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1.    Introduction

The analysis report on the status of financial literacy (FL) training and education programs in the UK was developed in the context of a European wide project called Financial Literacy Competencies for Adult Learners (FinLiCo). The project aims to ‘improve the financial literacy competences of adult learners in order to prepare them for the challenges of a consumer society’. The project is funded through Grundtvig and involves 8 countries led by the Portuguese partner: Austria, Cyprus, the Czech Republic, Italy, Portugal, Slovakia, Slovenia, and the United Kingdom. FinLiCo aims to contribute to the identification and development of financial literacy competencies for adult learners. The proposal submitted by the partners to the EU argued that such work was important  “in order to prepare [adults] for the challenges and temptations of the consumer society” and to “prevent situations of financial indebtedness”. In order to accomplish this, “a toolbox for adult learners, a handbook for trainers and curricula will be developed, validated and disseminated amongst stakeholders, training institutions and public bodies”. 

The project aims to impact not only on adult learners' competencies, but also in new training methodologies and resources that reflect current educational thinking. This type of project aims to have an impact by better supporting individual’s and families to better manage their money, savings or investments, whichever is most appropriate. 

This project is based on findings from an earlier ‘Financial Literacy’ project (http://www.financial-literacy.eu/cms/). This original project found that some European countries had developed examples of good practice aimed at minimizing and/or overcoming the lack of financial literacy in adults. However despite excellent efforts more and more families had to deal with debt and efforts to reduce indebtedness had not been successful. The project argued that this lack of progress was in part due to the short-term nature of such proposed solutions. This project seeks to support financial education that can empower consumers to shop around for the best product for their needs, regardless of the location of the financial services provider.
In section 2 we present a summary of recent reports on financial literacy published in the UK. In the section 3 we present the results of an on-line survey of teachers and trainers accompanied by feedback from individual interviews with financial literacy experts. The survey aimed to identify those aspects of financial competency viewed as important in the UK and how they might best be developed. The report concludes with a summary and recommendations. Also included are links to UK financial literacy websites.

Financial Literacy
Definition 

For the purposes of this project the consortium defined Financial Literacy as the ability to understand finance. More specifically, it refers to the set of skills and knowledge that allow an individual to make informed and effective decisions through their understanding of finances.

The Organization of Economic Cooperation and Development (OECD), being involved for the past decade in issues of Financial Literacy and Education, has provided the following definition:

Financial education is the process by which financial consumers/ investors improve their understanding of financial products and concepts and, through information, instruction and/or objective advice, develop the skills and concepts and, through information, instruction and/or objective advice, develop the skills and confidence to become aware of (financial) risks and opportunities, to make informed choices, to know where to go for help, and to take other effective actions to improve their financial well-being and protection.(OECD, 2009)
In the UK since 2003 the Financial Services Authority (FSA) has used the term ‘financial capability’ rather than ‘financial literacy’ or ‘financial education’. 

While there is no generally accepted definition, at its core the term means

” …having the knowledge, understanding the skills, motivation and confidence to make financial decisions which are appropriate to one’s personal circumstances. ( Mundy, 2011)
2.    Financial literacy in UK

In this section we seek to give an overview of reports and findings into financial capability published in the UK since 2006 initially led by the Financial Services Authority (FSA). The rest of this section seeks to give more detail to the individual reports.

2.1 Overview of UK reports and resources 

In this section we seek to give an overview of reports and findings into financial capability published in the UK since 2006 initially led by the Financial Services Authority (FSA). The rest of this section seeks to give more detail to the individual reports.

An initial report Establishing a Baseline, published in 2006, was commissioned by the FSA after the Financial Risk Outlook 2006 identified a priority risk being’ people having to take increasing individual responsibility for their financial affairs.’(FSA, 2006) The intial survey was undertaken with researchers at Bristol University who surveyed over 5,300 people. This survey distinguished five components to financial capability: 

· Making ends meet

· Keeping track of your finances

· Planning ahead

· Choosing financial products

· Staying informed about financial matters

Based on the findings of this survey and as part of the National Strategy for Financial Capability, the FSA published Financial Capability in the UK – Delivering Change (FSA 2006) which included a seven point action programme, including projects targeted at specific groups the survey had highlighted as having the most to gain from improved financial capability.

In April 2010, the Consumer Financial Education Body (CFEB) took over the role from the FSA of aiming to improve financial education in the UK and help people avoid debts. In May 2010 a new UK government was elected. The new government has remained committed to the same policy “while urging more streamlined spending”. More information on their policy can be accessed at http://news.bbc.co.uk/1/hi/business/8644102.stm on 03/03/11.
In 2010, the CFEB also published Transforming Financial Behaviour; this report identified effective drivers of the behaviour of individuals when dealing with the financial world. The report sought to enhance the effectiveness of delivering financial capability messages.
More recently, in 2011, Shaun Mundy published a report called Financial Capability: Why is it important and how can it be improved? This report sought to answer the questions: what is financial capability? What are the benefits? And what are the most effective ways of helping people? It discussed internal and national initiatives that seek to promote financial capability. 

During 2011 a new online survey (the Big Money Test) is also being undertaken by Lab-UK and the BBC; to explore the many different aspects of people’s relationship with money, looking at areas like knowledge, emotions, attitudes and habits. At the point of writing this report the research is on going.  

One interesting aspect of the research is that the person engaged in completing the questions gets instant feedback on their attitudes and behaviours via short videos pre recorded to respond to certain answers. This interesting development provides a more interactive way of collecting data and performs an instant  pedagogic role for the participant.  

2.2 More details on Establishing a Baseline (FSA 2006)
This report describes a survey conducted amongst 5300 adults. It states that the “cost of not having the necessary skills to make sound financial decisions is becoming increasingly significant” and so “we need to know . . . where the population stands today, and set a baseline against which we can measure progress in the future”. 

The analysis distinguished the five components of financial capability as referred to above and the overview of results identified the following themes:

· Many people are failing to plan ahead adequately.

· Many people are failing to plan ahead adequately for retirement or for an unexpected expense or drop in income. 

· Although only a small proportion of the population is experiencing problems with debt, they are often very severely affected. 

· People do not take adequate steps to choose products to meet their needs. 

· The under-40s are less financially capable, on average, than their elders. 

· Many people could be tipped into financial difficulties by a small change in their circumstances.

· Many people are taking on inappropriate risks and not shopping around to get a good deal. 

· The greatest demands are placed on those least equipped to deal with them. 

2.3 More details on Financial Capability in the UK – Delivering Change (FSA 2006)

This report builds on the baseline survey to expand on the Seven Point programme. It outlines the need for a major intervention and gives the following reasons for this suggestion.

The number and complexity of choices to be made have increased dramatically over the last 25 years, so that many find it hard to understand financial products and the risks associated with them. At the same time, many consumers do not have access to face-to-face financial advice – even elementary advice on the basics of money management.

Meanwhile, the comforting arms of the state, and of employers, are steadily being withdrawn. This makes it more important than ever that people manage their money effectively and save for the long-term. At the same time, attitudes towards saving and debt have also changed dramatically, particularly among the young who are growing up in a more “live for today, pay for it later” world.

Although the responsibilities that individuals face are significant and growing, many people’s ability to meet them is weak. This is not surprising, financial education and information has simply failed to keep pace with social and economic developments.  However, it is a problem, the results of our comprehensive survey show that, unless action is taken, we may be storing up considerable problems for the future.

The main proposal is the seven point programme which will “lift financial capability across the UK population’. The seven points are: 

· Schools: Learning Money Matters

Translating the Government’s intention, that the National Curriculum should contain high quality and comprehensive personal financial education, into real change in the classroom.

· Young Adults: Helping Young Adults Make Sense of Money

Ensuring that students in Higher Education institutions, and young adults who are not in education, employment or training, have access to guidance on managing their money.

· Workplace: Make the Most of Your Money

Providing general financial education to employees in their place of work through accessible resources, and seminars delivered by trained professionals from the financial services industry and elsewhere.

· Consumer communications

Fundamentally revamping the FSA’s consumer communications and information to make them more targeted, engaging and accessible. Includes a revised distribution strategy for the FSA’s tools and resources, to increase significantly their reach and impact.

· New parents: Money Box

Developing and distributing a Money Box containing information for new parents, better equipping them to take on the additional financial responsibilities of parenthood.

· Money advice

 Working to ensure that consumers have access to money advice that is relevant, engaging and good quality.

The results of this programme can be seen in the various resources being developed, particularly those on the Money Advice Service website.

2.4 More details on the Thoresen review and the Money Guidance Pathfinder (CFEB April 2010)

Following on from the earlier research carried out by the FSA, the UK Treasury commissioned a review by Otto Thorsten (Chief Executive of AEGON UK) with the following terms of reference.

1. To determine a range of models for achieving greater access to generic financial advice on a national scale, taking account of future developments in financial services markets and, in particular, personal accounts. 

2. To include recommendations on:

• the most effective way of serving different groups of consumers, ensuring effective targeting of those most vulnerable to the consequences of poor financial decision making, including a telephone-based point of contact and the potential for additional face-to-face services;

• protocols for advice, acceptable to industry, the regulator and the third sector;

• accreditation, quality control and the boundary with regulated advice;

• branding, marketing and supporting demand through the development of an appropriate advertising campaign;

• overall costs and assessing long-term benefits;

• options for funding that reflect the benefits to all stakeholders of increasing financial capability over the long-term; and

• institutional arrangements and governance.

Source: Financial Capability: the Government’s long-term approach, HM Treasury, January 2007

Based on the above report a major project called the Money Guidance Pathfinder which was organised in Northern England from April 2009 to March 2010 with a budget of £12 million. The pathfinder project was itself the subject of a major evaluation, with the main objective of assessing whether such a money advice service should be provided at a national level.

This was an enormous survey involving over half a million visits to the Money Guidance pages of the Moneymadeclear website, approximately 25,000 people had sought face-to-face guidance and nearly 4,000 by telephone.

The key findings identified a clear need and demand for a money guidance service. The a multi-channel service best met the needs of a range of users  and The vast majority of Money Guidance users were satisfied with the service. Eight in ten users would recommend the service.

2.5 More details on Transforming Financial Behaviour (CFEB July 2010)

CFEB commissioned this report to identify the most effective drivers for changing financial behaviour and consider ways in which these could be harnessed to improve financial capability. It will be of interest to: 

• those who design, market and buy financial products;

• independent financial advisers, money advisers and debt counsellors;

• policy makers working on personal finance, wellbeing and financial

capability; and

• those who design and deliver financial capability initiatives.
The report identifies, through a literature search, the importance of the ‘automatic process’ in driving behaviour. The main analysis used a framework called MINDSPACE. The authors conclude that ‘all the MINDSPACE elements are relevant for encouraging financially capable behaviour’. The MINDSPACE elements described are:

Messenger:
We are heavily influenced by who communicates information.

Incentives:

Our responses to incentives are shaped by predictable mental shortcuts such as strongly avoiding losses.

Norms:

We are strongly influenced by what others do.

Defaults:
 We ‘go with the flow’ of pre-set options.

Salience: 
Our attention is drawn to what is novel and seems relevant to us.

Priming: 
Our actions are often influenced by sub-conscious cues.

Affect: 

Our emotional associations can powerfully shape our actions.

Commitments:
We seek to be consistent with our public promises, and reciprocate acts.

Ego: 

We act in ways that make us feel better about ourselves.

This report is seen as part of an ongoing process of developing products and programmes containing behavioural features that enhance their effectiveness.

2.6 More details on the Perspective Report by Shaun Mundy (CfBT 2011)

The research report by Shaun Mundy into Financial Capability: Why is it important and how can it be improved? (2011) gives a very clear summary of the topic to date and identifies examples of improving financial capability. He identifies some key indicators to being financially capable, recognising that it is not just being able to calculate an APR or even know what APR means, but is more about understanding the different characteristics of the APR and being able to make reasonable decisions based on this information. 

He identifies quite clearly that financial capability means different things to different people, for ‘a person who has little money to have an accurate picture of how much they have available at any given time, because the consequences could be severe if they ran out of money.’ ‘A wealthy person may, on the other hand, only need a broad idea of how much money they have on them, but would benefit from understanding how to invest their money. (Mundy, 2011 p4).

He highlights that some countries confuse financial capability or financial literacy with entrepreneurship, or promote brands rather than understanding the complexity of all of the brands within a product range. 

He also recognised that claims that the financial problems of a country can be solved or a person empowered through improving financial capability may be a ‘seductive’ idea, but to promise ‘both a free market and increased consumer welfare’ may be built on a ‘belief in the effectiveness of financial literacy education’ that ‘lacks empirical support.’ 

He links financial capability more of the ability to people to be able to recognise when they need help. This can be thought of a little like being aware when you need to go to the doctor for a health check. 

The final part of the report summarises what he calls ‘the vast range of financial capability programmes being undertaken’. These are described under six headings: 

· financial education in schools 

· adult financial education, use of television, radio and other mass media

· use of new technologies, 

· teachable moments 

· gender-based programmes. 

However, he also notes that evaluation of financial capability programmes cannot identify ‘a set of scientifically proven templates setting out precisely the best ways of improving people’s financial capability in any given country and for any particular target group’.

2.7 Financial products resource pack (2006)
This is an example of a wide range of products produced by the Basic Skills Agency (BSA) to provide materials and resources to teachers and tutors who wished to include financial literacy as part of their adult numeracy provision or specific financial literacy programmes. This resource pack is a paper-based set of resources using a fictional company (Felix & Sherwood Bank plc) and providing examples of forms etc for bank accounts, insurance, savings, credit card and mortgages. The package includes teachers’ notes for each section. The BSA was merged with NIACE  (National Institute of Adult and Continuing Education) a major UK adult education organisation, who continued to work with partners on financial literacy projects and produce publications until very recently. 

2.8 The Financial Capability Starter Pack (2011)
This is a pack produced by the Citizens Advice Bureau (CAB) in partnership with Prudential. It is a guidance pack for local agencies who wish to begin to give help on financial capability. It identifies three main delivery models: group sessions, one-to-one help and other non face-to-face models. This pack is one of the products produced by the CAB as part of its Financial Skills for Life programme to support educational initiatives in the community.

2.9 More details on the Big Money Test 

The latest ongoing piece of research into financial capability is being conducted on-line through the Lab –UK and the BBC. The aim of the research is to “explore the many different aspects of people’s relationship with money, looking at areas like knowledge, emotions, attitudes and habits. By gaining a better understanding these things, scientists hope to find ways to improve ‘financial capability’, or how good we are with our money.”

The experiment was designed by Professor Adrian Furnham of University College London, and Professor Mark Fenton-O'Creevy of The Open University. The money knowledge quiz was created by Martin Lewis (BBC) with input from Professors Furnham and Fenton-O'Creevy.  Accessed at https://www.bbc.co.uk/labuk/experiments/money/ visited on 21//04/10

3.   FL Framework Analysis- UK Survey 

3.1    The FinLiCo national survey questionnaire 

The questionnaire was developed by the FinLiCo partners taking into account the experience gained from the previous project on financial literacy. The questionnaire included questions about the respondent in order to provide characteristics of the participant (gender, age, country, educational level, professional status, professional environment, kind of job). These demographic questions were followed by a group of questions concerning the expertise of the respondent regarding financial literacy. Each partner countries role was to gather data in order to identify initiatives in the financial literacy field in the partner country as well as to know if there are courses / training in financial literacy and what kind of concerns / aspects this project should take into consideration. 

This questionnaire was translated into the different languages of the project partners and was made available through a dedicated website. This facilitated the administration of the questionnaire as well as the data gathering and analysis.

In the United Kingdom, the questionnaire was sent out through the Adult Numeracy Teacher Network (facilitated by LLU+), an article was written in the Basic Skills Bulletin inviting people to take part in the survey and specialists in the field of financial capability were contacted to include their views. A total of 39 respondents answered the questionnaire. Not all of them replied to all questions but the answers helped us to better understand the needs of the sector and will inform some possible ways to progress with the products forecasted in the project.

The specialists were asked questions based on the survey questions. In addition, requests for information and advice were made to a variety of organisations, see the table in Section 4. Unfortunately a range of barriers appeared when contact was made with those institutions having expertise in the Financial Literacy field. These barriers included a phase of redundancies that were being introduced across certain sectors during the period of the initial research. It is intended that further expertise will be accessed throughout the lifetime of the project.

3.2 Survey results for UK

In this section we present the results from the questionnaires administered in the UK partner. We obtained 39 replies although not all the respondents answered all the questions. The results are outlines below. 

3.2.1. About the respondents

72% of the respondents were female, 28% were male. A majority of the respondents (72%) were either teachers or trainers.  83% identified themselves as graduates, with 11 % having Masters level of education.

Graph 1  - The current professional status of the respondents.
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A majority of the respondents were based in public educational institutions. 8% were in private companies, but no one working in a bank responded to the survey. 


3.2.2 Financial Literacy 

70% of the respondents thought that financial education was of the importance, very important or of the highest importance. 

Graph2 - The most important issues identified in Financial Literacy (FL) in the UK.
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The four most important issues identified by the respondents in financial literacy were general financial knowledge, budget management, indebtedness and buying in a more clever way.

Graph3- What are the biggest obstacles to financial literacy in the UK? 
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The biggest obstacles to the financial literacy in the UK were identified as no funding, low mathematical knowledge, no national policy and the growing complexity of financial products. The response about the lack of funding for financial education is interesting given the amount of money spent on national strategies through the FSA (referred to in section 2.4). The lack of funding means that training in financial literacy in the UK has to be embedded into other programmes.

 3.2.3 Initiatives related with financial literacy in the UK 

There was an awareness of a range of initiatives, materials and products related to financial literacy. 

The responses included the identification of national initiatives. The highest recognition was of the work carried out by NIACE, such as their development of a financial capability framework. However, and the development of resources funded by the Office of Fair Trading (OFT) which have focused on the literacy and numeracy skills for the consumer in a variety of contexts was also quoted. 

Others organisations involved with financial capability such as the Citizens Advice Bureaux (CABx) Service and the Financial Service Agency( FSA) were also identified.

Some particular websites such as Money Made Clear, Money matters and the BBC Raw were also identified. 

Some responses highlighted more institution-based initiatives and identified the PHSE programme in schools that has a financial literacy aspect.  Many sited locally run programmes in particular colleges or schools such as “ Sound as a pound’ or Managing your money’ that use resources from one of the national initiatives or are linked to one of the national curriculum initiatives such as Free Standing Maths Qualifications
 and ASDAN. 

Graph 4- What types of institutions were responsible for these initiatives?
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Most thought that state educational (69%) or private institutions (28%) were responsible for the initiatives. While others (28%) thought the banks provided / made available financial literacy to the public?

3.2.4 Financial Literacy education- the present situation

Graph 5- How is the information about financial literacy provided or made available to the public? (The diagram below shows the responses in a radar representation. The further the point from the centre of the diagram, the higher the response).
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In the UK internet and social networks were the most common source of information on Financial Literacy, closely followed by educational leaflets. 
Graph 6- Are there education programmes about financial literacy in the UK?
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Two in three of the respondents to the questionnaire are aware of education programmes about financial literacy, one in three are not aware of any. This may be significant as most of the respondents were teachers or trainers. 
Graph 7- What types of courses are offered in the UK about FL?
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Most respondents are aware of courses for financial Literacy mainly being offered in blended learning form (28%), face to face (22%) for by modular courses (19%). 

Graph 8- Who are these courses targeted at?
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The current target groups are low educated adults (47%), young adults (36%) and parents or families on low income (31%).

When asked ‘Are these courses offered by the institution to which you belong?’ only 25% responded yes, 39% said No and 36% did not respond at all. This may indicate a lack of awareness within teacher and trainer organizations in provision in schools and colleges. 

When asked ‘Are there in the UK initiatives that provide information or publications to educators in FL?’ Half responded yes, a majority of whom were teachers or trainers. These respondents are not aware of any initiatives that provide educators with information on Financial Literacy. 

Those who were aware of information available indicated mainly resources available on-line although two indicated further resources provided by banks and two others identified resources provided by the Quakers and the CABx. 

The most important topics in the training course were identified as: 

Budgeting, borrowing (dealing with debt) and understanding the benefits system 

Comparing prices of different products and services

Percentage discounts and interest rates

Cheques, opening bank accounts

Financial language- jargon busting
Basic maths skills 

The content of the training programmes were identified as general banking, managing a budgeting, income and expenditure, understanding interest rates of different financial products. Calculating percentage discounts, costing of projects and looking for special offers. 

The topics reflected those items identified as the most important topics to include in training. 

Graph 9 - What kind of strategies do you use in your training course? 
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Strategies used to introduce content in current training courses were mainly simulations, discussion, online resources and case studies. Videos seemed to play a minor role in current teaching approaches or strategies. 

Recommendations for the future.

When asked what target group most needed Financial Literacy? 69% of the respondents seemed unaware of who to target. This may be of interest as the respondents are teachers and trainers who seemed at a loss to know who to target for financial literacy . However it may also reflect a lack of knowledge about such programmes and their possible content, since as indicated previously FL covers a wide range of topics and levels of ability. 
When asked to identify the most important topics in FL training courses the topics reflected those already identified. 
· money management and budgeting and managing debt (one response linked to low income
· developing the mathematics or numeracy skills that underpin financial capability.  
· particular topics identified were, interest rates, APR and high street offers. Financial packages or products such as mortgages and pensions were also acknowledged. 
Graph 10 - What educational strategies are recommended for FL training courses?
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The strategies that were recommended for the financial literacy programmes reflected those already on offer but with a greater emphasis on case studies, discussions and videos.

Advice on developing Financial Literacy training programmes fell into categories including approaches to motivating and engaging learners, suggestions of how to use or find resources and ideas about ways of working with others to deliver up to date training programmes.

When approaching for motivating and engaging with learners:

· utilise the learners own experiences

· begin with questions about who the training is for and the motivation for them to participate

· ensure you target the content to the audience

·  do not assume that people are confident in handling basic numerical concepts.

How to use or find a range of up to date resources:

· utilise the internet 
· make engaging activities. Some budget activities were considered ‘boring’ and needed some re-thinking. Suggestions included  scenarios to investigate best purchasing, for example whether using Sky provides better value than going to cinema or hiring DVD's

Ideas about ways of working with others: 

· work with partners engaged in supporting real people, 

· use expert speakers including bankers and financial advisers 
Deliver up to date training programmes:

· make it relevant and fun
· make it accessible, short, simple, practical and free 

Some questions to consider 

What is currently in the media? 

What are the needs of your local community? What funding can you achieve, formally or informally, in order to support this delivery? 

What else is being offered in the local area? 

How can you be different whilst still offering an appropriate course?

Using ICT 

Most of the respondents of the survey were comfortable using ICT, but this may be a self selecting group as the questionnaire was sent out on line. 81% had experience of on-line learning. 70% thought it was important to develop or improve this kind of skill in order to offer FL training courses. 
4.   Interviews

The consortium also developed a script to be used by all the partners. The UK partners amended this to form a set of questions to ask relevant organisations.

The questions used were as follows:

1. What do you think are the main issues associated with Financial Literacy in the UK? (debt, knowledge of financial products, budget management, investment, savings, general financial knowledge, getting value for money, other?)

2. Are you aware of any Financial Literacy education or related advice and guidance initiatives or programmes? (please list any you are aware of and the organisations involved)

3. Do you feel there is enough Financial Literacy education in the UK? (If not, what are the barriers and how could this be improved?) (educational leaflets, print and broadcast media, adverts, books, internet, social networks, other?)

4. How do people find out about financial literacy education programmes in this country? 

5. What topics do you feel should be covered in financial literacy programmes?

6. Are you associated with any financial literacy programmes? If yes, do you have any contact details of the organisers? 

The following table summarises the results of the replies.

Name of organisation
Type of organization 
Latest stage in process
Result

Bank of England
The UK national bank
Email request
No response

Confederation of British Industry (CBI)
Main UK business association
Email request
Interview not given but gave link to Financial Skills Partnership

Citizens Advice Bureau (CAB)
UK wide network of advice centres
Email correspondence
Some information provided and interview pending

Consumer Financial Education Body (CFEB)
This is a UK government funded public advice service now called “The Money Advice Service”
Interview questions completed 
The response is summarised below

Prudential
International finance company based in UK (established originally as a finance company)
Email request
Felt that they did not have the resources to respond

CfBT Education Trust 
Education consultancy and service organisation
Email request
Interview not given but referred to relevant recent report

Office of Fair Trading (OFT)
The UK's consumer and competition authority.
Email request
Unable to give policy views in an interview

NIACE
Major national adult education organisation
Email request and telephone response
Staff in financial literacy unavailable for comment

5. Responses 

5.1 CFEB 

The response from CFEB gave a number of links to various advice bodies including its own successor body the Money Advice Service.

In response to the question Do you feel there is enough financial literacy education in the UK? The response was 

Perhaps too much emphasis is placed on day-to-day budgeting skills and accessing benefits or entitlements. More ought to be placed on promoting attitudes and behaviours behind key financial decisions. This is both for day-to-day financial management as well as for longer-term financial decisions
This same theme, to move away from the more basic and everyday aspects of personal finance is referred to again in response to question 5. What topics do you feel should be covered in financial literacy programmes?

More than simply related to budgeting and benefits – understanding the importance of taking key financial decisions as early as possible to reap maximum wellbeing – understanding how to benefit from advances in technology for financial planning
These responses raise an important issue in the focus of future work in financial literacy. There appears to be a distinction between services that provide advice and information on using financial products and Financial Literacy education services to enable individuals to have skills to investigate financial matters themselves.

5.2 CAB

An interview with the CAB is pending. However the isa  have a major advice network in the UK and their website has a special section dedicated to financial capability called Financial Skills for Life. They work through local bureaux and have developed training material and toolkits to support their advice workers. This includes a Financial Capability Starter Pack, a guidance document available on their website http://www.citizensadvice.org.uk/index/partnerships/financialskillsforlife/fsfl_resourcespublications/fsfl_rp_resources.htm. It is basically a guide to starting up a local financial capability advice service. This document also gives a brief explanation of why the CAB prefers to use Financial Capability rather than Financial Literacy or Financial Education
5.3 Other responses

It is significant that so few of the other organisations felt unable to participate in in this research. The impression given by those who did respond with a refusal was that they did not feel able to comment on a policy position. Even though the introduction we gave them made it clear we were more interested in provision than policy information. It may also be that since the preferred term in the UK is now Financial Capability that our request under the name of Financial Literacy was not given any priority for a response.

6. Conclusions and recommendations

Research by the UK financial sector has identified the need for more financial capability skills development and support amongst the population. To this end many organisations have developed informative and interactive websites in response to the identified need. 

There seems to be general agreement that financial capability includes budgeting, keeping track of finances, planning ahead, choosing appropriate financial products and staying informed about financial matters.  However, it would appear that, people are more interested in developing these skills at particular times in their lives, usually at a time of change. This could be when starting a job, starting a new course at college or university, dealing with a purchase or a debt, becoming a parent, becoming unemployed or retiring. The research also shows that people do not usually want to plan too far ahead and are often over confident with their own financial skills.

The majority of surveys and investment into websites have been developed through the financial and the public sector. They have targeted certain groups and provide very useful, up to date sources of information. On some sites, people have access to up to date information on consumer advice (OFT) and money advice (Money Advice Service, Direct.Gov, CAB). Other sites target particular budgeting situations providing interactive game-type activites such as running a car (Money Talks). There are also sites that develop skills such as using interactive automated teller machines (ATMs), those that show videos on using banks or building societies (Money Matters), while others target particular groups such as young mums (mumsnet) or younger people (moneymakessense, PFEG). Still others are set up to give up to date advice on best buys and discounts. (Martins Money Tips).

However the survey of educationalists identified a gap in both awareness and knowledge of teachers and trainers in the provision of financial capability skills development for adults. It also points to a lack of provision of courses to develop financial capability skills for particular groups of learners.

While there has been some development in the schools provision linked to the PHSE programme there appears to be little on offer in Further and Higher Education. This despite the fact that young adults may be confronted with extra travel and fees costs for the first time in their lives. In Further Education there is some evidence of financial capability skills development within other larger courses or programmes of study but this is not consistent and appears to be on an ad-hoc basis.
The research for this report seems points to a ‘disconnect’ between the surveys, products and behavioural messages developed through the financial sector and those financial capability training, courses and resources available and targeted through the education sector.

The UK team involved in writing the report recommends a focus on the financial capability skills development of teachers and trainers working with a wide range of learners in the post 14 education sector. This would usefully target resources that would increase the teachers own financial capability and that of their learners. As there is already a wealth of websites with useful and up to date information the FinLiCo project is recommended to develop motivational tools that help teachers and trainers to make best use of all of the information and resources already available. The resources should focus on developing interesting ways of engaging learners at the critical times of change in their lives where people are actually more interested in their finances due to a life change. 

The analysis also points to the need of resources to be targeted at a national level to increase awareness of financial capability skills, especially in these economically difficult times. 

7. Websites found in the UK

CfBT Education Trust has recently (2011) produced a perspective report Financial capability: Why is it important and how can it be improved?  This report is aimed at “those with an interest in the development of national financial capability strategies and those who are developing or implementing financial capability programme” 

http://www.cfbt.com/evidenceforeducation/pdf/FinancialCapability.pdf

Financial capability framework The UK developed a framework for financial capability in 2000 which has been used to structure training and qualifications http://shop.niace.org.uk/adult-financial-capability.html . 

Financial Services Authority (FSA) – advice on wide range of consumer advice http://www.fsa.gov.uk/Pages/consumerinformation/scamsandswindles/index.shtml The FSA has also produced a number of reports  including Establishing a Baseline which reports on a survey of financial capability of 5300 adults, Consumer Research http://www.fsa.gov.uk/pubs/other/fincap_baseline.pdf
There is also the separate group, Consumer Financial Education Body (CFEB), set up by the FSA http://www.cfebuk.org.uk/index.shtml and since April 2011 it has become the Money Advice Service http://www.moneyadviceservice.org.uk/
The Citizens Advice Bureau has produced a range of resources and reports on Financial Capability in the UK. The main advice site is http://www.financialskillsforlife.org.uk/ and the reports can be found at http://www.financialskillsforlife.org.uk/index/partnerships/financialskillsforlife/fsfl_resourcespublications/fsfl_rp_publications.htm. In addition there is advice for young people on the Money Talks site including an interactive game on running a car http://www.citizensadvice.co.uk/en/moneytalks/MT-Toolkit/
NIACE has also produced a range of resources from projects linked to financial capability and learning. These can be found at http://www.niace.org.uk/current-work/area/financial-learning
Money Matters a practical guide to family finance Many interactive pages such as: using an ATM, checking change, budgeting, Bank and Building society charges video, Money word search http://www.moneymatterstome.com/default.htm  

Mums net Shopping and discount tips as s well as loads of other information on parenting http://www.mumsnet.com/
Money made Clear -Loads of information on home, everyday money, cards and loans , mortgages, insurance, pensions & retirement, savings and investments, tax and benefitshttp://www.moneymadeclear.org.uk/tools/budget_planner.html – 

Dius -Read Write Plus Reading and writing and calculating with money- Entry 3 – focus on decimal points http://rwp.qia.oxi.net/learning_material/portal/reading-writing-and-calculating-with-money_num_e3/m04/t19/index.htm
Direct Gov Lots of links to useful websites about money, taxes and benefits http://www.direct.gov.uk/en/MoneyTaxAndBenefits/ManagingMoney/index.htm
Younger people Financial advice aimed at students -A quick quiz to see your financial style and then 10 areas with a quiz for each e.g. banking, borrowing , bills ,debts, etc http://www.moneymakesense.co.uk/ -.

Personal Finance Education Group (PFEG). Online resources on financial awareness developed for schools, primary, secondary and 14-19 year olds, funded by banks and other financial institutions http://www.pfeg.org/
Office of Fair Training (OFT) – consumer advice and activities www.oft.gov.uk/skilledtogo
ASDAN Budgeting activities produced for awarding body with the cooperative college http://teacher.beecoop.co.uk/?q=node/120
Martins Money Tips Advice website http://www.moneysavingexpert.com/ and weekly tips on how to save money by email MartinsMoneyT@moneysavingexpert.com
These initiatives show the significance of financial literacy and financial capability to the United Kingdom in recent times.   
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� Free Standing Maths Qualifications have been developed by the mathematics education community to support the development of mathematical thinking in innovative ways and while they are a part of the national Qualification framework they have not obtained the central position that some had hoped for.   
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