befriender.  

 For befrienders, the training and support provided by the project led to gains in confidence, 

skills and knowledge as well as new friendships and improved cross-cultural awareness, 

interaction and communication.  

 The TBLEL course was seen as hugely beneficial by the participants who were able to 

develop their skills, knowledge and confidence in teaching TCN women with no or very 

little literacy. They were able to put into practice what they were learning on the course, 

with immediate, positive results. 

 From an organisational point of view, involvement in the WUK programme led to benefits 

such as increased prestige, status and visibility. Being part of this EIF project provided 

organisations with valuable experience and could be seen as preparation for involvement 

and partnership in future project work. 

 The WUK project was committed to sharing ideas, approaches and materials in relation to 

supporting integration. Strategies for sustainability and further dissemination are important 

in order to ensure the work can continue after the project funding finishes.  
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4. The research 

4.1 Ethics 

Year 1 of the research for this project was undertaken in accordance with the ethical 

standards laid down in the Code of Practice at London South Bank University and received 

approval from the Ethics Committee in November 2010. Learning Unlimited continued to abide 

by these ethical guidelines and those laid down by the British Education Research Association 

(BERA) upholding the principles of autonomy, beneficence, non-malfeasance and justice. The 

data collection and storage followed the BERA guidelines for anonymity, confidentiality, and 

informed consent, as well as being guided by the Data Protection Policy of Learning Unlimited. 

4.2 Research design and methodology 

The research findings for the third and final year of the WUK project present the views of the 

research participants and use their voices to present key points where possible. A case study 

approach was used as it enabled us to ‘build up a rich picture … using different kinds of data 

collection and gathering the views, perceptions, experiences and/or ideas’ of the different 

individuals involved in the project (Hamilton, 2011). This approach provides in-depth insights 

into participants’ experiences. 

‘Case study, then, focuses on the idea of a bounded unit which is examined, observed, 

described and analysed in order to capture key components of the ‘case’. The case 

might be, for example, a person, a group of particular professionals, an institution, a 

local authority etc. Robert Stake (1995) describes this kind of case study as ‘holistic’, it 

captures the essentials of what constitutes this person/this role etc.’ (Hamilton, 2011) 

Purposeful sampling was used to ensure that those involved in the research would be able to 

give valid and relevant views and opinions and participation was on a voluntary basis.  

 The logic and power of purposeful sampling lies in selecting information-rich cases for 

study in depth. Information-rich cases are those from which one can learn a great deal 

about issues of central importance to the purpose of the research, thus the term 

purposeful sampling.” (Patton, 1990:169 in Davies, 2004) 

In Bangladesh, the UKBET director identified two groups of PLUK participants and a number 

of teachers/language centre directors to participate in the group discussions and semi-

structured interviews. In the UK, learners in the WUK2 (Entry 2) and WUK3 (Entry 3) classes, 

and befrienders were invited to take part in participatory film workshops led by Insightshare. 

As the workshops took place in English learners in WUK1 (Entry 1) were not invited to 

participate, although their feedback, as with all other WUK learners, was regularly invited. 
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Volunteers and other stakeholders identified for interview were selected based on their level of 

involvement with the project, interest in participation and availability. 

A key approach used in data collection for the case studies was the ‘most significant change’ 

(MSC) technique, originally developed in 1995 by Rick Davis to monitor and evaluate a 

participatory rural development programme in Bangladesh. This approach is a form of 

participatory monitoring and evaluation, based on analysing personal accounts of change and 

deciding which of the accounts is the most significant, and why.  

‘It is participatory because many project stakeholders are involved both in deciding the 

sorts of change to be recorded and in analysing the data. It is a form of monitoring 

because it occurs throughout the program cycle and provides information to help 

people manage the program. It contributes to evaluation because it provides data on 

impact and outcomes that can be used to help assess the performance of the program 

as a whole.’ (Davis & Dart, 2005, p.8) 

The advantage of this approach is that it generates ‘thick descriptions’ about changes on a 

systematic, transparent and accountable basis. At a basic level, it consists of three steps:  

(i) deciding on the types of stories that should be collected (e.g. about practice change, 

health outcomes or empowerment);  

(ii) collecting the stories and deciding which ones are the ‘most significant’;  

(iii)sharing the decisions with stakeholders and dissemination to the wider community.  

 

The ‘domains’ of change (fuzzy categories of possible MSC stories) chosen were: 

 changes in participants’ knowledge and understanding of life in the UK 

 changes in participants’ English language skills  

 any other type of change or impact 

As the MSC technique was being introduced in the final year of this project, and given the 

purposes of this research, an adapted version was used which focused on the participatory 

and evaluation elements rather than the project monitoring aspects. Participants were 

encouraged to tell their own stories which represented how they felt about the impact of the 

project on their lives and, for example, their level of confidence and their feelings about 

becoming part of life in the UK. Groups of participants told their stories and then selected one 

which they decided represented the most significant change. In these groups, facilitated by 

InsightShare6, participants worked together to develop a few of the stories into participatory 

videos. 

                                                           
6
 Insightshare  http://www.insightshare.org 

http://www.insightshare.org/
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A number of stakeholders were asked to give significant feedback in order to gain their 

perspectives about the effectiveness of the parts of the project they were involved in.  

Participatory workshops were a key element of the approach and enabled project participants’ 

voices to be central to the research, giving them an opportunity to express their own views 

and ideas. In order to present meaningful case studies, the participants’ words were 

paraphrased whilst maintaining the integrity of their views and beliefs. Film workshop 

participants were asked if they were willing to have images or quotes from the workshops 

included in the final report, where they related to the theme of the impact of participation in the 

Welcome to the UK project, e.g. settling in the UK. 

Researchers ensured BERA guidelines were followed and appropriate copyright clearances 

were obtained before seeking permission to include footage from the video. 

Where individuals or representatives from organisations were involved we undertook one-to-

one interviews (either face-to-face or by phone/Skype) with predetermined questions using a 

semi-structured questionnaire. 

Thus a variety of methods of data collection were used: participatory workshops (some with 

video), focus group discussions and interviews. These different perspectives enabled the 

researchers to triangulate some of the findings in the sense that ‘research methods or data 

types can be aggregated to generate a more rounded picture of a social world than would be 

generated by a single method alone’ (Denzin & Lincoln, 2008, p. 300).  

The PLUK strand in Bangladesh was a bilingual programme which used Sylheti (a variety of 

Bengali) and English and therefore interpreters were used where necessary when conducting 

discussions and interviews to obtain a full picture of participants’ views and ideas. Data 

gathered in languages other than English was translated and written up in English. Before the 

discussions or interviews, facilitators explained the confidentiality of the research and 

gathered signed consent forms. 
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4.3 Research methods  

a. Preparing for Life in the UK programme (PLUK) participatory workshops in 

Bangladesh for teachers and participants: one workshop (in English) took place with a 

group of seven teachers in Sylhet, Bangladesh on 20th February 2013. This was based on 

the MSC technique and, after each telling their story, the group chose one story which 

they believed represented the most significant change. The workshop was facilitated by 

the researcher, who made notes. Two workshops based on the MSC approach took place 

with PLUK participants (in Sylheti/Bengali): in Moulvibazar on 19th February 2013 (13 

participants, the researcher and two interpreter/facilitators) and in Sylhet on 20th February 

2013 (16 participants, the researcher and one interpreter/facilitator). In each workshop, 

participants were divided into two smaller groups to tell their stories. After discussion, 

each group chose one person’s story to illustrate the most significant change and, when 

the groups came together, they decided on one story to go forward. Notes were made of 

the outcomes of the discussions and follow-up 1:1 interviews helped to provide further 

details and background information. 

 

b. Welcome to the UK programme (WUK) participatory video workshops for learners 

and befrienders: seven participatory video workshops based on the MSC approach took 

place between 11th and 19th March 2013 at Blackfriars Settlement: four learners from 

WUK3 participated, two from WUK2 and two pairs of befrienders. Each workshop lasted 

2-3 hours and most participants met two or three times to tell their stories, choose the 

most significant one to be filmed and then do the filming. The sessions were led and 

facilitated by the InsightShare film maker. A film showing workshop of the edited films on 

22nd March 2013 was attended by 14 learners and befrienders who participated in the 

subsequent discussions, facilitated by two researchers, to validate the choice of MSC 

stories and decide what changes, if any, needed to be made to the films. One learner’s 

story and one ‘befriender pair’ were chosen as illustrating the most significant change. 

The sessions were audio recorded and some notes were also made. Follow-up 1:1 

interviews helped to provide further details and background information. 

 

c. ‘Teaching Basic Literacy to ESOL learners’ course participatory workshop with 

teachers in the UK: one participatory workshop based on the MSC technique took place 

on 4th February 2013. The thirteen teachers present were divided into two groups; each 

group was asked to tell and then select one most significant story and, when the whole 

group reassembled, they chose one of the stories as exemplifying the most significant 

change. This workshop was audio recorded and notes were taken. There were two 

facilitators and two observers (including an external evaluator). 
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d. One-to-one semi-structured interviews with project partners: interviews were held in 

Sylhet, Bangladesh (UKBET) in February 2013 and London (Blackfriars Settlement) in 

April 2013 in order to explore the organisational impact of the project. 

 

e. One-to-one semi-structured interviews: interviews were held with three language 

centre directors/teachers in Bangladesh, a former PLUK participant now living in the UK, 

two PLUK volunteers (one new and one engaged from year 1 of the project), the 

befriender co-ordinator and a teacher who attended a WUK workshop. 

Data reliability issues 

Although it was felt that using case studies, filming and the MSC technique provided an 

effective approach to evaluating the impact of the project, a few important points need to be 

made regarding the reliability of this method of data collection. The most significant change 

approach inevitably includes a range of variables such as the research subjects’ interpretation 

of the notion of ‘most significant change as well as their changing feelings, views and self-

perceptions. The voluntary take-up and participation in the process and the effectiveness of 

the facilitation and management of the group decision-making process can also impact on the 

consensus regarding which story of change is identified and selected as being the most 

significant. The literature on the MSC technique does not suggest a method for dealing with 

stories that are not selected. 

In Bangladesh, interpreters had to be used to explain the MSC technique to the participants 

(who had been selected by the language centres) and to report the women’s stories. This may 

have resulted in loss of quality or integrity of the information and nuances that might have 

been very significant may have been lost.  

In group discussions and participatory film workshops, some participants were reluctant to 

share their stories or give personal information to the facilitator or researcher, someone they 

did not know or perhaps trust, and therefore a limited number of stories were available for 

selection. The sample size is also relatively small.  

Given the number of variables, the results are interesting in that they generally indicate an 

overall positive response in relation to the project. 
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5. Case studies 

In writing these stories, we had conversations with participants about the changes they 
experienced as a result of being involved in the project. In some cases we relied on an 
interpreter. To enhance authenticity and immediacy, they have been paraphrased and written 
in the first person. Participants’ actual words are in quotes. We have not changed materially 
what was shared with us. 

 

5.1 Preparing for life in the UK programme case studies 

 

Case study 1:  

PLUK participant I (Moulvibazar) 

 

How did you become involved in the PLUK programme? 

I am 24 and have lived in Bangladesh all my life. I passed my HSC7 at 

school. At the moment, I’m working as a news presenter/journalist on a 

community radio project (BRAC).  

Last year – in September - I got married fairly suddenly.  I took an ESOL course and applied 

for my spouse visa. I heard about the PLUK workshops and I welcomed the opportunity to 

learn about life in the UK. I told my husband and in-laws about the workshops and they were 

very supportive. I attended 10 workshops.  

From your point of view, what is the most significant change that has resulted from 

your involvement in the project? 

For me, the most significant change has been learning about life in the UK from the 

volunteers. The impact of having British Bangladeshi women teaching us about, for example, 

health, jobs, shopping, travel and education gave me an insight into a culture I didn’t know 

anything about. I really enjoyed the sessions and talking to the volunteers – I leant how to 

travel to the UK through the ‘Travel’ topic, I learnt new words and phrases and gained 

knowledge about the lifestyle and culture.  My husband said that my writing has got better too.  

Why is this significant to you? 

Before, I knew nothing about what it would be like to live in the UK. Now I feel much more 

confident. Before attending the workshops, I was scared and anxious.  Now, I think I will be 

able to integrate and adapt to UK society. Eventually, I would like to get a job in teaching. 

                                                           
7
 Higher Secondary Certificate – the highest level  national school exams in Bangladesh (roughly 

equivalent to A levels/Level 3 in the UK) 
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Case study 2:  

PLUK participant S (Sylhet) 

 

How did you become involved in the PLUK programme? 

I’m 28 and have lived in Bangladesh all my life. I learnt some English at school and passed my 

HSC. I got married last year and my husband, who lives in East London, was here for a few 

months – he went back to the UK in January. I’ve applied for my visa and am waiting to 

receive it. I attended 11 PLUK workshops which were taught by teachers working with two 

different volunteers. 

From your point of view, what is the most significant change that has resulted from 

your involvement in the project? 

For me, the most important change has been in my confidence. I’ve learnt so many things – 

how to travel to the UK and what will happen at the airport, about health and parts of the body, 

about cooking and food, and going to the park and leisure activities. I think my English has 

improved, particularly vocabulary, and listening to the volunteers helped my listening skills. I 

believe that the workshops will help me integrate into life in the UK. Most importantly, I’ve 

learnt about going to the doctor and the information on pregnancy was very useful. My 

husband and in-laws are happy as now I know far more about life in the UK and what to 

expect when I arrive. 

Why is this significant to you? 

Before, I was scared and worried about how I would cope as I’m pregnant. Now, I’m much 

more confident about everything, especially as I know about doctors and the health service. 
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Case study 3:  Former PLUK participant T (Kent, UK) 

When did you come to the UK? 

I came to England in November 2012 to join my husband in 

Maidstone. I attended all the PLUK workshops in Bangladesh 

and I also took part in the (Year 2) film-making project, 

playing the part of the mother-in-law. 

How did the PLUK workshops help to prepare you for life in the UK? 

Before attending the workshops I knew next to nothing about living in the UK.  After attending 

the workshops, I understood much more about what living in the UK would be like.  After each 

workshop I would also speak to my husband about the different things we had covered in the 

workshop, like registering with a GP, travelling on the underground or looking for voluntary 

work.  He would then tell me about those things in UK.  The workshops helped me get 

interested in living in the UK, gave me a sense of confidence and the courage to travel on my 

own to UK.  I felt a lot more confident when I stepped onto the plane to London as we had 

covered all the steps in the ‘Journey to the UK’ workshop.  It was exactly like we had covered 

in the workshop and the experience has made me a lot more confident about approaching 

strangers and travelling alone in general.  

Everything I have learnt about UK life when I was in Bangladesh was through the PLUK 

workshops: I learnt about ways to find a job and how to confidently travel to the UK, I leant 

about registering with a GP and the importance of keeping time. I also learnt about the 

importance of knowing and developing my English skills. Now that I am in the UK, I can 

appreciate the things I learnt and can recognise the value of the workshops. I have enrolled on 

an English course for citizenship and I’m studying for the exam. 

 

The PLUK workshops helped me to be more confident in using English. For example, in the 

role-plays we would speak in English and the volunteers would speak to us in English 

sometimes. Also, the vocabulary sheets were helpful when learning about different topics. I 

am now much more comfortable in communicating in English – something which used to 

terrify me before. I understand native English speakers more and more, even if they speak 

very fast I can understand them most of the time.  
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From your point of view, what is the most significant change that has resulted from 

your involvement in the project? 

A lot has changed for me in the last two to three years.  One thing for sure is that had I not 

been involved in the PLUK project my adjustment to life here would not have been so easy.  

Through being part of the project, the major change has been in my confidence, knowledge 

and understanding about life outside of Bangladesh, especially the UK, and my ability to 

communicate in English.   If I had to pick one of those it has to be my confidence in my own 

abilities.  The workshops helped me to develop my knowledge and skills, and become more 

confident in dealing with everyday life in the UK.  

Why is this significant to you? 

For the very first time in my life, I am working in a paid position as a care home worker. I work 

5 to 6 days a week, for long hours, in an English-speaking environment in a country where I 

have only been living since late last year.  This has only been possible because of the support 

and learning of the PLUK workshops, my husband’s support and my own confidence in 

wanting to make positive changes to my life. 

After I came to the UK, I felt very excited about starting my life in Maidstone with my husband. 

At first, I was a little apprehensive about going to the shops or to town on my own – it was a 

new environment and the weather was cold!  But my husband took me to places nearly every 

day and I gradually got used to everything. We went to the local park, shops, bank, took the 

bus or train, etc. I used the Internet to search for job vacancies and asked my husband about 

getting a job. When I came across a vacancy at a care home, I contacted them and was 

offered an interview. At the interview I was sure I wouldn’t get the job but I wanted the 

experience of going to an interview.  The interviewer asked me about my previous studies and 

qualifications.  I used my communication skills in English. I told him that I had studied HSC in 

Science and narrowly missed out on a medical school place.  He then told me I was suitable 

for the job and asked me to attend the 5 day training in care work.  I completed the training 

and started working full-time straight away.  In my job now I use a range of communication 

skills and I speak to the clients in English all the time. 

  

I feel a lot more positive about my life in the UK now.  I feel the PLUK project has helped me a 

great deal.  I want to learn more English and I like working full-time.  The fact I am working 

now and feel confident is a result of being involved in the PLUK workshops as they explained 

things about life here and were very realistic.  Right now I am very happy to work where I am.  

In the future, after I have improved my English skills, I will look for another job maybe, and 

develop computing skills, etc. 
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Case study 4:   PLUK teacher M’s story 

How did you become involved in the PLUK programme? 

I’m 22 and live with my family in Sylhet.  I’ve lived in Bangladesh 

for most of my life and I also lived in Kuwait for some time while 

my father worked there. I attended an English-medium Indian 

school in Kuwait.  I speak Hindi as well as Bengali. 

At present, I’m teaching English to nine year-olds at a local primary school and I’m in the third 

year of my Bachelor’s degree in English Literature. I found out about the opportunity to get 

involved in the PLUK project from the school principal at the start of the project three years 

ago. I was keen to get involved and learn about working with adults. I attended the training 

sessions with Karen8 at the beginning of the project as well as other training sessions in Years 

2 and 3, and I did the TKT9 Module 2 last year.  

From your point of view, what is the most significant change that has resulted from 

your involvement in the project? 

The biggest impact has been on my development as a teacher. I learnt about lesson planning, 

which has helped me the most; ‘I knew nothing before’. The training sessions had the greatest 

effect on me. Planning the PLUK workshops was new, as was working with the volunteers. My 

confidence has increased dramatically, my teaching has improved and I’m now far more 

aware of the importance of planning and meeting adult learners’ needs; teaching adults ‘is 

completely different than teaching kids’.  

My English has also improved ... and my vocabulary increased as a result of being involved in 

the workshops with the volunteers. I understand far more about life in the UK and integration 

as the workshops were so practical, e.g. using role-play. Working with the volunteers was an 

interesting and useful experience – they were very supportive. 

Why is this significant to you? 

I’m far more confident in my abilities as a teacher and I feel positive about undertaking further 

training. Another significant change has been in my family’s attitude towards me – now they 

(and colleagues) give me more respect. They often ask me what I’m doing – they want to 

know more about it. I’ve gained in importance within my family as they can see how much I’ve 

developed. ‘Now I know I love my job’.  In future, I may teach English in another country. 

 

                                                           
8
 Karen Dudley, Learning Unlimited director and  Welcome to the UK project manager 

9
 Teaching Knowledge Test – a teacher training programme and qualification for teachers of English 
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Case study 5:  

Language Centre Director/PLUK teacher N (Moulvibazar)  

 

How did you become involved in the PLUK programme?                                                                  

I am one of two directors at ILA and I also teach ESOL. The centre has 

five teachers and approximately 40 students. We offer a range of 

courses, including spoken English and IELTS10. I heard about the project 

from Eahtasham11 at UKBET three years ago. This is the first time 

we’ve been involved in any course organised by UKBET. They provide the teachers and 

volunteers and we recruit the participants for the workshops which are held at our centre. 

What is the most significant change that has resulted from your involvement in the 

project and why?                                                                                                                                

This project has been significant for everyone involved – my organisation, the teachers, 

volunteers and the students. The project’s publicity and advertising helped to raise ILA’s 

profile, which has resulted in more enquiries about our ESOL courses. From a business 

perspective, the most important change is that the project has kept the students involved 

longer with our organisation.  

The workshops kept the women motivated as it provided them with an additional opportunity 

to learn about UK culture.  I have also benefited as a teacher. My confidence has increased, 

as has my knowledge of UK culture. I have a greater understanding of the issues facing 

women settling in the UK and I think the students have gained a great deal too.  

Implications for the future                                                                                                                   

As a result of being involved in this project, I am very interested in organising a similar 

programme in co-operation with other organisations. The feedback from students on this 

project has been very positive. I also think awareness-raising is needed for potential students 

(and their families), to encourage them to sign up. Some people thought that women didn’t 

need to learn about life in the UK before they went and that they would learn when they 

arrived. Good publicity and information is essential to get family ‘buy-in’.  

Other comments                                                                                                                               

It is essential that the husbands/families understand the project’s purpose and objectives as 

they are the decision makers, not the women. It was a pity that some women with spouse 

visas didn’t know about the project as they would have benefited. Students with literacy 

difficulties would have benefited from additional help.  

                                                           
10

 International English Language Testing System 

11
 Md Eahtasham Karim, UKBET Director in Bangladesh during the Welcome to the UK project  
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Case study 6 (Organisational impact):  

Q - Language Centre Director/teacher (Sylhet)  

 

 

How did you become involved in the PLUK programme?                                                      

I am the director of Intech (Mentors language school), which offers a range of EFL/ESOL 

courses and accreditation with City and Guilds. We have four teachers employed here and we 

have been involved in the WUK project since 2010.  On a personal level, I have taught in the 

PLUK workshops and attended training sessions with Karen and Eahtasham.  

From your point of view, what is the most significant change that has resulted from 

your involvement in the project?                                                                                            

At an organisational level, Intech has become more recognised than before; working with 

UKBET has given us more credibility and more people have heard of us now. The publicity 

promoting the project/workshops helped to publicise Intech and gave us ‘more recognition’ 

and raised our profile as a language centre.  

Professionally, as a PLUK teacher, I have gained a huge amount from the training sessions 

with Karen – I learnt new techniques, especially about planning. Karen was very helpful and I 

think she ‘brought out the best in me’. I never thought I could work in a group in a training 

session but I enjoyed it. It helped me and gave me a lot of confidence.  

My attitude and ideas on teaching have changed: traditionally, the teacher is active and the 

students are passive, but the training sessions introduced me to new ideas such as games, 

activities and group work. I have tried to put this into practice and change my own teaching 

methods, and now I encourage the students to be more active.  

Why is this significant to you?                                                                                                           

As a result of the increased recognition and positive feedback from students involved in the 

project, we have seen an increase in the number of students making enquiries and enrolling 

on our ESOL courses.   

Implications for the future                                                                                                                  

This project is a good way to help people and I would like to continue doing something similar. 

Women don’t have as many opportunities to learn English as men although a similar project 

for men would be good too.  
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Case study 7 (Organisational impact):  

H - Language Centre Director/teacher (Sylhet)  

 

How did you become involved in the PLUK programme? 

I am a director and teacher at UK Basis which offers courses in ESOL, IELTS and Spoken 

English.  There are four teachers and approximately 30 students.  I heard about the project 

from a friend and contacted UKBET.  

From your point of view, what is the most significant change that has resulted from 

your involvement in the project? 

For me, the most significant change has been in the women themselves – they have grown in 

confidence, they ask questions, they want to know more. They feel ‘comfortable’ in class and 

are not afraid to ask, for example, about qualifications or applying for a visa. Another 

significant change is that they now know more about British society – they have gained 

‘practical ideas about British society’ and have realistic expectations. Most of the students 

came from villages and rural areas and they had little or no knowledge of culture and day-to-

day life in the UK. 

At an organisational level, the project has helped to promote UK Basis and encouraged the 

PLUK students to apply for ESOL courses. 

Why is this significant to you? 

The women will be better prepared to cope when they arrive in the UK. I personally found the 

topics covered in the workshops very helpful – for teaching other students who may be going 

to the UK and for me, if I go to Britain. 

Implications for future plans 

I would be interested in being involved in similar projects in the future. 
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Case study 8 (Organisational impact): 

Eahtasham - UKBET Director 

 

How did you become involved in the PLUK programme? 

The UK Bangladesh Education Trust is an NGO which aims to develop and support English 

language teachers in the region.  As Director, my role is to manage the WUK project’s PLUK 

programme in Bangladesh, for example, by promoting the project, communicating with 

government officials to obtain the necessary permits, liaising with the Language Centres and 

recruiting teachers for the workshops. I’ve worked with Learning Unlimited since the beginning 

of the project and liaise regularly with Karen to ensure that things run smoothly.   

From your point of view, what is the most significant change that has resulted from 

your involvement in the project? 

This is the first time I have been directly involved in implementing a project. It has given me 

new skills: ‘I have improved managerial skills – how to think logically, how to organise 

everything.’ I’ve leant how to implement a project, motivate a team and assign duties and 

responsibilities.  

I organised a teacher-training programme for the first time. With help from my associates, 

Delowar and Tania, I selected teachers and organised training sessions in different areas of 

Sylhet. I believe UKBET is responsive to the teachers’ needs and that we are needs-led. I’ve 

developed team-working skills, which was new for me. The project also gave me experience 

of working with volunteers and I now feel more prepared for this aspect in future.  

From participating as a teacher in the training sessions with Karen, I learnt new techniques 

and skills, including the micro-teach which I hadn’t heard of before. I attended some of the 

workshops and I feel more confident about my visit to England in April. I now have much 

greater awareness of some of the issues women settling in the UK may face – I learnt about 

domestic abuse and women’s rights. 
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Also, I’ve seen the positive changes in the women participants. They have gained in 

confidence, are more motivated and think about how their life will be in the UK. We have good 

communication with the participants and their families. Before, I don’t think they were getting 

the correct information. During the project, some of the parents came to a workshop and 

asked UKBET to check their daughter’s visa application. They trusted UKBET to give them the 

correct information. The families keep in touch with UKBET, even after their daughter has 

gone to the UK.  I still get phone calls from parents about their daughters. One calls every 

week to update me on his daughter in the UK. I also get phone calls from participants telling 

me how they’re doing or asking for advice about exams, IELTS or UKBA pre-entry language 

requirements.  

Why is this significant to you? 

Being part of the project has raised UKBET’s profile, enhanced our reputation and opened the 

door for future work. Language centres now contact us to ask us to run training for them and 

more people have heard of us. It has made us more ambitious - we have started thinking 

about future projects and teacher-training programmes we could develop. 

Implications for the future 

We are considering offering tailor-made programmes for teachers in language centres. In 

addition, we may run income-generating PLUK workshops ourselves, delivered by PLUK-

trained teachers. We think it would be possible to recruit volunteers by direct advertising on 

the internet and organise it ourselves. 

We intend to submit proposals for other bids too, for example, delivering TKT training. We can 

use the experience we have gained of running this project and developing effective reporting 

systems as a reference. 

Other comments 

I now have confidence that we have the capacity to welcome and host British visitors, 

organise their travel and ensure their safety. The whole team has been part of it. 

Women with low literacy levels/no literacy didn’t understand the workshops and didn’t attend. 

There needed to be additional support for these learners. 
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Case study 9:  

PLUK volunteer R (Years 1 & 2) 

 

 

How did you become involved in the PLUK programme?      

I’m British, 31 years old and I live with my family in Kent. I have five siblings. I speak English, 

Bengali, Sylheti, Urdu and Hindi.  I was born in Bangladesh and came to the UK as a baby. 

My childhood years were spent between Bangladesh and Britain and I attended school in both 

countries. I took IGCSEs12 in Bangladesh and then I went to college and did my HSC. After 

that, I came back to the UK to continue my studies. I’ve been involved in the WUK project 

since it started - in Year 1 I was a volunteer in Sylhet, Goalabazar, Beanibazar and 

Bishwanath; in Year 2, Beanibazar, Sylhet and Moulvibazar. This year I’ve been supporting 

Karen with other aspects of the project. 

From your point of view, what is the most significant change that has resulted from 

your involvement in the project? 

Working in Bangladesh has given me a different perspective – life has changed since I was 

there 10 years ago. While working as a volunteer, I became interested in teaching English and 

started to think about living and working in Bangladesh as a teacher, which I hadn’t 

considered as a real possibility before.  I went on to do a CELTA13 course at a college in 

London last year. It was really tough but the training with Karen and the PLUK workshops 

gave me the confidence to stand in front of a class and my experiences as a volunteer helped. 

I tried to follow Karen’s advice – ‘start from what the students know’.  During the project, I tried 

to make the workshops interactive and fun, and used games such as pelmanism.  

                                                           
12

 International General Certificate of Secondary Education (IGCSE), University of Cambridge 

international examinations for 14 to 16 years old students. 

13
 Certificate in Teaching English to Speakers of Other Languages 
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Why is this significant to you?                                                                                                           

My experience of being a volunteer on the WUK project directly led me to enrol on the CELTA 

course, which has opened doors for me. I’ve taught ESOL as a volunteer this year and I want 

to work in an education-related field. I’ve also considered working and living in Bangladesh – 

this is now a real possibility as I have made friends through the project and feel I could be 

comfortable living there. 

What was the most significant change either to the PLUK workshop participants or 

UKBET as a result of your placement?                                                                                               

The most significant change I observed in the participants that I worked with was their level of 

confidence about coming and living in the UK and their perception about some aspects of UK 

life.  

I believe there was a noticeable change in how they communicated with the workshop 

leaders, before and after attending the sessions.  They were more likely to ask questions, 

think for themselves and be more positive about moving to the UK. 

I also noticed the participants being very supportive towards the teachers and volunteers; and 

always supportive with tidying the room, carrying classroom accessories, understanding of our 

time constraints, in short, they had a lot of empathy.  

I also noticed the spark in some of their eyes, when I spoke about jobs and employment, and 

how the majority of the participants I worked with wanted to do some sort of job or training, in 

addition to being a wife or daughter-in-law when living in UK. 

I heard from several participants that their husbands and families were very supportive about 

them attending the workshops; they actually spoke to their husbands about what they learnt in 

workshops and made more enquiries about that aspect of life in the UK. 

Can you give an example of a workshop activity? 

The activity of ‘Showing and exploring pictures of Journey to the UK’ workshop: I remember I 

took this session with Delowar with Moulvibazar group 1, they loved seeing the pictures. Then, 

I explained the process by personalising my own travel from Bangladesh to the UK (making 

sure of the differences with regard to immigration and customs in relation to British/non-British 

passport).  We then played a matching activity. This was followed by a rapid fire question 

round.  This is a quick/energising way of making sure everyone has taken in the information 

and can repeat the important points.  The participants found this very funny and useful.   
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Case study 10:  

PLUK volunteer N (Year 3 

How did you become involved in the PLUK programme?  

I’m 24, British and live in London. Although Bengali is my 

mother tongue and I understand it well, I am not so confident 

in speaking. The last time I went to Bangladesh was when I 

was 11 (in 1999) and I spent a couple of months there over 

the summer holidays with my family. I was really keen to go back as part of the PLUK 

programme and gain a better understanding of the culture and see more of Bangladesh. I am 

currently working for a human rights charity and am also a Senior Midshipman (RNR) attached 

to the London University Royal Naval Unit. I had applied to be a PLUK volunteer just as I was 

finishing my postgraduate law degree course. 

 

From your point of view, what is the most significant change that has resulted from 

your involvement in the project?  

It has given me a better understanding of Bangladesh – the culture and traditions as well as 

the hardships that many face. I wanted to really find out why the country gets such negative 

publicity and is the victim of continued stereotypes.  

At first, I was embarrassed to speak Bangla as my grammar wasn’t great, but the women were 

more than happy to help me. I encouraged them to speak English in the workshops and to 

learn from me just as I would learn to improve my Bangla with them. The mutual support and 

teaching certainly helped to break down barriers. Speaking with the women gave me an 

insight into what life in Bangladesh was really like and how different their life would be in the 

UK.  

Traditionally, Bangladeshi women in the UK are seen as insular and are said to be more 

dependent. I was very aware of the cultural differences and was careful about being 

respectful, but I always endeavoured to show that a vast amount of opportunities are available 

to them should they wish to seize them. In the workshops, the women were very shy at first 

but by the end they were much more confident and outgoing, saying that they wanted to be 

fully involved in life in the UK. It was lovely to see a new generation of young Bangladeshi 

women that were keen and ready to step out of their comfort zones and really carve out their 

own independent lives after arriving in the UK. I believe now that they know more, they will be 

able to participate more. ‘Actually, if you make integration easier, and programmes more 

accessible of course more will get involved.’ 
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Why is this significant to you?  

It has certainly solidified my desire to work in the third sector and get involved in development 

work. I would love to go back to Bangladesh as I’m really interested in addressing the bigger 

challenges that Bangladesh as a country and as society face; from the growing epidemic of 

street children to ensuring that all children have access to education. The PLUK experience 

allowed me to visit Bangladesh not as a tourist or as a visitor, but allowed me to reclaim my 

Bangladeshi heritage and as British Bangladeshi help create a positive impact on a group of 

women, I would have otherwise never have had the opportunity to meet.  

As such I was able to benefit from gaining such a valuable insight into the women’s lives. 

Being able to compare and contrast life in UK and Bangladesh was definitely beneficial for all 

of us. Throughout the PLUK workshops we discussed the idea of being independent and the 

possibilities that are available for them, should they wish to take them, and I believe that 

talking about my experiences helped make those opportunities more real. I also think they 

appreciated me asking them about their opinions, feelings, hopes and fears, as I think this is 

usually not really an area delved into that much.  

Other comments  

The placement had a very positive impact on my work ethic, career choice and personal 

relationships. I also feel my work with the PLUK workshop had a really positive impact on my 

mother and my family in Bangladesh. They, through PLUK, were able to learn of the great 

work of UKBET. My mother in particular, couldn’t speak more highly of PLUK and its aims, 

wishing that there had been a similar workshop for when she got married and left Bangladesh 

for life in the UK in the early 1980s. The Beanibazar workshop that she attended had a greatly 

positive impact on her, firstly to see how successful the workshop was and secondly to meet 

women that are in a position she once was to have this advantage of PLUK and to really be 

benefiting from it. ‘Overall it was an extremely fulfilling placement, one that will be difficult to 

surpass.’  

Recommendations for future work  

I believe a great deal of the success of the PLUK workshop is down to our pre-departure 

training in the UK, not only for the delivery of quality workshops, but also personally in building 

our confidence and skills too. However, sometimes where preparation just isn’t possible, just 

patience and a smile is ample. This was advised by Karen in the pre-departure training, but I 

really feel I understood it in the first week of working in Bangladesh, when adapting to different 

working atmospheres, where the situation isn’t necessarily in your control. It was indeed very 

helpful to have had Karen there for the first week in Bangladesh to smooth out and ensure our 

transition to life in Bangladesh was very easy. 
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5.2 Welcome to the UK (WUK) programme: UK case studies 

 

Case study 11:  WUK learner L (from China)  

How did you become involved in the WUK 

programme?                                                                           

I have two sons – 13 and 3 and a half.  I came to 

England three years ago when I was pregnant. I stayed 

at home for over two years and I didn’t have any  

opportunities to speak or improve my English. Sixteen months ago, I went to a children’s 

centre with my young son and that’s when I met Karen who told me about the course. I could 

speak a little English and I joined the WUK2 course at Morley College14 last year, then the 

WUK3 class at Blackfriars last September. The WUK2 course helped me: ‘it’s very good for 

beginner learners’.  In China, I didn’t enjoy learning English at school – I wasn’t interested. 

Before, I couldn’t speak and listening was difficult.  

What is the most significant change that has resulted from being involved in the 

project?                                                                                                                                 

Before, I was lonely and stayed at home. I only spoke Chinese and had Chinese friends. 

When I went to my son’s school, ‘I don’t understand.’ The teacher had to write everything and 

I went home and translated it using a dictionary. Now ‘I can talk with the teacher and read the 

letter from the Council, no problem’. 

Now my English has improved, I am more confident, I’ve made new friends and I know more 

about living in the UK: ‘I think my speaking and listening is improved very much than before. 

Even reading and writing …. Now I can speaking with people from different countries, we go 

shopping together, or sometimes we went to park, the children play together.’                                   

‘My last teacher teach me how to use the underground, how to see the GP, how to call the 

emergency service …. information about immigration, is very useful information for us. We can 

know how to easy live in the UK. We can join the parents’ meeting.’ 

Why is this significant to you?                                                                                                          

It’s good to be able to speak and listen to other people. I’ve made friends with people from 

different countries. We can have a conversation and share ideas. I’m much happier and I go 

out more, ‘This made my life change’.  ‘I’d like to say ‘thanks’ to this course. ‘I think we will 

have a nice future with my family.’ 

                                                           
14

 Morley College (adult education courses), 61 Westminster Bridge Road, London SE1 7HT  

http://www.morleycollege.ac.uk/  

 

http://www.morleycollege.ac.uk/
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Case study 12:  

WUK learner G (from Argentina) 

 

How did you become involved in the WUK programme?                                                              

I’m married and I came to the UK with my husband in December 2012. I didn’t know anyone. I 

learnt English at school 10 years ago but I found it very difficult when I arrived – I couldn’t 

understand anything! In Argentina, I was a Spanish literature teacher, I had written books and 

my papers had been published - language was my life. I felt very sad when I came to England 

as I’d lost my career and my own language. I heard about the project and classes and I joined 

the WUK3 class in January. 

From your point of view, what is the most significant change that has resulted from 

being involved in the project?                                                                                                          

The WUK3 course has taught me that it’s important to try to communicate. ‘Communication is 

all’. It’s difficult, but the course is really good at getting everyone to speak – we all have the 

same problem. I’ve made new friends too and I enjoy coming to class. I’m starting to feel 

better now as my English is improving. I’m finding the ability to communicate again and I’m 

starting to read English writers.  

The WUK course ‘improve our language and make us more confident …. we all try to 

communicate and, in a magical way, we can.’ 

Why is this significant to you?    

Language is the most important thing for me: ‘Language is life. If you don’t have this, have 

nothing.’  

‘Now we can have a good conversation … we can make film.’ 
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Case study 13:  

WUK befriender N (from Sierra Leone) 

 

 

How did you become involved in the WUK befriender programme?  

I speak English and Krio, I’m married with two children. I came to the UK in 1998 and, after a 

while, I went to college to do an ‘Access to Nursing’ course. Then I worked as a healthcare 

assistant but I decided not to continue with nursing. Now I’m studying for a degree in Social 

Policy. I found out about the befriending course when I went to a Blackfriars Settlement advice 

session. I was finding it difficult to get a job and I wanted help in updating my CV. They 

suggested volunteering as a befriender would improve my CV and give me new skills. I 

thought it sounded interesting so I applied for the course. After completing the training, I was 

matched with (learner) T last September.  

From your point of view, what is the most significant change that has resulted from 

being involved in befriending?                                                                                                 

Before, I didn’t have much patience. Now, I’m more patient. I listen more carefully – I 

understand T’s difficulties and I try and help. My communication skills are better and I 

rephrase things if she doesn’t understand. T wants to get a job and I’m going to look up some 

agencies for her and take her to the agencies. We get on really well. 

I have been able to share my skills and knowledge with T. I have helped her practise her 

English, gain confidence and learn more about living here in the UK. We get on well and she 

has become ‘just like a relative to me, or friend or sister’. 

At first, she had ‘a lot of problems in achieving certain things which are very simple for me 

because I already have that knowledge.... By … communicating with her, by phoning her and 

trying to ask her certain things that she need ... and by her cooperating with me … T now have 

gained confidence in using the [self-service] till in shops … in communicating, even to do her 

CV, she’s motivated in looking for jobs, she even have higher determination to go forward in 

her future....She isn’t scared. She’s gained a lot of knowledge and life skills.’ 
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Why is this significant to you? 

My experience of befriending, the training and on-going support have all ‘improved a lot of 

things in my life’. I’ve learnt many new things too, like the website for parenting skills and 

helping your child. The discussions in the support sessions have benefitted me and I learned a 

lot from the trips and outings (to the London Eye and London Bridge). Although I’ve lived in 

London for years, I didn’t know how the bridge worked.  

I’ve also learned about other cultures:  

‘UK is a diversity society …. get experience to know each other …. culture wise, it is very good 

because ... I get to know T better and she gets to know me.’ 

The project has changed a lot of people’s lives; it has given us opportunities and we’ve learnt 

things. The learners are no longer isolated and their ‘eyes are opened’. 

.. if you help someone to achieve a certain task in life which they are struggling with, it’s a very 

rewarding thing to you, because you know you’ve taken somebody from one step to another, 

so … I’m very proud to be a befriender in this project.’ 

Other comments 

I was really nervous about taking part in the film but once I’d made it, I felt a sense of 

achievement – it really gave me a lot of confidence. 

 



 

33 
 

 

 

Case study 14:  

WUK Befriendee/learner T (from Algeria)  

 

How did you become involved in the WUK programme? 

I come from Algeria, I am 27 years old and married. I speak Berber, Arabic and French. I 

came to the UK in November 2011 to join my husband. I learnt English at school in Algeria for 

three years. I went to a French-medium university and I have a degree in Engineering and the 

protection of the environment. I didn’t work in Algeria. In April 2012, I went to Morley College 

and joined the WUK2 course. I passed the exam last June and started the WUK3 course at 

Blackfriars Settlement in September.  

I was matched with my befriender, N, last October and we met at the half-term event. Now we 

see or speak to each other two or three times a week.  

From your point of view, what is the most significant change that has resulted from 

having a befriender? 

‘My befriender is my friend, not just befriend. I can share … I call her when I need something 

to ask.’ 

Having a befriender has been a good experience. We speak English together and we get on 

very well.  She helps me and understands how I feel. I can phone her any time if there’s 

something I need to ask her. ‘She is helpful and kind. She has a lot of experience to share 

with me. It’s important to have a befriender.’ 

She helps me use the library, tells me about places I can go, we go to the park and ‘she gives 

me orientation’. She explains lots of things, she texts me. Before, I couldn’t speak on the 

phone - I just say, ‘Sorry, I don’t understand’.  Now ‘I feel more confident to speak, for 

example, on the phone.’ 

Last week, I learnt about changes in citizenship. She offered to come to the library and help 

me with the computer and practise more. She helps me read a book. It’s very helpful. Before, I 

could not do this. She supports me - she says, ‘You can’. 
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The first time I met her at Morrison’s, she suggested I use the self-service till. I said ‘I can’t’ – I 

always queue to pay - and she said ‘you can use it’. She pushed me to do it and I did! And 

then we walked home together, chatting. 

 Why is this significant to you? 

Having a befriender: ‘it was a miracle’. Now I feel more part of the UK – I don’t feel a 

‘foreigner’ and everything feels ‘natural’. 

She is a good role model. ‘I benefit from her experience … sharing experience with each 

other, it’s important for me.’  

I’ve recently joined a Maths class at a local children’s centre to help me learn the language of 

maths. I’m more independent now and I can cope better with day-to-day life in the UK – I can 

go to the GP on my own and use NHS Direct on the computer. My husband is happy as he 

doesn’t have to take time off work for me now! 

Other comments 

During the project, I participated in the half-term events and went on trips and outings, for 

example, to Southend, the National Theatre, Regents Street and the library.   

When I know more English, I would like to be a befriender and help others who have just 

come to the UK, to help them. I would like to be involved as a befriender. 

I would like to continue studying English at Level 1 and Level 2 and then get a job.  
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Case study 15:  

WUK befriender co-ordinator Sallyann 

 

 

How did you become involved in the WUK programme? 

I’ve worked as a Family Learning tutor for many years and I had a lot of experience of working 

with parents from a diverse range of backgrounds, including those with ESOL needs. I started 

working as the ‘befriender co-ordinator’ at the beginning of the project nearly three years ago. 

My role involved recruiting, interviewing and selecting applicants, as well as working with the 

trainer to help to plan training and support sessions.  

From your point of view, what is the most significant change that has resulted from 

your involvement in the project? 

The way my role has evolved has given me time to reflect, enabling me to make changes to 

improve the programme. I think there have been several different kinds of changes over the 

past three years as the befriending strand has developed. For me, the key change is 

‘knowledge’, the different kinds of knowledge I’ve gained from my experiences: ‘the kinds of 

support TCN women need …. is varied, each person’s circumstances will determine the kind 

of support they may need.’ Having greater knowledge of the women and their needs has 

meant that I can be more effective in supporting the befriending process.  

I’ve built up my knowledge over the past three years, especially of other organisations, 

agencies and services. I now have greater awareness of how important it is for everyone to 

work together – partner organisations, co-ordinators, administrators, teachers, etc. 

For me, personally, it’s been three years of training. … If I don’t have the knowledge …… if 

somebody asks me something, or a situation arises and I’m not sure what to do … I’m now 

much more comfortable to go to somebody else to ask …. I’m more confident in approaching 

colleagues, especially this year, [who] have shared so much information, and it’s been a 

natural thing. It’s part of my own personal and professional development and has made my 

role and the befriending more effective.’ 
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Why is this significant to you? 

In Year 1, we ran the training course and then the befrienders were matched with a learner. 

Although I was in contact with them by phone regularly, the onus was on the befriender to 

contact me if they needed support and this did not always happen. As a result, in Year 2, we 

started running regular befriender support sessions (in addition to the training programme) 

and these have continued on a more frequent basis in Year 3. We also realised the 

importance of befrienders being able to meet their befriendees as soon as possible after the 

matching up process. 

I’m now in contact with the befrienders every week/fortnight by phone and/or text, (which has 

proved a really useful way to keep in touch). We know each other better, I can make sure the 

befriending relationship is working and deal with any problems promptly, especially as I have 

greater knowledge of how to deal with a difficult personal situation, which is what happened 

recently.  

As a result of being part of the project, I’ve got a greater awareness of what integration is all 

about and I’ve got much more understanding of the issues facing TCN women. Through 

support sessions and phone conversations, befrienders have raised concerns and issues and 

‘when things became difficult, .... where the befriender wasn’t able to give support, I’ve then 

stepped in’.    

One of the most successful aspects of the project is that, in some cases, real friendships have 

developed, even when the learner has progressed out of the project. Some befrienders and 

their befriendees continue to meet and socialise, go to each other’s homes, and their families 

meet up and go out together. Some of the befrienders who started in Year 1 are still with us in 

Year 3: ‘I think they’ve found it interesting, useful ... it’s given them a real, active role to play’. 

Other comments 

I would be happy to be involved in a similar project in future, especially as I’m far more 

confident in the role now.   
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Case study 16 (Organisational impact UK): Libby  

Learning and Development Co-ordinator at Blackfriars 

Settlement, a community organisation offering a range of 

ESOL courses as well as other services and activities 

 

How did you become involved in the WUK programme? 

I became involved in the Welcome to the UK project last year. The project was a good 

opportunity to offer ESOL provision to learners who were ineligible for funded places on our 

regular programme. My role has been to oversee the recruitment of both learners and 

teachers and to ensure the smooth running of the project at Blackfriars. 

From your point of view, what is the most significant change that has resulted from 

your involvement in the project? 

I would say that the most significant change has been in ‘embracing the breadth of the project 

… which is the value of the project’ – the outings, the half-term events, the filming, the 

befrienders and the focus on integration. ‘It’s really refreshing to be involved in a course that 

isn’t success-target driven’ … it’s good to have the breadth of the outings and integration’. The 

tutors and all the students at the centre benefit as ‘I think it does filter into the other 

programmes’. The tutors have benefited from the staff development opportunities offered and 

I’ve seen a huge difference in the learners’ confidence and, in the vast majority of cases, a 

huge improvement in their skills. For me, personally, ‘the impact has been one of 

development’. 

Why is this significant to you? 

In terms of organisational impact, the CPD opportunities for tutors have been hugely 

beneficial. The project ‘has enabled us to do things, particularly in staff development, that we 

would not have been able to do’. For example, two members of staff attended the ‘Teaching 

Basic Literacy to ESOL learners’ course’ which had a significant impact on them and the other 

tutors - ‘absolutely positive knock-on effects’. Using the Welcome to the UK toolkits and 

learning about the British Council NEXUS resources enabled a ‘flow of ideas’, benefitting all 

the tutors working here and not just those directly involved in the project.   
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Another change was that, after the initial training session on the ‘Welcome to the UK 

materials’, ‘we immediately, for our initial assessment, changed our reading to use the 

materials in the toolkit. … We unanimously agreed to change.’  

One of the greatest benefits is that we have been able to offer the majority of the WUK 

learner’s places on the course. If they had come to us and we hadn’t had this programme, we 

may have had to turn them away if they could not afford to pay fees. It has helped the 

organisation fulfil its mission statement and extend its reach. The half-term events have been 

beneficial and helped us to renew and build links with local organisations. 

Other comments 

The fact that the target group was women has had an impact on the make-up and diversity of 

the student body at Blackfriars. Having all-women classes enabled the tutors to focus on 

topics and issues they were specifically interested in. 
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Case study 17:                                                           

WUK CPD workshop teacher story (S) 

How did you find out about the WUK 

programme?                                                                          

I attended the workshop at the NATECLA15 

conference last year. I’ve been teaching ESOL for 

nine years in the Stoke-on-Trent area and I’ve taught  

at different levels and many different kinds of ESOL learners, including TCN women. I was 

interested in finding out about the project and the toolkits. 

From your point of view, what is the most significant change that has resulted from 

finding out about the project and resources?                                                                          

Attending the workshop ‘made me more aware of what’s available and what’s going on’.  It 

made me more aware of issues around integration as I teach in an area where ‘the whole 

community is Asian’ and they tend to be quite insular. In fact, many of the families are being 

joined by their relatives from Denmark and Switzerland which adds to the insularity. I found 

the workshop very useful as it helps to have someone else’s input and to find out about 

different resources. 

The Initial Assessment materials have had the biggest impact on me as I now use them 

instead of the ones I used previously.  

Why is this significant to you?                                                                                                      

I think the Initial Assessment materials are more appropriate for my learners. I thought the 

materials were very attractive and I particularly liked the ‘shopping and money’ section. I’ve 

used some of the WUK resources with my learners – the signs and public places, time, 

shopping and money.  

Other comments                                                                                                                               

I’ve found the ‘key words’ cards with their large print very useful for working with a partially-

sighted learner. In future, I intend to adapt some of the downloadable, authorable version of 

the materials from the website. 

                                                           
15

 National Association for Teachers of English and Community Languages www.natecla.org.uk 

 

 

http://www.natecla.org.uk/
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How did you become involved in WUK and the TBLEL course?   

I’ve been teaching the WUK3 class at Blackfriars Settlement since last September. My 

manager and a colleague who had previously done the TBLEL course suggested it would be 

useful for me to develop my skills in teaching basic literacy.  I’ve been teaching ESOL for 

three years - I did a PGCE specialising in ESOL after deciding to change careers. Previously, I 

worked in public relations and as a journalist. 

From your point of view, what is the most significant change that has resulted from 

your participation in the WUK programme and the TBLEL course?    

One of the significant differences I’ve noticed between teaching the WUK3 class and other 

ESOL classes is that I’m more aware of bringing ‘citizenship’ topics and London into the class. 

Bringing ‘the outside in’ and going on trips (e.g. using the Underground) has helped to build 

learners’ confidence outside the classroom. Because the class is all-female, it’s much easier 

to deal with women’s health and sensitive topics.  

From attending the TBLEL course, my whole approach to teaching basic literacy learners has 

changed.  I am afraid I have to plead guilty to starting with the ABC and a lot of abstract stuff.  

At the beginning of this course I had just started working with a learner who had passed E2 

Speaking & Listening but was struggling with literacy. I taught her once a week 1:1. ‘The most 

valuable thing I’ve taken from this course ... is to make my teaching student-focused.’  I tried 

out everything we learnt and I found the language experience approach really worked.  

I copied Marina’s16 approach (as seen in the video). I began by eliciting something about her 

life and her children and created a text with the learner. She said that, as a child in Eritrea, she 

hadn’t had any toys and she talked about the differences between her children’s life and her 

own childhood. Out of this story emerged lots of key words.  

                                                           
16

 Language experience approach as demonstrated by Marina Spiegel at part of the Learning Unlimited 

(previously LLU+) Teaching Basic Literacy to ESOL Learners (TBLEL) ESOL teacher training course 

http://youtu.be/gri-Or9gDrY 

Case study 18: Kerry  

(Teaching Basic Literacy to ESOL 

learners (TBLEL)/ Year 3 WUK teacher 

case study) 

 

http://youtu.be/gri-Or9gDrY
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We worked around this text for a few weeks, building up her vocabulary and using LSCWC17 

to learn the spellings. We also did a shopping list and I made it personalised, things she would 

actually buy.  

Although she had to prepare for the Entry 1 writing exam, I tried to personalise everything as 

far as possible, e.g. writing notes that were relevant for her. It was really important for her to 

pass the exam, not just for her confidence but also so she could continue with her course.  

Why is this significant to you?     

For the learner, this was the first time in her life she had passed an exam and ‘I have never 

seen anybody so completely overjoyed’ – it gave her confidence and was really important for 

her self-esteem. She had never been to school and had spent her childhood in a refugee 

camp.  It was ‘an exciting achievement’. 

I think that the learner directly benefited from the course. The change happened to me – I 

started this course as I started teaching her and I was able to put into practice what I was 

learning. In addition, I feel more comfortable about differentiation within the classroom too – I 

think I’m better at differentiating now as I’m more aware of literacy difficulties and how to help 

students who face this challenge. 

                                                           
17

 Look Say Cover Write Check – an approach to support learners in developing spelling  



 

42 
 

 

6. Conclusions  

The impact assessment research identified a range of ways in which Welcome to the UK 

project had a significant impact on learners, volunteers, teachers and organisations both in the 

UK and in Bangladesh. It supported integration and feelings of belonging for learners in the 

UK and/or supported teachers, volunteers or organisations in developing capacity to support 

integration. It also fostered intercultural communication and skills exchange. 

In Year 3, the Welcome to the UK project built on the successful partnerships and programme 

content developed in Years 1 and 2.  The positive impacts reached beyond the participants, to 

the volunteers, teachers and partner organisations in both Bangladesh and the UK. The most 

significant changes involved improvements in attitudes, skills, knowledge and behaviour but 

changes were also seen in relationships and the wider community. Of the 18 stories, all 

described improvements in participants’ skills and knowledge and either understanding of life 

in the UK, or strategies to support integration and understanding of life in the UK. Six case 

studies specifically referred to improved English language skills and 15 stories described other 

positive changes such as level of confidence. Five stories emphasised the organisational 

benefits as a result of involvement in the project. 

The case studies provide evidence that, overall, the project had positive impacts on the 

chosen ‘domains of change’: 

 changes in participants’ knowledge and understanding of life in the UK 

 changes in participants’ English language skills  

 any other type of change or impact 

There is continued evidence that the third year of the PLUK programme in Bangladesh had a 

positive impact on the women’s knowledge, skills and confidence in relation to their imminent 

move to the UK and the processes of integration that they are about to embark on.  A study 

undertaken in 2008/9 (Hashem & Aspinall, 2011) on the motivations of Bangladeshis acquiring 

English demonstrated that ‘this community is willing to learn English, despite challenges they 

may encounter on the pathway to fluency. If given the opportunity – in terms of access and 

provision, availability of locally-funded classes and time commitments, Bangladeshi are keen 

to attend classes and wish to see an improvement in their use and ability of English. They also 

value the importance of English for improving prospects in employment, accessing statutory 

services and supporting the second generation of Bangladeshi children in education.’ 
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All three PLUK participants commented on how little they knew about life in the UK before 

attending the PLUK workshops. Now PLUK participant I (Case study 1) has gained knowledge 

about British life and culture she feels much more confident about moving to the UK. PLUK 

participant S (Case study 2), also feels more confident about using the health service and 

having a baby in Britain. Both women felt scared and anxious about moving to the UK prior to 

attending the PLUK workshops, a feeling shared by their peers. PLUK participant T (Case 

study 3) clearly illustrated the significant benefit the workshops had on her knowledge, skills 

and confidence, enabling her to look for voluntary work and get a full-time job only a few 

months after arriving in the UK.  

There were also improvements in the PLUK participants’ English language skills: the 

workshops introduced new words and phrases in the topic areas which helped participants to 

increase their vocabulary, and listening to and communicating with the British Bangladeshi 

volunteers provided unique opportunities to speak and listen to native-speakers and to ask 

questions about life in the UK which they may not have felt able to ask friends or family 

members. These additional English language opportunities were important as Bangladeshi 

women tend to have fewer educational opportunities than Bangladeshi men, as detailed in a 

study (Hashem & Aspinall, 2011) of Bangladeshis pre-migration levels of English which 

concluded that ‘the Bangladeshi women in the study had much lower levels of educational 

attainment than the men … which affected their chances of learning English pre-migration’. 

All of the PLUK participants, teachers, volunteers and language centre directors who 

participated in the research spoke positively about their experiences and the hugely beneficial 

impact the project had on their lives. The seven PLUK teachers who took part in the workshop 

reported improved skills and knowledge from the training and support they received. Attitudes 

and ideas had changed in relation to language teaching methodology and they had started to 

think about the importance of lesson planning. For the language centre directors (case studies 

Q and H), their centres’ involvement in the project had resulted in an improved reputation and 

higher status in the community. For the volunteers, being part of the project had positive 

impacts on personal/social relationships and career decisions, for example, PLUK volunteer R 

(Case study 9) decided to apply for a CELTA course. For UKBET (Case study 8), being 

involved in the WUK project enabled the director to gain new skills – managerial as well as 

pedagogical - and, as a result of this experience, the organisation was well-placed to bid for 

other projects in the future. 
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In the WUK programme in the UK, all of the learners, befrienders and teachers involved in the 

research talked positively about the project. Over 18 months, WUK Learner L (Case study 1) 

gained a great deal of knowledge about the UK, improved her confidence in going about her 

daily life independently and felt much happier. Her English skills improved which meant that 

she could communicate effectively with her son’s teachers and others she came into contact 

with. WUK learner G (Case study 12) also felt her language skills had improved and she had 

more confidence in travelling and going out in London. The befrienders and befriendees (Case 

studies 13 and 14) reported positive gains in confidence and communication skills from their 

involvement in the befriending strand. 

For the TBLEL course teachers, some changes were dramatic: as Kerry (Case study 18) said, 

‘My whole approach to teaching basic literacy learners has changed’. For Blackfriars 

Settlement (Case study 16), being involved in such a wide-ranging project brought benefits not 

only to the learners and befrienders but also provided CPD opportunities for staff. 
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7. Recommendations 

Pre-departure setting 

1. Explore opportunities to: 

- share the learning and approaches developed to date through the PLUK programme  

- identify further funding opportunities to continue to roll out pre-departure programmes 

and/or materials using the PLUK model18 

- continue to make follow up contact with Year 1, 2 and 3  2 PLUK participants now in 

the UK in order to further investigate the long-term impact of the PLUK workshops  

UK setting 

2. Explore opportunities to: 

- share the learning and approaches developed to date through the WUK project and 

programme in the UK19 through workshops, training sessions and the impact 

assessment reports 

- use the Learning Unlimited website to publicise and provide easy access to the 

materials developed as part of the project 

- identify further funding opportunities to continue to roll out integration and befriender 

programmes and/or materials using and building on the WUK model 

 

 

 

                                                           
18 The EIF funded Teaching and Learning  English (TaLE) also led by Learning Unlimited is funded 

from July 2012 to June 2014 to engage women who are planning to settle in the UK in topic-based 
ESOL classes run by teachers undertaking ESOL teacher- training programmes run by trainers from the 
UK, and supported through UKBET  
 

19
 Learning Unlimited was successful in its EIF application to lead the Active Citizenship and English 

(ACE) project in the UK which is building on the WUK model, from July 2013 to June 2015. 
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Appendix 1  Welcome to the UK project 

 

Welcome to the UK (WUK), an 3 year project, led by Learning Unlimited (formerly LLU+), is using a 
range of innovative approaches to teaching and learning to support the successful integration of third 
country national women (TCN)* to the UK.  WUK is funded through the European Integration fund 
(EIF) and is being delivered with input and/or match-funding financial support from a number of key 
partners: 

Year 1: London Borough of Southwark, London South Bank University, UKBET 

Year 2: Morley College, the Institute of Education, London Borough of Southwark and UKBET 

Year 3: Blackfriars Settlement, London Borough of Southwark, the British Council and UKBET 

This project has 2 main strands of activity: Welcome to the UK and Preparing for life in the UK. 

Welcome to the UK programme: Welcome to the UK is a multi-strand programme working 

with partners in the UK to support the successful integration of TCN women.   This programme 

includes a range of free courses, training programmes and materials toolkits: 

1. Welcome to the UK -  a modular programme for TCN women which includes: 

 Initial assessment with 1:1 interview/individual progression advice 

 Accredited Welcome to the UK courses with additional half term workshops, class trips and 
events 

 Support from a volunteer befriender 

 Free Oyster cards and childcare (crèche or child minders) 

2. Volunteer befrienders (UK) 

 Recruitment and training of local adult volunteers wanting to become befrienders 

 Free full CRB checks  

 Matching with one to three Welcome to the UK learners 

 Termly workshops, support and events  
 

3. Volunteers for Preparing for life in the UK project (Bangladesh) 

 Recruitment and training of British Bangladeshi volunteers wishing to volunteer on the 
project in Bangladesh 

 6 – 12 week placement in Bangladesh with free full CRB checks, air fares, accommodation, 
health insurance, visas, basic subsistence and volunteer’s allowance  

 In country and UK support 
 

*To be eligible to join the programme TCN women must either be in a third country and be complying with specific  pre-departure measures 

leading to migration and settlement in the UK OR  be newly arrived in the UK  (i.e. under 10 years) and in a category which may lead to 

settlement 
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4. Capacity building for FE colleges, Local Authorities and community + voluntary organisations 
which includes: 

 Free Welcome to the UK dissemination events and materials toolkits to promote support for  
TCN women who are planning to settle in the UK 

 Free capacity building training, including training for providers wanting to run Welcome to the 
UK and Volunteer befriender programmes,  and Teaching Basic Literacy to ESOL learners 
training for ESOL teachers working with TCN women in community settings 
 

5. Toolkits - the development, piloting and production of 3 toolkits: 

- Welcome to the UK 
- Preparing for life in the UK  
- Befriender training 

 

Preparing for life in the UK  

Preparing for life in the UK (PLUK) is delivered in Sylhet, Bangladesh in partnership with UKBET.  It 
aims to support women who are planning to settle in the UK to prepare for migration and successful 
integration in the UK through a bi-lingual topic-based workshop programme.   PLUK workshops are run 
by locally trained and supported secondary school teachers of English and bi-lingual UK volunteers.  

 

Summary of annual project objectives 
Year 
1 

 Develop and pilot Welcome to the UK programme at LLU+ 

 Develop, pilot and produce Welcome to the UK, Preparing for life in the UK and 
Befriender training materials toolkits 

 Develop and pilot training programmes and materials for volunteers and befrienders 

 Develop and pilot Preparing for life in the UK teacher training, workshops and toolkit 
materials in Sylhet, Bangladesh 

 Run capacity building training and dissemination events 

Year 
2 

 Continue the  Welcome to the UK learner programme at Morley College and Preparing 
for life in the UK workshops in Sylhet, Bangladesh                 

 Continue training programmes volunteers and befrienders in the UK and for teachers in 
Bangladesh  

 Second group of UK volunteers placed in Bangladesh 

 Run Preparing for life in the UK in additional districts in Sylhet   

 Distribute the Welcome to the UK, Preparing for life in the UK  and Befriender training 
materials toolkits                                                 

 Run capacity building training and dissemination events 

Year 
3 

 Run Welcome to the UK programme at Blackfriars Settlement, London and Preparing 
for life in the UK workshops in Sylhet, Bangladesh                 

 Continue training programmes volunteers and befrienders in the UK and for teachers in 
Bangladesh  

 Cascade all strands of the Preparing for life in the UK and Welcome to the UK to 
providers in UK and EU countries.  

 Produce a final impact assessment report 
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Appendix 2: Sample research information leaflets and consent forms  

 

Welcome to the UK: Video storytelling evaluation 

 

Would you like to help make a film about the project?  

We are looking for 8 – 10 students to participate in the filming. 

‘Welcome to the UK’ want to find out what you think and feel about the project. We want to share this 

information with other people who might do similar projects in the future. 

We want you to share your stories about the project – in an informal way.  Some of the stories will be 

filmed - you will choose which ones and you will help to film them.  

The film will be shown first to all the learners, and then to the people who organised the project and 

gave the money for it.  You will have FULL control over what is shown to who – if you are not happy 

with the film, it will be withdrawn, no problem. It will be fun and relaxed!  

Day 1 (Blackfriars):  Tuesday, 12th March, 1 - 5 pm, including lunch 

A group activity - informal, relaxed, sharing stories, choosing one story to be filmed.  

Day 2 (Blackfriars):  Thursday, 14th March, 1 - 5 pm, including lunch 

A group activity – filming the story!  On location, probably local, and all travel costs will be covered. 

Day 3 (date and location to be confirmed) 

Everyone is invited to watch their film, as well as films from the other classes, and give their opinion 

and recommendations.  

Then there will be other interviews and stories collected, and the film will be made for May. Anyone 

who participates in the project will receive a DVD copy of the final film in the summer time.  

If you are interested in taking part in the filming, please complete the tear-off slip below and give it 

to Judy or Viv. 

_________________________________________________________________ 

Name:       Tel. No. 

Yes, I am interested in taking part in the film project and I can come on 12th and 14th March.  
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Research consent form – Blackfriars Settlement 

Participants        Research consent form 

 

We would like to invite you to take part in our research about the ‘Welcome to the UK’ 

project in the UK.  

 

Your views are very important.  

 We want to find out if the programme has been useful for you.  

 We would like you to take part in a group discussion and/or interview and talk about 
your experiences of the project.  

 Your views and opinions may be filmed or audio recorded.  

 Afterwards, we will write a report and an article. 
 

If you are happy to take part, please read and tick () the statements, and sign below. 

 

I understand and agree that: 

 

I am happy to take part in the research. 

 

the group discussion or interview may be filmed or audio recorded. 

 

what I say, in a group discussion or 1:1 interview, will be anonymous and confidential. 

 

what I say may be used in a report or article. 

 

my photograph may be taken and used as part of the research report or publicity. 

 

if I change my mind about the researchers using my contribution, I need to let Judy know 

before 30th May 2013. 

 

Name (BLOCK CAPITALS): ...................................................................................... 

 

Signature: .............................................................................................................. 

 

Date: ........................................................................................................................................... 

 

As the research team, we confirm that we have explained to the participant named above the nature 

and purpose of the research to be undertaken. 

 

LU researcher(s):  .......................................................................................................................  

Signature: ……………………..………………………………………   Date: ..................................................... 

Signature: ……………………..………………………………………  Date: ....................................................... 
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Research consent form – Bangladesh (translated) 

Workshop Participants in Bangladesh                               Research consent form 

 

We would like to invite you to take part in our research study about the Preparing for life in 

the UK workshops in Bangladesh.   

 

Your views are very important.  We want to find out if the programme has been useful for 

you. We would like you to take part in a group discussion and talk about your experiences of 

the workshops. Your views and opinions will be recorded (audio only). Afterwards, we will 

write a report and an article. 

 

If you are happy to take part, please read and tick () the statements, and sign below. 

 

I understand the purpose of this research and I am happy to take part in it. 

 

I understand that the group discussion or interview may be recorded (audio). 

 

I understand that what I say, in either a group discussion or 1:1 interview, will be 

anonymous and confidential. 

 

I understand that what I say may be used in a report or article. 

 

I agree for my photograph to be taken and that it may be used as part of the research 

report or publicity. 

 

I understand that if I change my mind about the researchers using my contribution, I need 

to let the UKBET team know before 30th May 2013. 

 

Participant’s name (BLOCK CAPITALS): ...................................................................................... 

Participant’s signature: .............................................................................................................. 

Date: ........................................................................................................................................... 

 

As the research team, we confirm that we have explained to the participant named above the 

nature and purpose of the research to be undertaken. 

 

LU researcher: ............................................................................................................................  

Signature: ……………………..………………………………………   Date: ..................................................... 

UKBET team member: ...............................................................................................................  

Signature: ……………………..………………………………………  Date: ....................................................... 
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Appendix 3: Sample semi-structured interviewing guidance sheet – for the 

interviews and focus groups in the UK and Bangladesh 
 
Name (optional) ……………………………………………………………………… Date of interview …………………….. 
 
Interviewer ………………………………………………………………………… 
 
********************************************************************************** 

1. Background 

 Age 

 Nationality 

 First language 

 Other languages 

 Education – highest qualification 

 

 Other (e.g. country travelled from, family background) 

 

2. Involvement in WUK project 

Re. PLUK programme in Bangladesh 

 How many PLUK workshops did you attend? 

 

 Did you do anything else at home/outside as a result of the PLUK workshops (e.g. internet 

(ESOL Nexus website), questions with family/husband, do anything independently (visit 

places)? 

Re. WUK programme in the UK 

 How long did you attend WUK classes for? 

 

 Did you participate in half-term workshops? Did you go on any outings? 

 

 Did you do anything else at home/outside as a result of the PLUK workshops (e.g. internet 

(ESOL Nexus website), questions with family/husband, do anything independently (visit 

places)? 

 

3. Looking back over the past year (or 2/3 years), what do you think was the most significant 

change for you as a result of being involved in the project? 
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Possible follow up questions:  
 

 From among all these significant changes, what do you think was the most significant change 

of all? 

 What did you do? 

 What skills did you use? 

 What did you learn? 

 Did any particular experience contribute to this change? 

 How can the change be seen? (refer to specific activities, achievements, facts, figures, stories, 

etc.) 

 Has being involved in the project: 

- increased your knowledge of English?  Yes/No.  If so, how? 

- Increased your confidence in speaking/listening to/reading/writing English?  Yes/No.  If so, 

how?  (give examples) 

- helped your understanding of life in the UK? Yes/No.  If so, how? 

- helped you/will help you to integrate into life in the UK Yes/No.  If so, how? 

 

 What else could have helped it if had been available? 

 

 

4. Implications 

 What effect has being involved in the project had on your future plans? 

 

 

5. Other comments 

 

  


